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Knowing how to let children grow and go is like flying a kite.
Pope Francis tells a story of flying kites in his neighborhood

when he was a child.

¢ci U0l OunolLt 806uU06 Ot O0FUO6GUOFouUOOBLGEUO6GHE Cné
O9gblFtogotTatlal 06, VOgFnol Ot GFOTYCCUFt X0kFot 1 nOl
happening, youd i Lj tpfliuhe string. The kids who knew more than us
Gt UCnoélLjLl OgoPo6tT _(&DOUTEHFt POOLCHLBbPSOGUULLJ

Flying a kite resembles the approach you need to take regarding
goAt GFt o050l Ljt FuLjot 1+ GuUMNo Ljt serdal G ©O0Lj6 At 1o FOOndéut 6t
slack because theyare 1 G g dzOIn étlfertwsrds, it is necessary to give
them time. We have to be able to set limits at the right moment,
but other times we need to know how to look the other way and
be like the father of the parable, the Prodigal Son, who lets his son moe

out and squander his fortune so that he learns from On s Ol (G OF L OXao

Rubin, S. and Ambrogetti, F. (2010).
Pope Francis: Conversations with Jorge Bergoglio. Penguin: New Yor k
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SSANGUIS ET AOUA
QANGLLUTY T AL

In recent years, we have seen deep and lasting change in the Church and society.

The demographics of the Church here in the Archdiocese of Brisbane, particularly our schools and
colleges, are a microcosm of these changing times. Often we find ourselves with structures and
strategies, which are a response to the facts on the ground, twe nty or fifty years ago. They may have
worked brilliantly then but perhaps not now when the facts on the ground are different. Planning for the
present time and future of the Church in all its ministries must be not only a response to the facts on

the ground, but also a response to the grace ofthe moment.

It is very good, therefore, that the Brisbane Catholic Education office has read the signs of the times

and taken the complex decision to review and recreate the Religious Education curriculum for all

schools and colleges within our Archdiocese. This has b een a strategic response following a thorough
OngoadFgudt FYt TYauUOOYwuUOYTgLULYY FYuUOYt It UFni YGUGCOY!I OLt
who breathes life into all that we do.

An inclusive, excellent Religious Education is a right of every student entrusted to our care. Religious
Education in this Archdiocese isunderstood to comprise two distinct yet complementary processes,
teaching students religion and teaching students to be religious in the particular way of the Catholic
Church. We acknowledge too, the ecumenical nature of those of our schools that have entered into
partnerships with other Christian traditions. This too is a holy work.

At a time when we need to become more missionary, God is breathing the Holy Spirit into us in new
ways. How could it be otherwise, given that God always equips those whom he calls? So | am pleased
to see that while this new curriculum will be accessed through the more traditional technology of a
book it will also be available online through acomprehensive website and an &  scentaifiing a wealth
of theological background for teachers.

lam grateful to the staff of Brisbane Catholic Education, Religious Education Services who have led the
way with this project. We are indebted to the many teachers, diocesan and university representatives,
priests and theologians who have given of their time so generously. My hope is that the students of the
Archdiocese of Brisbane will, through this curriculum, understand the Catholic faith more deeply but

most importantly enter into a profound personal encounter with Christ, crucified and risen, for that is

the heart of Christianity.

This project is the beginning of a new erain the way we conceptualise and teach Religious Education.
To enter new territory will require imagination, courage and, above all, faith. It will mean letting go of
old baggage as we set out, like Abraham, on a new journey led by God. My prayers are with all of you
as we set out on the great adventure of opening the infinite treasures of Jesus Christ to the young
people whom we care called to serve.

As always in the Lord,

+

Mark Coleridge
Archbishop of Brisbane
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FOREWORD

Since early 2010 and the release of the Religious Education Strategic Plan 2010-2015 this office has been
working closely with schools to explore how we might reconceptualise our Religious Education
curriculum to better respond to changing demographics and the introduction of the Australian

Curriculum. The result is this important document together with an innovative curriculum website and
theological App.

The Religious Education curriculum brings into closer alignment the Religion Curriculum P-12 and the
Religious Life of the School P-12.Both dimensions work together to bring about the fullness of our Vision
for Religious Education:

The schools and colleges of the Archdiocese of Brishane aspire to educate and form students who are
challenged to live the gospel of Jesus Christ and who are literate in the Catholic and broader Christian
tradition so that they might participate critically and authentically in faith contexts and wider society.

The Religious Education Curriculum is authoritative. This curriculum has been promulgated by the
Archbishop for use in all Catholic and ecumenical schools in the Archdiocese of Brisbane.

| congratulate the staff of Brisbane Catholic Education Religious Education Services for their work in the
design and development of this significant text, the Religious Education curriculum website and the

U UOt Ct t G U hadlRiincpaspAssistant Principals Religious Education, school implementation
teams, teachers, clergy and all others who provided support to the consultative process. The

collaborative work of so many has resulted in a curriculum that | hope will en gage, inspire and challenge
the students in our schools.

With every best wish and blessing for your continued work in the ministry of Catholic Education.

pra/m//é),e/m

Pam Betts
Executive Director
Catholic Education, Archdiocese of Brisbane




Introduction

This document, Religious Education Archdiocese of Brisbane (2013; 2020 revised edition) is the
authoritative source document for Religious Education in all Catholic and ecumenical schools and
colleges in the Archdiocese of Brisbane.

This document contains three sections and appendices.

Section One describes the Shape of Religious Education and provides the policy background to support
implementation of both dimensions of Religious Education, the classroom learning and teaching of
religion and the religious life of the school.

It also articulates the Vision for Religious Education as well as the contemporary contexts in which high
quality Religious Education is made accessible to school -aged students.

Section Two describes the Religious Education Curriculum P-12.In the schools and colleges of the

Archdiocese of Brisbane, Religious Education is understood to consist of two distinct but

Lt ©5s COO0OFuUgl AYnGo9O0OFLjit FLIQYGUGLUY_grI1 6OCYS&t 1 gFYA, ..  p¥nc
teaching people to be religious,in g Ys gl GG LUGCg!l YGGAT YAsAaY .~ puaVYi OdGLYLOLUGH
| OCGt Gt Fi QYLt 90t FCAYI OTOI 1 OnYut YLiYUUOYLCYLjL]I t18YCOgl F

wi OgLUGFt Ys Ot sCOYI OCGt Gt Fi YALYGFYOnULgudGt FGCYgLUGdzGuAYT
utilises a range of learning and teaching processes, pedagogies and resources. The classroom religion
program needs to have all the rigour and richness of o  ther learning areas.

The starting place for the design and development of the classroom religion program is the Religion
Curriculum P-12, which describes core content that is to be taught and that students are to learn. The
core content is organised into four interrelated strands: Sacred Texts, Beliefs, Church, and Christian Life

Section Three G LjY Tt LG LiOnYt FYwuOgLUGFTt Ys Ot 5 COY ofterVref@rédt®aS Gt Gt G LjY(
the Religious Life of the School P-12and is focused on the spiritual formation of students and their faith

development. It is understood to comprise four interrelated components: Religious Identity and Culture;

Evangelisation and Faith Formation; Prayer and Worship; and Social Action and Justice.

The Religious Education Curriculum P-12and the Religious Life of the School P-12carry the imprimatur of
the Archbishop and therefore form the authoritative source for the Religious Education of students in all
schools and colleges within the Archdiocese of Brisban e.

Both dimensions of Religious Education have integrity in their own right and , at times, involve sharply
contrasting processes. However, in the context of a contemporary Catholic or ecumenical school, both
the classroom learning and teaching of religion and the religious life of the school are inextricably linked.

Religious Education Curriculum P -12 ARCHDIOCESE OF BRISBANE




The document, The Religious Dimension of Education in a Catholic School (1988), places emphasis on the
complementarity of both dimensions:

The aim of catechesis, or handing on the Gospel message, is maturity: spiritual, liturgical, sacramental and

apostolic; this happens most especially in a local Church community. The aim of the school however, is

knowledge. While it uses the same elements of the Gospel message, it tries to convey a sense of the nature of
Christianity, and of how Christians are trying to live their lives. Itis evident, of course, that religious instruction
LgFFtioUOCsol tuoLjul OFt uUOF6 ulUO0TgGuUGt Togol OCGOdzi Ft o Lju U
knowledge of the Christian message (n.68).

This understanding of the distinct, yet complementary dimensions of Religious Education is central to the
design and structure of this source document as well as supporting resources provided for schools.

Appendix A provides clear direction to schools about the explicit teaching of prayers from the
Catholic Christian Tradition, as identified in the Religious Education Curriculum P-12

Appendix B provides clear direction to schools about the scriptural texts mandated for explicit
teaching from Prep to Year 10 as identified in the Religious Education Curriculum P-12 Itis
designed to ensure comprehensive coverage of scriptural texts from both the Old and New
Testaments.

Appendix C makes connections between the core content of the  Religious Education Curriculum
P-12 and significant Church documents, notably the  Catechism of the Catholic Church and Vatican
documents on education and Catholic schooling.




May the spirit of unity and love

reign amongst us.

Mary MacKillop 12 September 1884

© Image used with permission & Cathedral of St Stephen
Artistic copyright in the work remains with sculptor John Elliott
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SECTION ONE
THE SHAPE OF RELIGIOUS EDUCATION

Vision for Religious Education

The Vision for Religious Education emphasises the complementarity of the two dimensions of Religious
GnilLgudt FYgFnYgl udLOCguUOLYgYLLUY Yt CoLjYglLjsal gudt FLYTH 1 YLju
Tl ogult FAYKFYUUgUYLOFLOYUUOY¢cdLjGt FYIOt GFLiYGGuUYwaUOYOF

The schools and colleges of the Archdiocese of Brisbane aspire to educate and form
students who are challenged to live the gospel of Jesus Christ and who are literate in
the Catholic and broader Christian tradition so that they might participate critically
and authentically infaith contexts and wider society.

The Vision for Religious Education appropriately aligns with the goal for learning and teaching as
articulated in the Brisbane Catholic Education (BCE) Learning and Teaching Framework (2012):

As a Catholic Christian community we educate all to live the gospel of Jesus Christ
as successful, creative and confident, active and informed learners empowered to
shape and enrich our world.

T-. Brishane
" Catholic
‘&' Education

Learning and Teaching Framework

Our Beliefs are:
every learner is created in the image and likeness of God . every learner is lifelong learner, with a desire to search for truth
and inspired by the spirit, responds with passion and and do what is right; accountable for choices and responsible

creativity to life for actions

. every leaner seeks to find meaning in life and learning
and in the Catholic Christian Tradition we find meaning in
the person and teachings of Jesus to grow as pilgrim decision-making that enriches and enlivens our world
people We Believe . every learner brings to the learning experience their own

richly diverse life journey to contribute to a community in

communion, empowered by the Spirit to be at the service

every learner can achieve success in life and learning where
diversity is valued and shared wisdom contributes to

every learner is in some respect, like allothers, like
some others, like no other and we respond creatively,

flexibility and with a futures orientationto ensure dignity of others.
and justice for all

) ) Our Goal

Teaching is: As a Catholic Christian Learning is:

aministry and invokes a commitment to community, we inextricably linked with living life to the
live out the mission of Jesus educate all to live the full
relational with a shared responsibility to gospelof Jesus Christ personal relationaland communal
educate for the common good as successful creative - visible, active and interactive to
visible, explicit and responsive, and confident, active create knowledge and meaning
creating equity and excellence for all We Teach and informed We Learn
learners. learners;

10 Religious Education Curriculum P -12 ARCHDIOCESE OF BRISBANE




The Vision for Religious Education challenges students to be a religious voice in the world. The Vision

gives greater prominence and a renewed orientation to the critical interpretation evaluation of

culture. The present-day cultural context, including youth culture, must be allowed to be taken

seriously and engaged with in an open and constructive  way.0 ~ ( Lji OF Yut Yu U Ohelpédpigi C O LjLjF OLj
and always in Bt (®dpe Francis). This means a sort of in-depth reading of reality; being attentive to

our surrounding reality wherein religious or ideological questions, challenges and perceptions

present themselves and are found.

Through vibrant and engaging Religious Education, students become active constructors of culture
rather than passive consumers. In this way, students are challenged to live the gospel of Jesus Christin
their everyday lives. Pope John Paul Il (1984) remind s Catholic schools to:

Develop your culture with wisdom. Ask culture what values it promotes, what
destiny it offers, what place it makes for the poor and the disinherited, how it
conceives of sharing, forgiveness, love.

Religious Education seeks to develop the religious literacy of students in light of the Catholic Christian
Tradition , so that they might participate critically and authentically in contemporary culture. Students
become religiously literate as they develop capacities and skills of discerning, interpreting, thinking
critically, seeking truth and making meaning (National C atholic Education Commission, Framing Paper:
Religious Education in Australian Catholic Schools, 2018).

In his Apostolic Exhortation Gaudete et Exsultate (2018), Pope Francis refutes a closed theology that does

notUt Ft G YpUOLjudt FGFt QYnt Gl udFt YgF n Yaingwer ol dvanyFauestion, EiflO F Y Ljt ©
sign that they are not on the right| t ¢(m.41)Thisis echoed by the voices of our young people, captured in

the Australian : g 0 Ut C L YeuthSlrvey (RpAd Afand clearly heard atthe Pre- Synod gathering, We Talk

Together. 0 § O F sholld p¥spect the freedom thatcomeswitha At U F t Y5 (lodgss pfdikgernment

and equip them with the tools to do Ljt (8ynod of Bishops XV Ordinary General Assembly, 2018).

Religious literacy should not be confused with religious knowledge. The Vision describes students who can
articulate their faith and live itin an open and authentic way. Religious literacy encompasses a set of
ongoing activities and interactions among people. These include ways of talking, acting, creating,
communicating, critiquing, evaluating, participating, ritualising, theologising, worshipping, reading,
reflecting, and writing with others in a variety of religious and secular L+ F 0 O n U LpjeVirveffedt@mbn® Y
0 dzt dintelgdlture telling young people what they should aspire to do to have life to the full. A
recontextualised Catholic school religious education could help them learn how to interpret and evaluate
this conversation in awiser T ¢ LjU @Ros§itér, 2018, p. 134).

For religious educators, this Vision is framed within a broad and expansive understanding of life that goes a
long way beyond education as an end in itself.

Jesus Christ is the centre of this Vision. While knowledge and understanding of religious concepts is
important, the truths and beliefs to which a student adheres must have some consequence intheir life.
Effective Religious Education requires teachersto be more than purveyors of knowledge and studentsto be
more than consumers of the tradition.

Through engagement with both dimensions of Religious Education, students are challenged to be cultural
agents in light of the Gospel:authentic withesses to the mission of Jesus Christ in the world today. 11




Model for Religious Education

Since 2008, the distinct and complementary nature of both dimensions of Religious Education has been
conceptualised in the following Model for Religious Education.

The Religious

The classroom Life and Catholic

teaching and Christian ethos
learning of of the school
religion community

In the schools and colleges of the Archdiocese of Brisbane, teaching people religion and teaching
people to be religious draw upon the  Catholic Christian Tradition in ways that are mindful of local
contexts and the ecumenical and multi -faith realities of contemporary culture.

School communities seek to understand and utilise the distinctiveness and complementarity of these
two dimensions of Religious Education in holistic education and the formation of students. School
programs, activities and experiences for the classroom learning and teaching of religion and the
religious life of the school are responsive to religious diversity, while being faithful to the Catholic
Christian identity of the school.

The fullness of the Vision for Religious Education is realised through the intersection of both dimensions.
For example, participation in service -learning activities without a deep understanding of the related
Catholic Social Teachings does not effectively enable the fulfiiment of the Vision for Religious Education.
Classroom learning and teaching about Catholic Social Teaching without active participation in, and
critical reflection on, social justice initiatives and service -learning activities is similarly limited in its
effectiveness. Engagement in both dimensions is needed.

12 Religious Education Curriculum P -12 ARCHDIOCESE OF BRISBANE




Recognising the complementarity of both dimensions requires clarity about the distinctiveness and at
times sharply contrasting nature of these dimensions. As Moran (1991) observes:

Religious education requires that those of us who appropriate the term &t Og L UOI o 6
know which of the two processes we are engaged in at a particular time and place.

The tragedy would be that, for lack of clarity about this distinction, institutions end

up doing neither: their academic inquiry is not challenging enough and their

formation is not particular enough. Endless talk about Christianity is not religious

education. What deserves that title is teaching people religion with all the breadth

and depth of intellectual excitement one is capable of - and teaching people to be
religious with all the particularity of the verbal and nonverbal symbols that place us

on the way (p.256).

In this model of Religious Education, the teacher has a pivotal, threefold function, engaging in the roles of
witness, moderator and specialist.

As witness, the teacher presents the Catholic Tradition as a living faith and an attractive option, with a

humble and supportive attitude that is open to additional sources of wisdom outside of the Catholic

Tradition. Teachers authentically, with enthusiasm and vulnerability, offer their constructed, particular

and Christian synthesis of faith understood as awork -in-3 | + t | OLjLiIn YO Kk F Yt 0t UOI YGt I nLjQYul
is someone who can and must bear witness to the traditions tow  hich s/he has derived her/his own

| OCGt Gt ULdGnOt CtHtGLgCYUnOFUGUASGYAOD CCOTOAUQY " "7 QYs ., |

AsmoderatorQY G UOYUOGgLUOI YIl GFtLYGFuUt YndgCttiOYLulGnOFULjo YU LjLjl
Catholic Tradition and beyond. Teachers respect the freedom that comes with the process of

discernment and are able to equip students with the tools to do so. The moderator creates opportunities

for young people to voice their questions, and an environment in which they are able to grapple with
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process of complex and multifaceted correlations that they develop between their own experience and
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As specialist, the teacher offers opportunity to develop deep knowledge of matters concerning

Christianity, Catholicism, and other religious, philosophical and secular perspectives. Young people seek

rational and critical explanations to complex issues, at the same tim e developing their critical thinking.

0f UOYAt UFt YUGdzOYOgFAYpUOLjUGH FLiYGIt GuYuUOOYTg-@awd,@Yl GuvYnOL
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artfully upon their good levels of knowledge and theological expertise about Christianity and the

Catholic faith, as well as solid background to the various life philosophiesan d religions (Pollefeyt, 2008).

In summary, the Vision for Religious Education and the Model for Religious Education take a big picture
view; for while both take place within the physical and temporal context of a Catholic or ecumenical
school, they presuppose a broader context and length of time not available to a school: a whole lifetime.
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Contemporary Contexts of School Religious Education

Catholic and ecumenical schools cannot operate outside of the context. Noting the profound

movements at work in our contemporary age, Pope Francis (2015) has observed that we are notliving in

an era of change, but a change of era. The defining aspect of t his change of era is that things are no
longer in their place. That which appeared normal to us & family, the Church, society and the world & will
probably no longer seem that way. We cannot be under the illusion that things will return to being how

they w ere before.

To resist the ever -new summons of the Spiritis to remain huddled in the  Upper
Room of Pentecost ¢ whilst the doors flung open & convinced that we no longer
have the language to say anything new or astounding to touch a modern heart
(Mellor, 2017, p.2).

Catholic and ecumenical schools remain faithful to their original inspiration and continue the same

Christian narrative precisely by giving a renewed expression to this inspiration in our historical context 13
GFYUUGLYO L UGgF t-CoNtexialised positiply énsliesijtifat tlle  Catholic Christian Tradition is

clearly visible in the contemporary context, fusing the old with the new. Schools can create

circumstances that facilitate the occurrence of recontextuali  sation; making it more likely to happen. The

right circumstances can be created and directed by school leadership. (Bouwens, 2018) One way is to

take seriously and engage with the present -day culture. According to the National Catholic Education

@89G LjLjdgt FYA™ " T uQYp OOCYiit VELjFOOULEHOGNVEYOY LGt FLIYt TYGUOOVY
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Four contexts have been identified as having a significant impact on Religious Education in
contemporary Catholic and ecumenical schools. They are the  Societal Context, Ecclesial Context,
Educational Context and Digital Context. No one context can be ignored and each offers opportunities
and challenges to schools as they endeavour to deliver high quality Religious Education in faithful and
authentically responsive ways.

Societal Context

The Catholic and ecumenical schools of the Archdiocese of Brisbane operate in a complex and ever -
changing environment. Contemporary students are immersed in a global world and from an early age
are exposed to arange of values represented through diverse media. Most students have some
awareness of the diverse cultures, religions and belief systems of the world. In this context, the Catholic
Christian tradition may be seen as one option among many. Students in Archdiocesan schools are part of
the broader Australian culture that promotes tolerance  of, and provides legal protection for, arange of
religious beliefs and practices. While the contribution of religious groups in addressing social
disadvantage and promoting social welfare is recognised and respected, many Australians are uncertain

of and at times, indifferent to, the relevance of beliefs and practices of religion in their daily lives.

Catholic and ecumenical schools embrace families from a wide range of socio  -economic and cultural
backgrounds. Parents enroll their children in Archdiocesan schools for avariety of reasons. While many
parents want their children to experience Catholic Christian values and traditions, some do not fully
understand the foundational nature and central importance of the religious and spiritual dimension of
Catholic education.

14 Religious Education Curriculum P -12 ARCHDIOCESE OF BRISBANE




As a consequence , schools are continually challenged to engage families in Religious Education in rich
and relevant ways.

kFouUGL6GgAGUUOG: guUt ClLoLjLUtt CuolLjo sl CliLolt CO6(GLj6L
into being as a private initiative, but as an expression of the reality of the Church,

having by its nature a public character. It fulfils a service of public

usefulness..decidedly configured in the perspective of the Catholic faith

(The Catholic School on the Threshold of the Third Millennium, 1997, n.16).

Therefore, Religious Education in the Archdiocese of Brisbane seeks to reflect a Catholic Christian
worldview that integrates faith, life and culture. At the same time it seeks to embrace an ecumenical
perspective and reflect the multi -faith context and re ality of contemporary schools and colleges.

Ecclesial Context

The Enhancing Catholic School Identity data from KU Leuven, aggregated for schools in the

Archdiocese of Brisbane from 2012 & 2019, confirms the experience of many teachers and school
leaders about the religious engagement of students and their families. A nincreasing number of
students are identifying themselves as belonging to religions other than the Catholic faith, while several
identify themselves as having a non -religious philosophy of life. By the time students reach Years 11 and
12, nearly 42% of them identify as non -religious. Consequently, for many students, the culture and
language of religion is underdeveloped.

The claim is frequently made that Australians have a hesitancy in matters of religion and spirituality and

a limited capacity to articulate and publicly proclaim their religious beliefs and spiritual values. This
reluctance to speak about religious matters can lead to perceptions that many are disinterested in
religion, but this is not necessarily the case. An increasing number of students and their families are less
engaged with the formal life of the Church than in the past. An inconsistent or infrequentinvolvementin
the formal life of the Church does not necessarily equate with a disinterest in religious and spiritual
matters. As an integral expression of Church, schools have the opportunity to support students and their
families by connecting them with the  Catholic Christian Tradition and its spiritual richness; providing a
forum in which this tradition can be experienced and explored. Religious Education serves to provide
students with a religious voice that they can bring  to everyday life experience; a lens through which they
might view the world.

Catholic and ecumenical schools increasingly provide the introductory and developmental

understanding and experience of Church for students and their families. This is supported when the
school is a place where students and their families encounter the mis  sion and outreach of the Church,
especially through pastoral care and the experience of Catholic Christian community.

It is from its Catholic identity that the school derives its authenticity and form as
a genuine place of real and specific pastoral ministry. The Catholic school
participates in the evangelising mission of the Church and is a privileged
environment in which Christian education is carried out .

(The Catholic School on the Threshold of the Third Millennium, 1997, n.11).
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Educational Context

Each Archdiocesan school seeks transformation of the whole person so that those in the school
community are empowered to live the gospel of Jesus Christ in their everyday lives. In the Catholic
Christian Tradition, education is a work of love and service. Schools seek to nurture and develop the
faith of individuals in ways that are mindful of their cultural and religious identity.

The school is primarily a place for learning and teaching. Individually and collectively the Catholic and
ecumenical schools of the Archdiocese of Brisbane seek to educate all to live the gospel of Jesus Christ
by being empowered to shape and enrich our wo rld (Brisbane Catholic Education Learning and
Teaching Framework, 2012).

The scope of education has broadened and become increasingly complex. Rapid and constant social
change requires the development of fresh educational frameworks and approaches and the building of

new capacities to meet the demands of the present and the fut  ure. Educators are constantly challenged
to respond to the realities they face in the light of their evangelising mission to live and proclaim the
good news of Jesus Christ. In short, Archdiocesan schools are called to be relevant; to read the signs of
the times by integrating faith, life and culture.

Catholic and ecumenical schools seek to be counter -cultural, challenging negative societal influences
that impact upon the spiritual wellbeing of their students, such as excessive individualism, moral
relativism and consumerism. In doing so, educators int heir mission of evangelisation also draw upon
positive social values such as care for the environment, justice and peace, outreach to the poor and the
marginalised and community service.

KF6uUOS6: guUt CGLOLLUt Y CulLjo OnlLgudt FgCosltBOLU6uUOI
for learning and time for formation, between acquiring notions and growing in

wisdom

(The Catholic School on the Threshold of the Third Millennium, 1997, n.14).

Therefore, Religious Education in the Archdiocese of Brisbane builds on best practice of the broader
educational community. The classroom learning and teaching of religion reflects the philosophy,

content, structure, academic rigour and assessment and reporting modes used in other learning areas.
The religious life of the school forms and skills students to negotiate the tension of maintaining Christian
integrity when confronted with the complexities of life in contemporary society.
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Digital Context

The rapid growth in the development and use of technology continues to impact significantly on

schools. An increasing number of students are skilled in their use of electronic and digital resources,

regularly using mobile devices as their preferred means o f communication. This enables them to

engage in new ways of belonging and have access to a world of ideas and knowledge literally at their

TGFt Ol ulGsLinYAOTGFGUGY FLIYt TYwLt 88UFGUAT YUGdzOYLUgGFt OnYut Y
but also connections between people in digital communities.

These advances in the way society accesses and engages with information and networks has created
new forms of language and expression with their associated cultures and sub  -cultures, imagery and
rituals. This digital context provides opportunities and challenges to school communities as they seek

new ways of promoting the religious developmen t and spiritual formation of students. As Pope Benedict
XVI has acknowledged:

These technologies are truly a gift to humanity and we must endeavour to ensure
that the benefits they offer are put at the service of all human individuals and
communities, especially those who are most disadvantaged and vulnerable
(Message for the 43 ® World Communications Day, 2009).

Therefore, Religious Education in the Archdiocese of Brisbane seeks to engage students in the critical,
creative, and responsible use of digital tools which is an important component of digital citizenship. This
enables them to express their learning in ri ch and relevant ways and connect with individuals and
communities in a global context.




Religious Education in an Archdiocesan Ecumenical School

Religious Education in an ecumenical school is a partnership of family, school and the sponsoring local
church communities. The ecumenical school setting has as its purpose the provision of a Christian
education for its students.

In all schools and colleges of the Archdiocese of Brisbane, Religious Education
is understood to consist of two distinct but complementary dimensions, which
Gabriel Moran (1991) describes as teaching people religion and teaching people
to be religious in a particular way (p.256).

The first dimension, most commonly referred to as the classroom learning and teaching of religion, is
focused on Religious Education as an educational activity. It utilises a range of quality learning and
teaching processes and resources to meet the divers e needs and capacities of learners from the various
Christian religious denominations. The second dimension, faith formation, is reflected in the religious life

of the school with its particular ecumenical focus and in the family and local faith communities.

Schools develop practices relating to the teaching of religion and the religious life of the school in
collaboration with each of the participating churches, keeping in mind ecumenical principles.

The time allocation for the classroom  Religio us Education program in an ecumenical school is the same
as for all Archdiocesan schools: a minimum of 2.5 hours per week of religion teaching is provided in both
primary and secondary schools from P -12. This equates to 92 - 100 hours per year, based on 37 - 40
available teaching weeks per year.

In the classroom learning and teaching of religion in an ecumenical school, the starting point is the
Religious Education Curriculum P-12.While emphasis is given to content that the participating churches
hold in common, the particularities of each denomination need to be respected. In a true ecumenical

spirit, the differences between denominations will also be acknowledged. It is important for students to
have the opportunity to experience and to understand, at an age  -appropriate level, the characteristic
emphases and practices of each of the Christian denominations and the relationships between the

various Christian Churches.

The religious life of an ecumenical school provides opportunities for members of the school community

to grow in Christian faith through prayer, worship, a Christian environment, community, formation,
outreach, and social action and justice. This dimension of Religious Education outwardly demonstrates

the ecumenical nature of the school. Four focus areas constitute  the religious life of an ecumenical
school: Religious Identity and Culture; Prayer and Worship; Evangelisation and Faith Formation; and Social
Action and Justice.
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School Administrative Priorities for Religious Education

There are a number of administrative priorities that all schools in the Archdiocese of Brisbane need to
address in the delivery of a high quality Religious Education curriculum across Prep to Year 12.

Time Allocation for the Teaching of Religion

It is a requirement that a minimum of 2.5 hours per week of  Religio us Education teaching is provided in
both primary and secondary schools from P -12. This equates to 92 - 100 hours per year, based on 37 - 40
available teaching weeks per year. Liturgy, prayer, hymn practice and other religious practices are not
included in this provision. Principals need to ensure that the effective timetabling of Religio us Education
classes is given high priority within the life of the school.

Senior Secondary Courses in Religion

Three Senior Secondary courses in religion have been approved for use in the schools and colleges of

the Archdiocese of Brisbane. They are: Study of Religion (Queensland Curriculum and Assessment
Authority, General Subject, 2019); Religion and Ethics (Queensland Curriculum and Assessment

Authority, Applied Subject, 2019) and Certificate Il and IV in Christian Ministry and Theology (Compass
and Compass Plus) and Religion Meaning and Life .Specific programs offered by Archdiocesan schools in
the senior secondary years must address the requirements of both the Religious Education Curriculum P-
12 as well as the relevant course providers.

Accreditation to Teach Religion in a Catholic or Ecumenical School

All teachers of religion in Archdiocesan schools are required to be accredited to teach religion. This
includes teachers of religion in the senior secondary years engaged in Study of Religion, Religion and
Ethics, Religion Meaning and Life and Certificate Ill in Christian Ministry and Theology. Further
information regarding the accreditation to teach religion can be accessed through the Brisbane Catholic
Education website.

Teachers as Professional Learners

Religious educators engage in ongoing professional learning focused on enhancing individual and

collaborative practices as well as the capacity to improve student learning. Each school will engage in

the ongoing process of consistency of teacher judgement, a key strategy for implementing the  Religious

Education Curriculum P-12g Fn Yot FGut | GFt YGUuLiYOTTOLUY!t FYLjuGnOFULj6o YCOgI

Through engagement with this process, within and across school communities, teachers build capacity
to understand the curriculum intent, identify evidence of student learning, determine and develop
appropriate pedagogical practices and moderate teacher judgements about student learning.

Validation of School Religious Education Programs

Each Catholic and ecumenical school is required to have a documented Religious Education Program
designed in accordance with the Religious Education Curriculum P-12and approved through an
Archdiocesan validation process. Regular monitoring and review of the program and its delivery is
aligned with approved cyclical review processes.
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Prayer for Religious Educators

O Lord
nurture in me
the song of a lover
the vision of a poet
the questions of a child
the boldness of a prophet

the courage of a disciple

O God of gifts
Be with me
In my longing
Come, stay with me
In my teaching
Come, go with me
In my needing
Come, struggle with me
In my searching
And come, rejoice with me
In my witness to your kingdom

Amen.

(adapted from Loder, T. (1981). Guerrilla of Grace: Prayers for the Battle. Augsburg: Minneapolis)
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SECTION TWO

RELIGION CURRICULUM R12

A Catholic View about Learning and Teaching

The BCE Learning and Teaching Framework (2012)articulates some key messages that are foundational
to understanding how the Religion Curriculum P-12has been designed and is intended to be delivered in
schools. Schools intentionally develop their Religious Education Program on the foundation of a

Catholic theology and philosophy of curriculum. Four core themes are central: Anthropology,
Epistemology, Cosmology and the Catholic Christian Tradition .

Catholic View of Christian Anthropology

A foundational question for curriculum relates to beliefs about the human person. Anthropology
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manifestation of certain assumptions about the human person (Queensland Catholic Education

Commission, 2008). A Catholic view of Christian anthropology is centered on the person of Jesus. It

recognises each person is created in the image of God. It emphasises Jesus as teacher whose Spirit

infuses the whole curriculum with a hope -filled vision of life. It is characterised by inclusion, holistic and

relational learning, and action in community.

Catholic Perspective on Epistemology

Epistemology is concerned with the act and nature of knowing. Epistemology explores such questions
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A Catholic perspective on epistemology orients a curriculum towards:

Rationality
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and the Divine Presence through rational | O T C O (Qudensfarm Catholic Education Commission, 2008,

p.8).

Holistic Knowing
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intellect, emotions, imagination, experience and community and is not just an exercise of the mind or

G F U O C@ednslandCatholic Education Commission, 2008, p.9).
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Knowing and Living
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Wisdom as the Fruit of Knowing
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Life-long and Life-wide Learning

The Catholic tradition views the acquisition of knowledge as a lifelong and life ~ -wide enterprise.
Reflective self -directed learning and teaching provides sabbath spaces for teachers and students to
interiorise knowledge (Queensland Catholic Education Commission, 2008).

Catholic Understanding of Cosmology

Cosmology relates to how we understand our place in the universe and the choices we make to live
within the integrity of creation. Through the elements of stewardship and sacramentality, Catholic
Ul GLIGGYGFLIYgl OYLgCCOn Yutdvg@LgsatLfort Yau toYs pcly @ Upadvidgpe fivecOn HiGr WYz | L
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Stewardship
A Catholic view of stewardship is opposed to anthropocentrism whereby humans assume mastery of

creation, doing what they like with the earth. Humans are co-creators with God and, as stewards, are
charged with cultivating and caring for creation.

Sacramentality

Catholic Christians g | OYLjgL|l g80FuUgCY¥s5 0t sCOYGUt YOnsOIl GOFLOY_t nolLjYsl
faith vision of life, God is encountered in community, in the Church and its sacramental life, through

nature, human activity and the world at large. The principle of sacra mentality encourages staff, students

and parents to reject any notion of dualism in the curriculum. Dualism in the curriculum implies that

there is a twofold division in learning areas, theso -L § CCOn YO LjOL G Cgl 6 YCOg!I FGUFt Ygl OgLj
areas (Queensland Catholic Education Commission, 2008).

Catholic Christian Story and Tradition
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Christian community has been engaged in teaching. The person of the teacher is integral to the project

of teaching, for as Paul VI reminds us:

Modern [people] listen more willingly to withnesses than to teachers, and if [they] do
listen to teachers it is because they are witnesses (Evangelii Nuntiandi, 1975, n.41).

The transformative process of learning and teaching is captured in the Vision of Brisbane Catholic
Education to Teach, Challenge and Transform. This Vision is realised through everyday witness; learning
and teaching that challenges and transforms the culture and the world in which we live. 23




Ongoing spiritual formation for religious educators is as important as professional  and theological

learning. A person -centred understanding of spiritual formation begins with honouring and exploring the
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head, the heart and the hands (experience, knowledge, practice and application). The individual

experience of My Story is nested within the communal experience and narrative of  Our Story, which in

turn is encompassed by the meta -narrative of the incarnate and transcendent expression of God in The

Story. Each of these spheres of experience are encountered through the head, heart, and hands

approach that keeps drawing the individual back to their ever  -changing appreciation of My Story.

Through this dynamic interaction between My Story, Our Story and The Story, individuals and
communities encounter and develop their capacity to engage with a new way of being and seeing, a
new language and a living theology. This understanding of spiritual formation is exemplified in the
Brisbane Catholic Education Catholic Identity Framework.

A Reconceptualist Approach to the Religion Curriculum P -12

Since 2008, the classroom learning and teaching of religion in the Archdiocese of Brisbane has been

characterised by a reconceptualist approach. In short, it operates from an educational framework rather
GUGFYTItOoYgYLguOLUOUALYGCYH I YOLUGI OnY: Ul GLiGGYGFYsI gndLjoYT
reconceptualist approach has been Gabriel Moran upon whose work the Brisbane Catholic Education

Model for Religious Education is based.

In a reconceptualist approach, the classroom religion program becomes a primary arena for dealing

with the critical religious issues and concerns of life. There are three key considerations for teachers

using this approach: the Avoidance of Presumptive Language,i Og L UGFt 60t gl t liand Bowd&f@o i | gn
Pedagogies.

Avoidance of Presumptive Language

Religious Education curriculum documents have commonly used language that is presumptive of the
LiudnOFULOYgLjLt Ldgudt FYGauUOYuUOY: guUt CaLYul gndudt FRY9l OF
presumptive language is used by teachers in classroom setting s some students can experience that

language as alienating and judgemental.

In a reconceptualist approach, teachers avoid using presumptive language and do not start with
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preferable that teachers use language that is invitational and educational to better engage students in

the religion classroom. Students who can readily identify themselves as Catholics are affirmed by this

approach. Further, when using non-presumptive language, teachers provide students with the freedom

to respond in ways that do not assume a programmed response (Brennan and Ryan, 1996).
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the religious beliefs and practices of others.

A reconceptualist classroom is not simply a place for transferring facts and knowledge. Nor is it merely a
phenomenology or a values driven philosophy of religion. A reconceptualist approach to teaching

religion promotes a post -critical belief attitude among our young peop le. This way of dealing with
religious belief perceives truth as a search for value and meaning, rather than as  objective and certain
fact. There is a dimension of mystery and uncovering new layers of meaning, a process in which critical
reasoning plays an important role. It is a way of authentically engaging with the Catholic faith and
learning to live intelligentl y and religiously in cultural and religious plurality.

To promote such a post -critical belief attitude among our young people, the explicit Religion Curriculum
and associated pedagogy must enable authentic dialogue - dialogue with God, with tradition and with
others - allowing differences to play a role in the dialogue, while at the same time explicitly highlighting

the particularity of the Catholic Tradition in the conversation. Dialogue appreciates the value of other
religions, philosophies and cultures, aiming to learn from and enrich one another. It challenges students

to reflect upon their own inspiration and constantly renew it.

Dialogue is born from a respectful attitude toward the other person, from a
conviction that the other person has something good to say. It supposes

that we can make room in our heart for their point of view, their opinion and their
proposals. Dialogue entails a warm reception and not a pre -emptive
condemnation. To dialogue, one must know how to lower the defenses, to open
gU0O6nt t I Ljo t T 6 tofoffen wadmtht (RaeoFgufeis, @Q10).

A positive, open attitude towards other life options does not lay a claim of neutrality. Dialogue is not a
casual exchange of equivalent perspectives. In the context of the Religion classroom in a Catholic or
ecumenical school, a preference for the Christi an message sets the tone for the dialogue. In teaching
about the Catholic Christian Tradition, teachers of religion give witness to  the value they place on their
personal religious beliefs as much by the authenticity of the teaching processes they employ, as by who
they are as people of faith.

To enable authentic dialogue for the development of post  -critical belief, the classroom learning and

teaching of Religion should facilitate: the receptiveness of students to religious questions, an awareness

and discernment of the plurality of voices withi n and beyond the school, the giving of powerful withess

to and presentation of the richness of the Catholic  Tradition, and an invitation to spiritual awareness and
TgauUAY LLt I pndFtYutr Y@ LjLauol YA™ " " pQYuUdGLYGLYgFYt sOFYQF
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Powerful Pedagogies

A reconceptualist approach requires powerful pedagogies that engage students with the richest
resources of the tradition. As Brennan and Ryan (2011) remind us, the Catholic tradition is accessible
through good teaching.

The pedagogical practices embedded inthe Brisbane Catholic Education Model of Pedagogy (2012) are
consistent with a reconceptualist approach to the teaching of religion. Five practices provide a common
language for planning and reflecting on learning and teaching in the religion classroom: focusing on
learners and their learning; establishing clear learning intentions and success criteria; activating multiple
ways of knowing, interacting and opportunities to construct knowledge; responding with feedback to move
learning forward; and evaluati ng learning with students as activators of their own learning and resources

for others.

Focusing on Learners and their Learning

While some students come from families strongly connected to their local parish community and are
literate inthe Catholic Christian tradition, a growing number of students enter the religion classroom with
low levels of religious affiliation and at best a tentative familiarity with public expressions of Catholic life.

Religious Education can have differing evangelising consequences for learners
who are at various stages of Christian development, are of different religions or
have no religious affiliation. There are Catholic and other Christian learners for
whom Religious Education inthe classroom can be catechesis complementing
their experiences of Christianity through their family and parish. There are Catholic
and other Christian learners for whom Religious Education can be a new
evangelisation since the school is their only regular connection with the Christian
faith community. For those learners from other religious traditions, it can deepen
their knowledge of and faith in their own tradition. For those learners with no
religious affiliation, it can be primary or first proclamation. (National Catholic
Education Commission, Framing Paper: Religious Education in Australian Catholic
Schools, 2018, p.12).

There has frequently been a patterned approach to the teaching of religion based on what Harpaz and
~OTLUuOGFYA™ """ _ pYlI OTOIl YUt YYLIYGFYwgFLGOI GFt YsOngtt tAi

In an answering pedagogy, answers largely eclipse the questions. In this context,

teachers often use questions that are predictable and rarely relate to deliberation

or deep thinking, except in the narrow sense of recall. Questions of this nature are

distortions of authentic questioning that occurs outside of school (p.37).
Inareconceptualist 551+ gLUQYUuUOYI OCiat Gt FYuoOgLUOI YgLbFt GCOnt OLjYu

incorporates a powerful questioning pedagogy, within the con  text of a community of thinking, that
stimulates and supports genuine, active and authentic student engagement.

Different interpretations of issues or problems are not avoided, but rather they are allowed to emerge

and be interrupted by confrontation with a range of voices, such as personal stories, other religious and

philosophical viewpoints, and the dominant culture, with a privileged reference to the Catholic tradition.

Pollefeyt (2007)referstit YU UG LiYgLiYgY 05 Ongtt tGLgCYnAFgaiLoYGUGLUYgG DL
interpretative intersections on particular issues in the classroom, expose these intersections and then to

Gl FYyaUOOBYGdFYut YO OFt (tgwardgoréligidusiadzli Gathofic grcvihi CHRlopkejte (Ricaly

intersections are locations of tension and conflicting interpretations that  refer back to various

presuppositions of n G TTOI OFuYCG T OY20079g2): OLjni YOt CCOTOAuUQY
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Establishing Clear Learning Intentions and Success Criteria

The starting place for the classroom religion program isthe  Religion Curriculum P-12Religion teachersuse
the curriculum to create and make clear and visible the learning intentions and success criteria for all
students.

Brennan and Ryan (2011) forward the claim that often students are not challenged or extended in
religion classes to the same extent as other learning areas:

We may be orientating our efforts to the lowest common denominator. We may
lack specificity about what we are trying to achieve in our teaching outcomes, or
do not examine seriously enough the range of abilities in the religion class (p.22).

A reconceptualist approach to learning and teaching in the religion classroom takes account of the
capabilities and readiness of students, while at the same time ensuring a classroom that engages and
challenges students.

Activating Multiple Ways of Knowing, Interacting and Opportunities to Construct Knowledge

In 1996, and again in 2011, Brennan and Ryan advanced an important paradox in the classroom learning
and teaching of religion; that students in religion classes are capable of a lot more and a lot less:

Students are capable of a lot less because the territory of religion, and religious
education itself, are unfamiliar to most of them. Students are capable of much
more in terms of content and learning processes. Often, students are not extended
or challenged in religion to the extent that they are in other learning areas (2011,

p.3).

A reconceptualist religion classroom places particular emphasis on evaluating and activating student
involvement in ongoing responsive cycles of learning and teaching.
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Learning is more than listening. Teaching is more than telling. Historically, a feature of many religion

LCgLjLjl + + 8LjYUQgLjYI OOFYgYwt FOYLGEOY TG ULjY g CC Yappsoach ffaidslioli YUt Ys
acknowledge the integrity of religion asa discipline and a learning area that requires all the rigour and

challenge of other learning areas. Australian religious educators, Crawford and Rossiter (1988), have

consistently emphasised G UOY (o5t | GgFLOYt TYLI OgudpfFt YOEt FOLjYt TYTI OOnt
allow for an authentic educational process and genuine student engagement.

Responding with Feedback to Move Learning Forward

Effective learning in the religion classroom is advanced by informative feedback. Learning is facilitated

when learners are given timely and rich information regarding their performances and achievements

and how to improve.

AOOnT gLbYLt FFOLULYGFTHI &gudt FYgrtriauavgvYLulunOFuoLjYsl Gt 1 Y
success associated with a learning intention. The sequence of achievement standards in the Religion

Curriculum P-12provides a map of learning progress to inform teacher understanding of how all
students are progressing.

Evaluating Learning with Students as Activators of Their Own Learning and Resources for Others

In evaluating the effect of teaching on student achievement and success in the religion classroom,
effect size becomes an important consideration. Hattie (2009) says effect sizes are the best way of
gFLGOI GFt YuUOYpuOLjuGt FQYo CUguvYUgLjYuUOYt | Ogu éffeplisizé FTCUOF L
the religious educator is invited to consider:
¢ft Go GOCColLjoGUguUOKkOgBONtGFt 6GtHI bGFtoTtI 6nGTTOI OF
gFné GUAWo
¢CUguoést LjLjar COo 1 OgLjt FLioLtGCnouUOI 0ol OoTt 1 o Ljt 806 Lju
51+t OLjLjGFt 6 8t 1 061t 1 6 COLjLjWo
¢ft Gont OLjoLjtlnOFuUo6s It t1 OLjLjo Lt 85 g1 06 GGduU6UUDGI 6gLU
These questions lead to more focused investigation about the effectiveness of what teachers do in the

religion classroom. This provides a basis for teaching and learning interventions teachers should stop,
start or continue as part of effective educational practice.

brown
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Teaching Scripture in the Classroom

The study of Scripture in a classroom context takes the reader into the world of Jewish and Christian
believers. Teachers need to develop reading and interpretation skills to appreciate the understandings
of God and religious experience that are presented in biblical texts.

The Catholic approach to interpreting Scripture is summed up in the  Catechism of the Catholic Church:

In Sacred Scripture, God speaks to the person in a human way. To interpret
Scripture correctly, the reader must be attentive to what the human authors truly
wanted to affirm and to what God wanted to reveal to us by their words (n.109).

¢ckFot I nOl out ondlLjLt dzOl 6 GUOOSLjgLl OnoguuUt luvljo GFUOFUG
gLLtGFuouUOO Lt Fndudt FLiot TOoBUuUOO gUUUt Il vuljyo uidoaddégFn
at that time, and the modes of feeling, speaking and narrating then current (n.110).

This is supported by a papal encyclical stating:

¢rtloulUO0O6TgLuGGLj6UUguUOU!l GuUG GLj6nGTTOI OFuCAé6 51 OLJjOF
types of historical writing, in prophetical and poetical texts, and in other forms of
literary expression (Dei Verbum, 12).

The Bible is firmly grounded in history; in the history of the Jewish people, the historical events

surrounding Jesus of Nazareth and the history of the early Christian communities. However, atno time

do Biblical authors claim to present objective history. Each book in the Old and New Testaments has

been written from the bias of faith. The aim was never to write history but rather wut Ys 1t LCgGayYuUOY
wonders that God has worked in the midst of people and to interpret those events so that others might
UgdzOYTgaduUi YAi UOYkFuOlOl sl Ougudt FYt TYauUoOYQdr cOYGFYuUOY: O
everyday language is inadequ ate for such atask, so the Biblical authors made extensive use of symbol,

90ugs Ut |l YgFnYGdogt Ol AgYi UOI OTHt 1 OQYTt I YuUOYuOgLUOI YgFnYLju
GUGLIYNOdzOFuUpYlI OgCCAYUgss OFi 60 Yl GuYo FUguiYsO LOVMpQIRILjYou On U Y €
There are some important educational principles teachers need to keep in mind when engaging

students with scriptural texts in the classroom learning and teaching of Religion.

All teaching of Scripture must proceed from a clear understanding that the Bible is theological

interpretation of, and reflection on, historical realities and faith experiences. Engaging with biblical texts

GLIYFt 0¥ N0 ¢ ®00n Y L U G dziiedidabl¥ résiilis that atgripts GAJErHify  in the Bible a

secure and reliable locus of revelation and impose an absolute meaning on a text.
¢i UOOs 1t LOLjLj6t Toul gndudt FozodLjout ofr OoliFnOl Ljuttnd ¢
NGgCtt 06 GiEuUS6 _t nPOUOCCUHFt POl OuOCClUGFtogFndétTul gFLjC
(Pollyfeyt and Bieringer, 2005, p.29).

There is no text without context.

¢i U069GI COo6lGL6gOGUEUuFOLjLjout 64006t FttdFtondGgCttiaLgC
communication between God and humans. In the Bible, we encounter how certain

representatives of our religious history interpreted _ t n selfjcommunication to

U U O @ollgfeyt and Bieringer, 2005, p.29).
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The Pontifical Biblical Commission document, The Interpretation of the Bible in the Church (1993), affirmed
the need to approach Scripture critically using methods like the historical -critical method and literary
analysis. For the teacher, engaging students in a critical study of scriptural texts involves research into
historical issues raised in the te xt; identification of the text type and textual features; exploration of the
setting, characters, structure, plot and attention to the context and function of the text, within the

specific book in which it is located, as well as the Bible as a whole.

Catholics should notread Scripture from a fundamentalist understanding. Such an approach begins with

the view that the Bible, being the inspired Word of God, is error free, historically accurate and therefore

should be read and interpreted literally in al | its details. This is not the approach taken in the Catholic

001 LUYH]I YGFYOUOY@OCGt Gt FYLCGLjLjItt &nY@guUOl QYulUOY: guUt C
the Bible as the inspired Word of God and as the work of human authors who were conditioned by their

time, place, culture and worldview.

Teachers avoid teaching something that has to be untaught at a later time. In other words, teachers of
Scripture need to have a solid understanding of the texts to be explored. Students need to be taught the
ability to truly enter texts, applying the same  skills they are developing in critical literacy to learn from
within the Bible and discover their own interpretation of scriptural texts.

CGdzOF 6 G TOGOO6GFGUGYGCCAG I OLt t FGLiOOt Ul LijiOCdzOLjo GFo6gol G
we shall encounter the otherness of the text, and we shall always be
challenged by the text. As a result, we shall not be allowed to complacently be

at peace with our own comfortable interpretations ¢
(Pollyfeyt and Bieringer, 2005, p.31).
YLulnOFuo6LYsl Gt YOnsOl GOFLOYgFnYTgodCaig!l GuAYGauUYaLl Gs
capacity to effectively engage with scriptural texts. It is vital therefore that students have opportunity to

enter into critical and creative dialogue with biblical texts both within a classroom context and the life of
the school.
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Learners and Learning in the Religio  us Education Classroom

Foundational to the shared work of teachers are the beliefs they have of the learners they serve. The
BCE Learning and Teaching Framework (2012) explicitly articulates the beliefs and the responses that
flow from these beliefs within schools in the Archdiocese.

A Everylearner iscreated in the image and likeness of God and, inspired by the Spirit,
responds with passion and creativity to life.

A Every learner seeks to find meaning in life and learning and, in the Catholic Christian
Tradition, we find meaning in the person and teachings of Jesus to grow as pilgrim people.

A Every learner isalifelong learner, with a desire to search for truth and do what is right;
accountable for choices and responsible for actions.

A Every learner is in some respect, like all others, like some others, like no other and we
respond creatively, flexibly and with afutures orientation to ensure dignity and justice for
all.

A Every learner can achieve success in life and learning where diversity isvalued and shared
wisdom contributes to decision -making that enriches and enlivens our world.

A Every learner brings to the learning experience their own richly diverse life journey to
contribute to a community in communion, empowered by the Spirit to be at the service
of others.

All students are entitled to rigorous, relevant and engaging learning programs in religion, drawn from
the Religious Education Curriculum P-12 that address their individual learning needs. The three -
dimensional design of the Religious Education Curriculum P-12comprising specified curriculum
content, general capabilities and cross -curriculum priorities, provides teachers with the flexibility to
cater for the diverse needs of students, including the needs of students with disability, gifted and
talented students and students for whom English is an addit ional language or dialect.

Teachers use the curriculum flexibly to meet the individual learning needs of students and to
personalise their learning by:

A adjusting the way inwhich students are taught and the means through which they
demonstrate their learning;

A using the extended general capabilities learning continua from the Australian Curriculum
to adjust the focus of learning or to emphasise specific aspects such as higher order
cognitive skills;

A providing students with opportunities to work with content in more depth or breadth;

p>N

providing students with additional time and support; and

A drawing from content at different levels along the Prep to Year 10 sequence.
(The Shape of the Australian Curriculum: Version 4.0, ACARA, 2012)

The Religious Education Curriculum P-12is organised across four year groupings:
A Years P-2, typically students from 4 to 8 years of age
A Years 3-6, typically students from 8to 12 years of age 31
A Years 7-10, typically students from 12 to 15 years of age
A

Senior Secondary Years, typically students from 15to 18 years of age




Prep to Year 2

In the early years of schooling, students have a natural curiosity about their world, and their desire to
make sense of it provides a platform to construct and review their learning through interactions with
others, experimentation, scaffolding, explicit teaching and practice and play in the classroom and
beyond. This helps them make sense of a world that is outside their immediate experience, as they
connect new knowledge with what they already know or believe. This also provides an opportunity to
challenge what they know or believe.

Although from diverse backgrounds, with differing life experiences and levels of development, students
share many characteristics. Most students are:

A naturally trusting and accepting;

A self-focused;

A developing an ability to empathise;

A developing their sensory, cognitive and affective appreciation of the world
through exploratory and creative learning;

A gradually developing animage of God that isinfluenced by the significant adults in
their lives;

imitating the religious gestures and behaviours of others;
A assimilating some of the values and beliefs of their parents/carers;  and

A developing anatural sense of wonder and experience the sacred through nature
using their senses.
The Religious Education Curriculum P-120F g COLjYLjtn OFuLjYG F YOIl Os Yut YEOg! Y™ ©
asalew, UG LiYTgOGCAYgFnYTI GOFnLiYgFnYUGLYUOgLUGFt LiIYgFnYgLUd
relationship with people and all of creation, and the many ways in which communities of believers
nurture their loving relationship with God, others and with all of creatio  n.

Year 3 to Year 6

During these years of schooling, students begin to understand and appreciate different points of
view as they move from an identity centred on the family to a wider world of relationships. They

draw on their growing experience of family, school and the wid  er community to develop their
understanding of the world and their relationships with others, past and present. Students
increasingly look for and value learning they perceive as relevant, consistent with personal goals and
leading to important outcomes.

Although from diverse backgrounds, with differing life experiences and levels of development,

students share many characteristics.

Most students are:
A providing reasons for their own thinking and justifying their ~ conclusions;

A seeking security, affirmation, encouragement and stability through significant adults
and increasingly through their peers;

concentrating on tasks for longer periods of time;
becoming more independentas learners;
increasingly using social media and digital tools for self -expression and networking;

moving from concrete to abstract thinking;

> > > > >

accepting of the existence of the Divine and regard prayers to God as important,
and requiring a response;

p>)

developing a conscience;
A able to articulate their faith and question its validity; and

A asking increasingly complex religious questions and contributing to planning their own
areas of inquiry,
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The Religious Education Curriculum P-12enables students in Year 3to Year 6 to develop their
understanding of community and its significance for sharing and developing faith. They learn about the
experiences of different communities, past and present and the many ways in which faith is lived out and
celebrated in their lives. Students learn about the particular communities for whom the human authors

of sacred texts shaped their writings. They learn about the relational nature of God as Trinity and the
LGt FGTALgFLOYt TYzZOLjLLJ6YCGgGYt TYCt dzOn

Year 7 to Year 10

The transition from primary to secondary school coincides with a range of significant physical, cognitive,

Ot ulGt FOCYYFnYLt LGGCYLUGFt OLjYauUguvYgTTOLUYLjilnOFUL6Yguud
themselves. Students often begin to question establi shed conventions, practices and values. Their

interests extend well beyond their own communities  and they develop concerns about wider issues.

The middle secondary years of schooling mark the beginning of a period of transition to adulthood.

Students have a clearer sense of their strengths, interests and goals. They begin to see themselves as

active players in community life and are often concerned about major social and environmental issues

and the ethical implications of human activity and knowledge.

Although from diverse backgrounds, with differing life experiences and various levels of development,
students share many characteristics. Most students are:
A influenced by media and social culture;
A developing their worldview;
Al OBOLUGFt YgLiYOIt I GFtoYGUGuUuYUUOAYnt YFIives,YLiOOYgLjYI OCOc
A developing an ability to consider and appreciate different points of view and the different
ways of interpreting the same set of events;

A increasingly able to work with more abstract concepts;
A able to bring a variety of participatory skills to their learning;
A keen to explore the nature of evidence and the contestability of ideas and to debate
alternative answers and interpretations; 33
A questioning values and beliefs;
A developing a strong sense of justice;
A Ons | OLJLIGFt YgYFOOntYlut YasddCt Ft Yut YouUO
A spiritual but may not identify with traditional  religion.
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The Religious Education Curriculum P-12enables students in Year 7to Year 10to learn about various ways
GFYGUGLUYUUSBYFLIYUFnOI LiggFnY 3gFnYOnzi Dajuidd@dlisghd djudd AV TY
major world religions. Students develop their understanding of the experience of sin throughout human

history, some ways in which the Church has responded to the presence of good and evil, and the various

sources that guide the : Ul | LadtionLjin the world. They learn about various sources of inspiration,

strength and guidance for believers today and ways in which believers live their Christian vocation.

Senior Secondary Years

The Senior Secondary curriculum builds on the prior learning in Prep to Year 10, allowing students to

use, consolidate and expand on what they have learned. The four interrelated strands of Sacred Texts,
Beliefs, Church and Christian Life also underpin the Senior Secondary curriculum, identifying core content
that is to be taught and that students should learn.

The curriculum for students in these years of schooling provides them with increased opportunities to

make choices about pathways through school and beyond. A range of choices from specialised courses

GLiYs 1 t dzinOnYit YB0OuYLjud n O FgiohpndBhidsand giugyfohReligiprii O1 O Lju LiWwY @O C (i
(Queensland Curriculum Assessment Authority , 2019) andCertificate 11l and IV in Christian Ministry and

Theology (Compass and Compass Plus).

The Religious Education Curriculum P-12enables students in the Senior Secondary years to develop a
deeper understanding of the Catholic Christian tradition and an empathetic understanding of the major
world religions, as well as a grasp of the impact of religious teachings on the lives of believers. The
approach taken respect s learners and promotes critical thinking, opening up the possibility for a richer
appreciation of self and others.
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Design Principles for the Religion Curriculum P -12

The Religious Education Curriculum P-12has been developed around four design principles: embracing a
Catholic Christian Worldview ; modellinga Seamless Curriculum; setting a clear Pedagogical Direction; and
strengthening Alignment.

Catholic Christian Worldview

The content of the Religious Education Curriculum P-12 unambiguously reflects a Catholic Christian
worldview that integrates faith, life and culture. Where possible, content embraces an ecumenical
perspective and is responsive to the multi -faith context and reality of contemporary religion classrooms.

Seamless Curriculum

The Religious Education Curriculum P-12reflects the philosophy, content, focus, structure, academic
rigour and assessment and reporting modes used in all other learning areas.

Pedagogical Direction

The pedagogical direction of the Religious Education Curriculum P-12is consistent with the BCE Model of
Pedagogy A" " T uYgFnVYnl gGLiYLjGt Fa4Ta4L g pvisialedl€amipgy(2009),fandfthg visibie O 6 LjY | G
learning and teaching story outlined in  Visible Learning for Teachers (2012).

The Religious Education Curriculum P-12promotes inquiry learning, a learner centred pedagogical
approach to learning and teaching, that aligns closely with the directions taken in the Australian
Curriculum.

Alignment

The content of the strands and sub -strands of the Religious Education Curriculum P-12 closely aligns with
the components and elements of the  Religious Life of the School P-12.

Click here to go back to Table of Contents
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Structure of the Religio us Education Curriculum
P-12

The content of the Religious Education Curriculum P-12is organised into four interrelated strands:

Sacred Texts, Beliefs, Churchand Christian Life. Each strand has its own distinctive body of knowledge.
Planning for the classroom learning and teaching of religion should balance and integrate all four

strands.
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Sacred Texts

The Sacred Texts strand comprises three distinct yet interrelated sub  -strands: Old Testament, New
Testament, and Christian Spiritual Writings and Wisdom.

Old Testament and New Testament

The Bible is foundational for Catholic Christians.k U Y G LjY g YL CG LjLjG L YU OnuYwGUGLUYOAns |
fundamental that it can be read and understood in totally different contexts of respectively new

| OgnOl Lji YAOt CCATOAUYYFnYQGOI GFt Ol QY " " . QYsA™ " un

The canon of the Bible has been arranged to tell a complex, multi  -T gL OuOn Y Ljut | AYY TY_t noLjYl
with people which is arranged in different text types (genre) & law, historical, prophetic, wisdom,

gospels, acts, letters, apocalypse. Students in Archdi ocesan schools grow in their familiarity with Old

Testament and New Testament texts (Referto Appendix B for an overview of core and complementary

biblical texts for each year level). Students will use a range of biblical tools and apply biblical criticism to

develop their critical engagement with the Scriptures and apply them in relevant and helpful ways to

the circumstances of life and faith.

¢i UO6ogFAG Ljut 1l A6 CaFOLj6ot TTOI OndlGFouU069GI CO6GGCCOGFLjsdl O
LgFot FCA6UGgssOF6z60TOAt UFt 6 50ts5C0O006¢g1 Oot (1idzOF6goédza GiLOoUt O
must be a movement from the text to the world of the young people @ Y A Ot CCATOAUY§FnY 9GOl GFt
The text of the Bible grew out of the lived experience of faith communities. Within Brisbane Catholic

Education we engage with the Bible both in the context of critical approaches to the text and within the

context of the faith traditions of the school. Th erefore, the purpose of teaching Scripture is both

educational and spiritual.

Students have opportunity to enter into  critical and creative dialogue with biblical texts both within a
classroom context and the religious life of the school. They are taught the ability to truly enter texts,
applying the same skills they are developing in critical literacy to learn from with in the Bible and
discover their own interpretation of scriptural texts. Students are empowered to critically engage with
the historical, social and cultural contexts of the human authors of scriptural texts and to deepen their
understanding of the audiences and intentions of the texts. They will be supported to engage with a
broad range of text types and textual features to critically reflect on messages in Old Testament and
New Testament texts.

Students learn how Scripture is used by the Church to form and inform individuals, communities and

traditions, assist personal and communal prayer, and provide insights into life and guidance for living.

i UOAYCOg!I FYut Ygss | OL G ¢ U Ofapptogahes td éseeial giéstidns di MenaticddédthLj U A Y
(Pollyfeyt and Bieringer, 2005, p. 28). Students are taught to show respect for the Bible as a sacred book

and the Scriptures as the Word of God.

The Catholic Church acknowledges Scripture and tradition together as the source of its beliefs, liturgy,
51 gAOI YgFnYot |l gCYUOgLUGFtAYKkFYLt ©GFtYut YUiFnOl LiUgFnYgFnY
in Scripture and in the ongoing tradition ofthe : Ul 1 LUQYLjUlUn OFULjYGFLI OgLjGFt CAYI OL
call to relationship and moral action in the world. Students are helped to see that they too are called to

be part of this ongoing story; that for believers, the Bible has a revelatory and transformati ve meaning 37
(Pollyfeyt and Bieringer, 2005, p. 29).




Christian Spiritual Writings and Wisdom

Students in Archdiocesan schools engage with a wide range of spiritual writings in the rich tradition of

Catholic Christianity. Spiritual writings include writings of the mystics, the fathers and  mothers of the

Church, the founders of the great traditions of Christian spirituality and other people past and present.

i OOLJjOY! OLjt Gl LOL)YLt FUdFuOGOYut YuOCCYuUOYLjut !l AYt TY_ _t nolLjYl OC
God. Students explore the diversity of spiritual writings and expressions of spirituality through The Arts,

and through a variety of media and modes of communication. They explore how these expressions of

spirituality have captured the religious imagination; inspiring, guiding and giving strength to believers

over time.

The Beliefs strand comprises three distinct yet interrelated sub  -strands. These sub-strands are Trinity:
God, Jesus the Christ, Spirit; Human Existenceand World Religions.

Trinity: God, Jesus the Christ, Spirit

Students in Archdiocesan schools grow in understanding and appreciation of foundational Catholic

beliefs about God, Jesus and Spirit. They learn about Catholic teachings in relation to the  ongoing story

of _t n lbMing relationship with humanity as recounted in scripture and in the ongoing tradition of the

Church. Students understand the variety of ways in which Catholic beliefs have found expression over

time and the variety of w i U Ot Cthréu@rOwdiich Catholic faith has sought to understand and express

itself. The Creeds and the teachings of the Church that flow from them have been elaborated over the

LOFuUG! GOLjYgLiYGUOY: UGl LUYUGgLYI OTCOLUOnYlist FQYndLLULjLijOn QY
revelation to humanity.
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Human Existence

Students in Archdiocesan schools are encouraged to approach Catholic beliefs critically and in a way

that gives value to both the role of the teaching authority in proclaiming the truth of Catholic beliefs and

the role of Catholics in respecting the richne ss and implications of these beliefs for human existence.
Students study the beliefs and teachings of the Church in relation to the realities of their own lives and

the world in which they live. They are helped to understand how the truths of the Catholic faith tradition
have perennial relevance for themselves, for communities of believers, the wider community and all of
creation.

World Religions

AulinOFULYGFY 1 LUnGt LOLJGFYLjLUt t CLjYgl OYLUGCCOFt OnYI AYUUOY
Through astudy of the major world religions, they are given the opportunity to explore the

interrelationships between religion and society and deepen their understanding of the beliefs and

practices of Catholic Christian Tradition. Students learn how world religions contribute valuable insights

into the mystery of God and of other people and in the quest for meaning and purpose in the lives of

individuals and communities.

The study of Judaism and Islam introduces students to the connections and differences between the

monotheistic religions and encourages dialogue that can lead to understanding and respect, as they

learn to value their own beliefs and those of others. Astu dy of Eastern religions, including Buddhism
GFnYfGFnlOdLB®QYNnOdzOCH 5 LjYLitlUnOFuLoYUFnOI LjutgFn (affdtth¥ig Fn Y g5 5 |
capacity to be active and informed citizens working together to build harmonious local, regional and

global communities.

The Church strand comprises three distinct yet interrelated sub  -strands: Liturgy and Sacraments,
People of God, and Church History.

Liturgy and Sacraments

Students in Archdiocesan schools grow in their understanding and appreciation of the liturgical and

sacramental life of the Church. They develop an understanding of the many ways in which the Biblical

Liut | AYt TY _t nolLjYLt dzOFgFu Yl @Gwsotihdidjslsiandvim theff nrélgfiddshipd wdt.jY 4 F Y u U
others. Students learn how liturgy can assist them to give authentic and creative expression to their

own ongoing story, to their struggles and triumphs, successes and failures, sorrows and joys, and to all
GUguYCGOLYnOOsOLjuYGGuUuUGFYuUOBNR Y GJ L thevQhristian @gryimithYisi F n G dzi n G §
centred on the person of Jesus Christ, his life, death and resurrection. They explore the capacity of

liturgy to express the cultural diversity of believers and encourage their active participation in worship.
atlnOFuULYnOdzOCt s YGFYUFnOIlI LitgFndGFt Yt TYUt GYagLl go0OFuLjYt TV
human life through words, actions and symbols. In exploring the historical development of

Sacraments, students make connections between the liturgical and sacramental life of the Church

and the life and ministry of Jesus.
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People of God

Students in Archdiocesan schools grow in their understanding of the Church as both visible organisation

and spiritual community; a human community in communion that reflects and witnesses to the loving

communion of Father, Son and Spirit. The Church does not exist for itself but is empowered by the Spirit

to be at the service of others. Students learnhowt UOY: UGl LUYGL)YLJCCOnYgFnYLUgGCCOF
pilgrim people and the expression of the continuing presence of Jesus Christ in the world. They learn
GU0guYuUOY: UGI LUYUGLYUUOY!I Gt UUYgFnY!lI OLjst FLiGI GCGUAYt TYLGI
power of the Spirit and that this is a shared mission between consecrated persons and the lay faithful.

In learning about the Church as a human community, a community -of-persons, students investigate its
organisational structure, leadership structure, practices and rules. They begin to understand the nature of
Church authority as hierarchical and collegial, reflective of history and culture. They study the roles of men
and women in the structure and leadership of the Church. Students are helped to understand that the
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of others. They also make connections between the structures and practices of different Church
communities and their culture and history.

In learning about the Church as a spiritual community, persons-in-community, students grow in their

understanding that communion is about a rich sense of connectedness; a spiritual unity with Jesus, with

§g1 AYQgLiY8t uUOI Yt TYuUOY: Ul LUQYGGuUYgCCYaolbar Ol Ljyt TYyuuovy:
and with other Christian s, that is made visible in the life of the Church. Students explore the

understanding of Catholic Christians who see themselves as children of God needing to be connected

to God, to others and to all of creation.

Church History

Students in Archdiocesan schools grow in their understanding and appreciation of different periods in

the history of the Church through an examination of key people, events and movements in their historical

context, and in relation to their contemporary significance. Historical events are considered in relation to

the different social, cultural, political and intellectual contexts that LijUg s On Y5 Ot 5 C Gudtiop¥. C G dzOLjY g F

Students examine the history of the Church in Australia within a broader world. They develop their
knowledge, understanding and skills across a number of different contexts including family, parish,
diocese and Australian Church. Students explore the begin nings of Christianity and the development of
the Church over time. Students develop an appreciation of the diverse  perspectives, motivations and
contributions of key historical groups including lay persons, religious congregations and clergy. Broad
patterns of historical change and significant historical events and developments in the Church are
examined.

atunOFuULoYUGLUL I GLJCYUFNO!I LIGUgGFnGFt YGLYNnOdzOCt sOnYuUIt Gt U
sense of the past, including continuity and change , cause and effect, empathy and perspective. Through a

process of historical inquiry, students develop historical skills such as:  sequencing within a chronological

framework; using appropriate historical terms and concepts; posing historical questions; locating

information; using and acknowledging sources; explaining different perspectives and interpretations;

and developing historic g CYF g1 | guGdzOLiYgFnYnOLjLl Gsudt FLAYaulnOFuULOYbF
history of the Church enable them to better appreciate the Church of the present so that they might

contribute critically and effectively to its futur e.
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Christian Life

The Christian Life strand comprises three distinct yet interrelated sub  -strands: Moral Formation; Mission
and Justice; and Prayer and Spirituality.

Moral Formation

Moral formation within the Catholic Christian Tradition is founded on the innate dignity of the human
person, created in the image and likeness of God. Students develop strategies needed to have a clear -
sighted, honest, realistic attitude towards themselves, other people and the world in which they live.
They investigate ways in which moral living is shaped by personal, social and cultural factors and by the
social teachings of the Church.

Students are introduced to the scriptural foundations for Christian moral living, specifically the

AOLYgCHtUOYAIi OFY: t 889gFnd8O0FuLjpQYuUOYs _| OguoldLjuY:t ©89gFnd80Fu
is presented in the context of relationship; relationshipw ith God in solidarity with others and the whole

of creation. Students are challenged to live a virtuous life, doing good and avoiding evil, seeking not just

their own happiness and fulfilment but the happiness and fulfilment of others, the creation of a ju st

world and the wellbeing of all  of creation.

Guided by a fundamental beliefin the dignity of the human person and of all creation, students grow in
moral understanding, sensitivity, and discernment. They develop their ability for moral reasoning while
recognising their ongoing need for love, compassion, conversion, forgiveness and reconciliation.
Students investigate processes and frameworks for moral decision -making and learn to make informed
moral decisions in the light of a carefully formed conscience, guided by prayer and reflection on the
Word of God, the life and teaching of Jesus Christ, the withess and advice of others, and the

authoritative teaching of the Church. They learn about acting according to rational judgement, taking

into account the good of all.

Mission and Justice

When individuals and communities express in an active and practical way who they are and what they
do because of their relationship with Jesus Christ, they are engaging in the mission of the Church.
Students explore the many and varied ways believers are called to give witness to the beliefs and

values ofthe Catholic Christian Tradition and proclaim the good news of Jesus Christ. They are
challenged to understand how maintaining Christian integrity will at times require thinking and acting in
ways that run counter to the dominant culture.

Students examine how moral living within the broader context of the mission of the Church is expressed
through action for justice. Students engage with  the major themes of justice derived from scripture and
Church social teaching. A Catholic Christian understanding of justice emerging from the Biblical tradition
is expressed through respect for the human person, promotion of the common good, promotion of
peace, solidarity, subsidiarity, stewardship, participation, economic justice, rights and responsibilities,
and a preferential option for the poor.




Prayer and Spirituality

Students grow in their understanding and experience of awe, reverence, and a sense of the mystery and
transcendence of life as important elements of Christian prayer and spirituality. For believers in the
Catholic Christian Tradition , prayer and spirituality are intimately linked to their daily lives. Students
explore ways in which prayer and spirituality support and express the Christian life of individuals and
groups. Students learn about the three expressions of prayer: vocal prayer, meditative prayer and
contemplative prayer. They also learn about the essential forms of prayer in the Christian tradition:
blessing and adoration, petition and intercession, thanksgiving and praise. Students participate ina
variety of prayer experiences, including different meditative prayer practices and spiritual exercises.

Organisation of the Religion Curriculum P -12

The organisation of the Religious Education Curriculum P-12 includes a number of features: Year Level
Descriptions; Content Descriptions; Achievement Standards; Content Elaborations; General Capabilities and
Cross Curriculum Priorities.

Year Level Descriptions

Year level descriptions provide an overview of the content that is being studied and information about
the learning contexts that are appropriate at each year level. They also emphasise the interrelated
nature of the four strands and the expectation that p  lanning will involve integration of content from
across the strands.

Content Descriptions

The Religious Education Curriculum P-12includes content descriptions at each year level. These set out
the religious knowledge, deep understanding and skills that teachers are expected to teach , and
students are expected to learn. The content descriptions have been written to ensure that learning is
appropriately ordered and that unnecessary repetition is avoided. However, a concept or skill

introduced at one year level may be revisited, strength ened and extended at later year levels as
needed.

Achievement Standards

Achievement standards indicate the quality of learning that students should typically demonstrate by a
particular point in their schooling. An achievement standard describes the quality of learning (the extent
of knowledge, the depth of understanding, and  the sophistication of skills) that would indicate the
student is well placed to commence the learning required at the nextlevel of achievement. The
sequence of achievement standards describes progress in the learning area. This sequence provides
teachers with a framework for growth and dev  elopment in the learning area. Across Prepto Year 10,
achievement standards are accompanied by sets of annotated student work samples that illustrate
actual achievement in relation to the achievement standard.

Content Elaborations

The Religious Education Curriculum P-12includes content elaborations (for Prep to Year 10) and
examples of connections to Senior Secondary courses in religion (for Years 11 and 12) that illustrate and
exemplify content and assist teachers in developing a common understanding of the content
descriptions. They are notintended to be comprehensive content points that all students need to be
taught.
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General Capabilities

General capabilities comprise an integrated and interconnected set of knowledge, skills, behaviours and
dispositions that students develop and use in their learning across the curriculum, in co -curricular
programs and in their lives outside school. There a re seven general capabilities : literacy; numeracy;
information and communication technology (ICT) capability; critical and creative thinking; personal and
social capability; ethical understanding, and intercultural understanding . In Archdiocesan schools, the
general capabilities are developed within the Brisbane Catholic Education Vision to Teach, Challenge,
Transform and the beliefs underpinning the BCE Learning and Teaching Framework (2012).

Literacy

Students become literate as they develop the knowledge, skills and dispositions to interpret and use
language confidently for learning and communicating in and out of school and for participating
effectively in society. Literacy involves students in listen ing to, reading, viewing, speaking, writing and
creating oral, print, visual and digital texts, and using and modifying language for different purposes in a
range of contexts.

In Religion, students develop literacy capability as they learn how to build religious knowledge and how

to explore, analyse, question, discuss and communicate religious concepts and ideas. Students use and
create a wide variety of print, visual, oral and digital texts. They recognise how contextual information

and language features of a variety of religious texts assist in making meaning of these texts.

Numeracy

Students become numerate as they develop the knowledge and skills to use mathematics confidently
across all learning areas at school and in their lives. Numeracy involves students in recognising and
understanding the role of mathematics in the world and having the dispositions and capacities to use
mathematical knowledge and skills purposefully.

In Religion, students develop numeracy capability asthey learn to interpret, analyse, respond to and
create texts involving quantitative and spatial information (e.g. texts that present issues or arguments
based on data; visual texts that incorporate graphic organisers such as Venn diagrams or flowcharts).
They learn to organise and interpret historical events and developments in the Church, analysing
numerical data to make meaning of the past (e.g. to understand cause and effect, and continuity and
change). Students learn to use scaled timelines, calendars and dates to locate and record information
on topics of historical significance in the Church.

Information and Communication Technology (ICT) Capability

Students develop ICT capability as they learn to use ICT effectively and appropriately to access, create
and communicate information and ideas; solve problems and work collaboratively in all learning areas

at school and in their lives beyond school. The ca pability involves students learning to make the most of
the technologies available to them, adapting to new ways of doing things as technologies evolve and
limiting the risks to themselves and others in a digital environment.

In Religion, students develop ICT capability when they investigate, create and communicate religious

ideas and concepts. Students employ ICT to access, interpret, modify and create a range of print, visual

and multimodal texts including texts developed in digital publishing. They use their ICT capability to 43
access, share and exchange information; to colla borate and communicate with others electronically;

and to communicate, present and representreligious ideas and concepts.




Critical and Creative Thinking

Students develop capability in critical and creative thinking as they learn to generate and evaluate
knowledge, clarify concepts and ideas, seek possibilities, consider alternatives and solve problems.
Critical and creative thinking are integral to activit ies that require students to think broadly and deeply
using skills, behaviours and dispositions, such as reason, logic, resourcefulness, imagination and
innovation, in all learning areas at school and in their lives beyond school.

In Religion, students develop critical and creative thinking as they investigate and develop
understandings of religious concepts and ideas through active inquiry that involves imagining and
exploring possibilities; shaping new ideas and theories; planning and  selecting appropriate information;
evaluating sources of information; and developing an argument using evidence.

Students learn the value and process of developing creative questions and the importance of
speculation. Students are encouraged to be curious and imaginative in their inquiry. Students evaluate
and use evidence from a variety of sources; analyse different  arguments, viewpoints, attitudes and
perspectives; articulate and justify a response to moral issues; present a cohesive and logical argument;
and think deeply about questions that do not have straightforward answers.

Through reading, viewing and listening, students critically analyse the opinions, points of view and
unstated assumptions embedded in religious texts. Students employ critical and creative thinking

through the creation of their own written, visual and mult  imodal texts that require logic, imagination and
innovation.

Personal and Social Capability

Students develop personal and social capability as they learn to understand themselves and others, and
manage their relationships, lives, work and learning more effectively. Personal and social capability
involves students in a range of practices including :recognising and regulating emotions; developing
empathy for and understanding of others; establishing positive relationships; making responsible
decisions; working effectively in teams and handling challenging situations constructively.

In Religion, students develop personal and social capability as they investigate and develop

understandings of religious concepts and ideas through active inquiry that provides them with

opportunities for directing their own learning; initiative taking, goal s  etting, decision making, planning and
carrying out investigations; working independently and collaboratively; expressing and reflecting on their
own opinions, beliefs, values and questions; and appreciating the different insights and perspectives of
others.

Through close reading and discussion of a variety of religious texts, students experience and evaluate a
range of personal and social behaviours and perspectives and develop connections and empathy with
others in different social, cultural, historical and religious contexts. They make connections between
religious texts and their own experiences; consider the wellbeing of self, others and all creation; analyse
implications for their own actions and those of the wider community; and make informed choices abo ut
issues that impact their own lives and that of contemporary society.
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Ethical Understanding

Students develop capability in their ethical understanding as they identify and investigate the nature of
ethical concepts, values, character traits and principles, and understand how reasoning can assist
ethical judgment. Ethical understanding involves st udents in building a strong personal and socially
oriented ethical outlook that helps them to manage context, conflict and uncertainty, and to develop an
awareness of the influence that their values and behaviour have on others.

In Religion, students develop ethical understanding as they study the issues and dilemmas present in a

range of religious texts and explore how ethical principles affect the behaviour and judgment of those

involved in issues and events. Students use points of reference in formation of conscience to inform

ethical decisions about a range of emerging issues. These points of reference include: the teachings of
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teaching; interiority; and prayer and reflection on the Word of God. Students analyse the connections

between ethical frameworks of a r eligious tradition and responses to contemporary social issues and

global challenges.

Students apply the skills of reasoning, empathy and imagination, consider and make judgments about

gLudt FLIYgFnYSt 0lGdzOLiYgFnYLjsOLUCGguOYt FYUt GYCGiTOYOnsOI GOFL
making and whether particular ethical positions are reasonab le or not. They critically explore the actions

and motivations of significant people in the history of the Church that may be the result of different

standards and expectations and changing societal attitudes.

Intercultural Understanding
AulUnOFULYNnOdzOCt s YGFuUuOl LGCul!l gCYUFnOI LiggFnlGFt YgLYUUOAYCC
languages and beliefs. They come to understand how personal, group and national identities are

shaped, and the variable and changing nature of culture. This  capability involves students in learning

about, and engaging with, diverse cultures in ways that recognise commonalities and differences, create

connections with others and cultivate mutual respect.




In Religion, students develop intercultural understanding as they learn about religious concepts and

ideas and the ways these have been influenced by different cultural groups, past and present. Students
learn to appreciate the contribution that diverse cultur  al perspectives have made to the development of
religious knowledge.

Through astudy of the origins and development of the Church, students are exposed to arange of

cultural traditions, past and present, and learn about the perspectives, beliefs and values of these
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learn how particular cultural influences have led to differences across Church communities (e.g.liturgical

practice, sacramental life, church architecture). They learn about the influence on the beliefs, values and

practices of Church communities, past and present; of particular cultural groups (e.g. Viethamese

communities, Sudanese communities, Aboriginal and Torres Strait Islander peoples); and individuals

such as founders of religious orders; significant reformers; and lay and religious leaders.

Students learn to appreciate and interpret different perspectives, challenge stereotypical or prejudiced
representations of cultural groups, and demonstrate respect for cultural diversity and the human rights
of all people.

Cross Curriculum Priorities

Cross curriculum priorities focus on contemporary issues about which young Australians should learn.

The cross- curriculum priorities to be addressed inthe  Religion Curriculum P-12are based on those from

the Australian Curriculum but have been nuanced to better reflect a Catholic Christian worldview. They

are: Aboriginal and Torres Strait Islander histories, cultures and spiritualities ; LjG g o gFno GLjul g Cd gulLj
engagement with Asia in a multi -faith context; and sustainability and ecological stewardship.

Aboriginal and Torres Strait Islander Histories, Cultures and Spiritualities

Aboriginal and Torres Strait Islander communities are strong, rich and diverse. Central to this priority is
an understanding of Aboriginal and Torres Strait Islander Identity as living and learning communities
with deep knowledge traditions.

A conceptual framework based on Aboriginal and Torres Strait Islander 5 O1 s @rfiguie sense of identity
has been developed as a structural tool for the embedding of Aboriginal and Torres Strait Islander histories
and cultures within the Australian curriculum. This sense of identity is approached through the
interconnected aspects of Country/Place, People, and Culture. Embracing these elements enhances all
areas of the curriculum.

The Aboriginal and Torres Strait Islander priority provides opportunities for all learners to deepen their

bFt GCOnt OVt TY GLul gCagVyYrAYOFt gt GaFt YGGuUYUUOYGH I CnolLjYt Cn
possess an ancient and profound sense of the sacre d. The spirituality of Aboriginal and Torres Strait

Islander peoples defines their whole way of life; defining their ways of seeing, being and acting. It
GFLCUnOLYuUOG! YUUGFBLGFt YQFnYTOOCUGFt YgrtauvYoul gFLLOFnOFL
cosmos; human values; sense of meaning and purpose in life; love and care for self and others; sense of

stewardship for the earth; and an aesthetic sense.
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From ancient times down to the present, there is found among various peoples a
certain perception of that hidden power which hovers over the course of things
and over the events of human history...This perception and recognition penetrates
their lives with a profound religious sense (Pope Paul VI, Declaration on the
Relation of the Church to Non - Christian Religions [Nostra Aetate], 1965, n.2).

The knowledge and understanding of Aboriginal and Torres Strait Islander histories, cultures and
spiritualities enrich the ability of all learners to participate positively in the ongoing development of
Australia.

For each cross-curriculum priority, a set of organising ideas reflects the essential knowledge,
understandings and skills for that priority. The organising ideas are embedded in the content descriptions
and elaborations of the Religious Education Curriculum P-12as appropriate.

Country/Place
Ol.1 Australia has two distinct Indigenous groups, Aboriginal peoples and Torres Strait Islander peoples.

OlI.2 Aboriginal and Torres Strait Islander communities maintain a special connection to and responsibility
for Country/Place throughout all of Australia.

OI.3 Aboriginal and Torres Strait Islander peoples have a profound sense of the sacred and unique belief
systems and are spiritually connected to the land, sea, sky and waterways.

Culture
Ol.4 Aboriginal and Torres Strait Islander societies have many Language Groups.
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through ways of being, knowing, thinking and doing.

Ol.6 Aboriginal and Torres Strait Islander peoples have lived in Australia for tens of thousands of years
and their experiences can be viewed through historical, social, political and religious lenses.

People

OL.7 The broader Aboriginal and Torres Strait Islander societies encompass a diversity of nations across
Australia.

OI.8 Aboriginal and Torres Strait Islander peoples have sophisticated family and kinship structures and
religious practices and rituals.

Ol.9 Australia acknowledges the significant contributions of Aboriginal and  Torres Strait Islander peoples
locally and globally.
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cultural, political, economic and religious spheres.

Many Asian nations are growing rapidly and are regionally and globally influential. Immigrants from all
GUOLOYLt GFUl GOLjYUgdzOY UG Ljut | GLgCCAYLY Ful GraudnyYut Y GLjul g
future.

Asia has millions of different peoples following a wide variety of religions. Hinduism has the largest
number of adherents, followed closely by Islam, Buddhism and Christianity. The Catholic Church
recognises the religious plurality and diversity of Asian  region. Catholics are encouraged to enter into
respectful dialogue with adherents of other religions.

Dialogue presupposes that each side wishes to know the other, and wishes
to increase and deepen its knowledge of the other...Dialogue demands
respect for the other as he [she] is; above all, respect for his [her] faith and
his [her] religious convictions (Nostra Aetate, 1965, n.1).

Dialogue is not primarily a matter of talking. In the first instance, it is an attitude, an openness and
sensitivity, honesty and humility of spirit and reverence. Christians are called to engage with other faith
Ul gndudt FLIQYFt U YTl AY #th traditiéinGgathst fltotidrsEnOrdby patroGigny dtkier
traditions, but by seeking to understand others in their own terms.

An understanding of Asia and its multi -faith context underpins the capacity of Australian students to be

active and informed citizens working together to build harmonious local, regional and global
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of the diversity of cultures, religious beliefs and practices and peoples living in Australia, fosters social

inclusion and cohesion and is vital to the prosperity of Australia.

~0¢gl FaGFtYgrtauvYuUOYI OCG¢t Gt GLjYot aUOI 6 YOFgTI COLjY GlLjul gClgF
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value difference rather than see it as a curiosity; to go beyond mere tolerance. Students are enabled to

live in harmony with peoples of other faiths with an open attitude towards other religions, mutually

witnessing to others from the values found in their own faith and working together for social justice and

peace at every level - local, national and international. Such collaboration can do much to foster mutual

understanding and esteem.

This priority will ensure that students learn about and recognise the diversity within and between the
countries of the Asia region. They will develop knowledge and understanding of Asian societies,

cultures, religious beliefs and practices and the connect ions between the peoples of Asia, Australia, and
the rest of the world. Critical religious literacy  which is content rich, culturally appropriate and reflective
is essential if Australian students are to participate effectively in a multicultural and multi -religious
world.

For each cross-curriculum priority, a set of organising ideas reflects the essential knowledge,
understandings and skills for the priority. The organising ideas are embedded in the content descriptions
and elaborations of the Religious Education Curriculum P-12as appropriate.
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Asia and its diversity
Ol.1 The peoples and countries of Asia are diverse in ethnic background, traditions, cultures, belief
systems and religions.

Ol.2 Interrelationships between humans and the diverse environments in Asia shape the region and have
global implications.

Achievements and contributions of the peoples of Asia

OI.3 The peoples and countries of Asia have contributed and continue to contribute to world history,

human endeavour and religious experience.

Ol.4 The arts and literature of Asia influence aesthetic and creative pursuits within Australia, the region
and globally.

Asia-Australia engagement

OL5 Collaboration and engagement with the peoples of Asia support effective regional and global
citizenship, building community and promoting social justice, human rights, human dignity and
solidarity.

Ol.6 Australia is part of the Asia region and our histories from ancient times to the present are linked.

OL.7 Australians play a significant role in social, cultural, political and economic developments in the Asia
region.

2kn® Y GLol gCUGgFLYt TY LGgFYUOI Gugt OYUgdzOYGFTCUOFLONnY U Lju
dynamic culture and society.
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Sustainability and Ecological Stewardship
Sustainability and ecological stewardship is a response to the call for ecological conversion.

O0GLt Ct t Ao YA T biko® Yelfets © the Ea@hCab &Ur home; our place of wellbeing. For Christians,
ecological stewardship is the conviction that every gift of nature and grace comes from God and that

the human person is not the absolute owner of his or her gifts or possessions bu t rather the trustee or
steward of them. These gifts are given in trust for the building of the Kingdom of God. Christians are
called to appreciate the spiritual and theological significance of the Earth and to exercise ecological
stewardship of the Earth and its resources. The gifts of creation are not simply there for human use, but
have their own dignity, value and integrity.

Because creation was entrusted to human stewardship, the natural world is not
just a resource to be exploited but also a reality to be respected and even
reverenced as a gift and trust from God. It is the task of human beings to care for,
preserve and cultivate the treasures of creation (John Paul ll, The Church in
Oceania, 2001, n.31).

For Christians, all life is interconnected. As co -creators with God and as stewards, humans are charged

with cultivating and caring for all creation (Genesis 2:15). Care for creation flows out of religious respect

for the integrity of creation and concern for the common good - past, present and future (Catechism of
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human family that is in solidarity with all creation. Care for creation calls for a change of heart; an

ecological conversion from dominion over creation to an ethical and ecological stewardship of creation.

Ecologically and ethically sustainable patterns of living meet the needs of the present without
compromising the ability of future generations to meet their needs. Actions to improve ecological and
ethical sustainability are both individual and collective  endeavours shared across local and global
communities. They necessitate a renewed and balanced approach to the way humans interact with

each other and the environment so that life -enhancing choices can be made for themselves, others and
the Earth and a positive diff erence is made to the wellbeing of society and all creation.

Education for sustainability and ecological stewardship develops the knowledge, skills, values and world
views necessary for people to understand and appreciate the interrelatedness of all creation; to know of
creation as a gift from God which requires equitable sharing and wise  stewardship; and to live a life that
is ecologically and ethically sustainable. It enables individuals and communities to reflect on ways of
interpreting and engaging with the world.

Sustainability and ecological stewardship education is futures -oriented, focusing on protecting the
environmental ecology and the human ecology (the wellbeing of society and the earth community) and
creating a more ecologically and socially just world thro  ugh informed action. Actions that support more
sustainable patterns of living require consideration of environmental, social, cultural and economic
systems and their interdependence.
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For each cross-curriculum priority, a set of organising ideas reflects the essential knowledge,
understandings and skills for the priority. The organising ideas are embedded in the content
descriptions and elaborations of the Religion Curriculum P-12as appropriate.

Systems

Ol.1 The biosphere is a dynamic system providing conditions that sustain life on Earth.

Ol.2 All life forms, including human life, are connected through ecosystems on which they depend for
their wellbeing and survival.

OlI.3 Ecologically and ethically sustainable patterns of living rely on the interdependence of healthy
social, economic and ecological systems.

World views

Ol.4 World views that recognise the dependence of living things on healthy ecosystems and value
diversity and social justice are essential for achieving ecological and ethical sustainability.

OL.5 World views are formed by experiences at personal, local, national and global levels and are
linked to individual and community actions for ecological and ethical sustainability.

Futures

Ol.6 The sustainability of ecological, social and economic systems is achieved through informed
individual and community action that values local and global equity and fairness across
generations into the future.

OL.7 Actions for a more ecologically and ethically sustainable future reflect values of care, respect,
responsibility and concern for the common good and require us to explore and understand
environmental and human ecology.

0OlI.8 Designing action for ecological and ethical sustainability requires an evaluation of past practices,
the assessment of scientific and technological developments and balanced judgments based on
projected future economic, social and environmental impact s, and informed by Catholic social
teachings.

Ol.9 Ecologically and ethically sustainable futures result from actions designed to preserve and/or
restore the quality, uniqueness and wellbeing of society and all creation.

Click here to go back to Table of Contents
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The Religio us Education Curriculum P -12

Prep

Prep Year Level Description

The Religious Education Curriculum P-12 involves four strands: Sacred Texts, Beliefs, Church and
Christian Life. These strands are interrelated and are taught in an integrated way, and in ways that
are appropriate to specific local contexts.

In Prep, students learn about some Old Testament and New Testament stories that tell of a God of

Ct dzOQYuUOYLI Ogut |l YI TYgCCQYuUOYttt nFOLjLYt TY_+t noLjYLI Q&g
L1 Ogudt FYgFnY tndoLiYsCgFYuUguyYs Ot sCOYUOCsYOgLUYtuUO Y
good of all.

ait
uty

atlunOFuULYCGLuUOFYut QYl OgnYgFnYdzi OGYLjut | GOLjYt TYgFnYgrt Guy
a Jew, his mother Mary, his friends and family; of Jesus praying and teaching othersto pray; of  his

teachings about love, compassion and forgiveness that challenged people about the way they

were living , and of his suffering, death and resurrection. They learn that Christians believe God

created people with the freedom to choose between good and bad, right and wrong. They

explore examples of times, from familiar texts and their personal experience, when p eople make

these choices.

Students understand that prayer helps believers follow the teachings of Jesus; to live according to
_tnolLjYs CgFnYi UudysYhavBich bgfielers prayleliher alone or with others, including

the Sign of the Cross and Amen. They observe ways in which believers pray together during

special celebrations and rituals that mark important times in the life of believers and in the Church
year. They learn about the Church building as a sacred place for believers and the Bible as a

sacred book for believers.
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Sacred Texts

Religious Knowledge and Deep Understanding
Christians venerate the Bible as a sacred book in
many ways, including proclamation in prayer
celebrations and meditative reflection in personal
prayer.

Skills
Use and display the Bible respectfully.

Listen with respect as Scripture is2500claimed in
prayerful settings.

STOT1

Religious Knowledge and Deep Understanding
Familiarity with characters, events and messages
from some key Old Testament stories, including
Joseph (Genesis 37:1-36, 39:1-6, 41:1544, 41:5357,
42-46) and David

(1 Samuel 17:149), is a means of connecting
Scripture and real life.

Skills
Listen and respond to Old Testament stories

Share feelings and thoughts about the events,
characters and messages in some familiar Old
Testament stories.

Make links between some familiar Old Testament
stories and their own experiences by sharing
characters, events and messages that may be
similar to or different from their own experiences.

STOT2

exploring how the Bible is venerated in
their class/school setting

investigating how, when and where
stories from the Bible are proclaimed
and listened to in their school setting

displaying the Bible in its own special
place in the classroom

creating sacred spaces that incorporate
and display the Bible in reverent ways

handling the Bible with care and in ways
that are appropriate for prayer

using simple retrieval charts to enhance
LitnOFULOYUFNnOI LikeyPid G F
Testament stories

providing a simple, correctly sequenced
retelling of some Old Testament stories
through play and focused learning, and
predicting possible endings or
consequences of some familiar Old
Testament

naming people and events from life
experiences that are similar or different to
familiar Old Testament stories

drawing on real life examplesto explain
the meaning of some familiar Old
Testament stories
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Sacred Texts

Religious Knowledge and Deep Understanding
Christians venerate the Bible as a sacred book in
many ways, including proclamation in prayer
celebrations and meditative reflection in personal
prayer.

Skills
Use and display the Bible reverently.

Listen with reverence as Scripture is proclaimed in
prayerful settings.

STNT1

Religious Knowledge and Deep Understanding
The Gospels tell the good news of Jesus.

Familiarity with characters, events and messages
from some key New Testament stories, including the
birth of Jesus (Luke 2:1- 7; Matthew 1:18-25), is a
means of connecting Scripture and real life.

Skills

Listen and respond to stories of and about Jesus in
the Gospels.

Share feelings and thoughts about the events,
characters and messages in some familiar New
Testament stories.

Make links between some familiar New Testament
stories and their own experiences by sharing
characters, events and messages that may be similar
to or different from their own experiences.

STNT2

exploring how the Bible is venerated in their
class/school setting

investigating how, when and where stories from
the Bible are proclaimed and listened to in their
school setting

displaying the Bible in its own special place
in the classroom

creating sacred spaces that incorporate
and display the Bible in reverent ways

handling the Bible with care and in ways that
are appropriate for prayer

providing a simple, correctly sequenced
retelling of some New Testament stories through
play and focused learning,

and predicting possible endings or
consequences of some familiar New

Testament stories

drawing on real life examplesto explain the
meaning of some familiar New Testament
stories

using simple retrieval charts to enhance
LittinOFUL6YUFnOI LikedyNewi Ft L
Testament stories
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Sacred Texts

Religious Knowledge and Deep Understanding The
writer of the first creation story in the Old Testament
(Genesis1:¥ W, gu Yl Os0gulOnCAYULjO
tnYLgGYuUguYdGuvYGgLYtttnniV
relationship with all of creation.

zOLju Lj6 LjYGid Ljnt YL UgCCOFTt On\
they were living (e.g. The Greatest Commandment:

w~t dzZOYUuUOY~t I nYAt Ul Y_t nYGU
your soul and all your mind and love your

FOGt UlNt Gl YgLIYAL G Lj@T i V8¢
Skills

Share feelings and thoughts about the goodness of
_tnoLjYLlI Ogudt FYTItavyuUodl Y
§gbOYLtI FFOLUGH FLIYI OuGOOFYL
statements and how these are

expressed in a range of stories (e.g. personal stories,
Ljigt I GOLjYt TYuUOYLjLUt t CoLjYTH
film, art).

STCW1

A

using the response w FQodfsaid that it was
tttnoYUFYgYCGUgFAYL TYLI
composed (e.g. Thank you God for

GU0OYI OguudGTUCY!I CuOYLjbAi

engaging with a variety of texts about

LI Ogudt FOQYGFLCUnGFt YalLl
literature, movies and art, o make

connections and find patterns of language

about the goodness of creation

creating a class reflective journal, with words
and/or images, to apply selected wise
statements of Jesus (e.g. Do not

be afraid, | am with you) to real life

situations and personal stories
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Religious Knowledge and Deep Understanding There

is one God, the source of truth and love, who is

LI Ogut |l Yt TYgCCAY_ _t nolLjysl Ol
goodness of creation.

Skills

Listen and respond to the two creation stories

in Genesis (Genesis 1:12:4a and Genesis 2:4b

9; 1525).

Make links between God and the natural world.

Share their ideas about God and creation.

Religious Knowledge and Deep Understanding
Christians believe that Jesus suffered, died and rose
again.

Skills

Listen and respond to the Easter story in the Gospels,
including Mark 16:1-8.

Share feelings and thoughts about the events,
characters and messages in the Easter story.

Religious Knowledge and Deep Understanding Jesus
was a Jew. He lived in a Jewish family and Mary was
his mother.

Skills

Recognise stories from the New Testament that tell
grt auvYzOLjuLoYCGETOYgLYgYzOC
in the temple (Luke 2:22 -24; Luke 2:39-40) and the
finding in the temple (Luke 2: 41 -52).

Investigate and report what Jewish families were like
in the time of Jesus.
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listening and responding to various
stories of creation

creating a group -generated collage (digital
orvisual) to express their ideas about God
as creator

developing a class prayer that celebrates
creation

creating a word and picture wall to share
feelings and thoughts about the events,
characters and messages in the Easter story

retelling the Easter story through imaginative
play, use of illustrations and images

participating in Holy Week celebrations and
rituals in classroom and/or school and
discussing what they saw, heard and felt

locating places on a bible map or

interactive bible map that match  key

OdzOF u LjY dlifeYz OLjl Ljo

using speaking, writing or drawing to
communicate some ideas about z O Ljiiféjo Y
a Jewish family

listening to stories from the New
Testament g I + 0 U Y zhiddhjabdljo

role playing the parts different people

played in Jewish families in the time of Jesus
e.g. the daily jobs that mothers, fathers,
children, grandparents did for the family
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Religious Knowledge and Deep Understanding the
Church has important ways of praying together
through celebrations and rituals, marking special
times in the life of believers (e.g. Baptism, Eucharist)
and in the Church year (the liturgical seasons).

Skills

Identify celebrations and rituals that mark special
times in the life of the Church community (e.g.
Baptism, Eucharist, Reconciliation, Christmas, Easter)
and in the Church year (e.g. Lent, Holy Week, Easter,
Pentecost, Ordinary Time, Advent and Christmas) .

Describe some ways in which members of the
Church pray together during special celebrations
and rituals (e.g. word, action, silence, music and
symbol, patterns/ repetition, special colours).

Make connections between Church rituals and
special times in the lives of believers (e.g. Baptism
and welcome; reconciliation and forgiveness).

Religious Knowledge and Deep Understanding
The Church building is a sacred place. Believers
gather in the Church to pray, to be together and to
celebrate various rituals (e.g. Baptism, Eucharist,
Marriage).

Skills

Identify features of the Church building that mark it as
a sacred place (e.g. religious art, artefacts, icons and
symbols, sacred objects, special clothes, parish
name, etiquette).

Describe some ways in which believers gather in the
Church to pray, to be together and to celebrate
various rituals.

A

visiting a local church and looking for the
colours and symbols of the liturgical season

preparing to participate in whole school
celebrations associated with liturgical seasons
or special feast days e.g. Ash Wednesday,
Holy Week, Easter, Advent, School feast day

collaboratively constructing a  Y-chart about
the ritual celebrations of a significant event

in their personal or school life e.g. birthday,
ANZAC Day,_| g F n 5 § Day,BoiadolLjY
assembly

visiting the Church to completea 0 : UG 1 L UY
a0gl LUosYuUguvYdaFdzOLjudt guc
icons and symbols

planning for a prayer celebration in the Church

(e.g. writing invitations, preparing food to share
after the celebration, getting ready by knowing

what is expected when we are in a sacred

place)

giving the sign of peace in the Prayer Circle
at the beginning/end of the day 57




Christian Life

Religious Knowledge and Deep Understanding Jesus A developing an understanding of The Greatest
taught key messages about love, compassion and Commandment (Matthew 22:36- 39//Mark 12:28
forgiveness, including the parable of the Good 31//Luke 10:2528) w~ t yadr ¥eighbour as you
Samaritan (Luke 10:29- 37). Jesus taught that love of Ct dzOYAt U1 LijiOCTi YGFYUUOYLt
God and others is the greatest commandment. the Good Samaritan (Luke 10:29-37)

Christians are called to follow the teachings of Jesus. ) )
using drama strategies to explore ways they

Skills can treat others like they would like to be

éUg| OYTOOCGFI LJYanYUDfUtUE treated
messages about love, compassion and forgiveness.
A developing classroom routines that are fair

knOFudGTAY LY FFOLUGH FLYI Ot G and just e.g. everybody gets a chance to be
about love, compassion and forgiveness and their the Leader for a Day and

personal experience. experiencing whatit is to love others as a
CLMF1 leader

Religious Knowledge and Deep Understanding A recording evidence from some Old Testament
According to Christian teaching, God created stories (e.g. Adam and Eve, Jonah) and New
people as rational beings with the freedom to Testament stories (e.g. Joseph and Mary,
choose. Choices between good and bad, right and Zacchaeus, the Ten Lepers) where characters
wrong involve the whole person - emotions, exercise _ t n diftigithe freedom to choose

feelings and reasoning.
A using avariety of resource cards and/or

Skills stimulus objects, students express their
Identify examples from scriptural texts, including feelings when retelling experiences in which
the Ten Lepers (Luke 17:1118), where people have they have made choices between good and
the freedom to choose between good and bad, bad, right and wrong

rightand wrong.
A naming the feelings of characters in familiar

Explore the emotions, feelings and reasoning stories as they make their choices and

involved when people make choices between good GFdzOLju Gt guGFt YaUOYpuOLjud
i) [£21e - Mgt Eme e | OLjst FLiGI COYLUt GLOLji i YT A
and make connections with their personal students

experiences.

CLMF2
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Christian Life

Religious Knowledge and Deep Understanding _t no A
plan is that people help each other to live safely and

happily together. Societal laws are intended to be for

the good of all.

Skills
knOFUGTAYLY FFOLUGY FLiYTI OUG(
people to live safely and happily, as
GCClLjul gulOnYrlr AYzOLjiLijoYuOgl
Matthew 7:12//Luke 6:31), and their personal

experience (e.g. at school, home, community). A

Explore their feelings and thoughts about societal

laws (e.g. classroom, playground, family, safety) being
intended for the good of all, rather than to meet A
individual wants and needs.

CLMJ1

Religious Knowledge and Deep Understanding Jesus A
prayed regularly and taught others how to pray.
Prayer involves both talking and listening to God,
either alone or with others. Believers pray with the
help of word, music, action, silence, images,

symbols and nature. A
Skills

Identify some occasions when believers pray alone
(personal prayer) and pray with others (communal

prayer).

Communicate an understanding of the language,

gestures, purpose and context of the Sign of the

Cross and Amen.

Listen and respond to stories in the Gospels of Jesus A

praying and teaching others to pray, including
teaching his disciples (Luke 11:1-4).

Recognise elements that help believers pray.

Participate with respect in a variety of prayer
experiences (e.g. prayer circles, school prayer, thank
you prayers).

CLPS1

using some familiar Old Testament stories

(e.g. Noah, Genesis 6:58, 7:

1- 5,8-10,12,17, 22 8:6, 812, 13b, 2022),

New Testament stories (e.g. the Good Samaritan,
Luke 10:29-37; stories of Jesus healing) and
teachings of Jesus (e.g.

The Golden Rule), share thoughts and feelings
grtraavyY_t nolLjYsCgFYTt I Ys Of
happily together

developing a class covenant that illustrates

ways of living and working safely and

happily together

developing rules for safe and happy outdoor
play that protect the good of all

learning the language, gestures, purpose and
context of a variety of traditional prayers and
devotions for individual and communal use
(including Amen, Sign of the Cross)

viewing or listening to stories from the

Gospels of Jesus praying and teaching others
to pray, such as: Jesus prayed at the

beginning of his ministry (Luke 3:21 -22), Jesus
prayed before choosing

his apostles (Luke 6:12-13), Jesus prayed in the
garden (Luke 22:39-42), Jesus taught us how to
pray (Matthew 6:7 - 16), Jesus gave thanks
(Matthew 15:36), Jesus taught his disciples to
pray (Luke 11:14)

learning a class prayer and participating in
prayer rituals in the day -to-day procedures
and routines of the classroom

59




Christian Life

Religious Knowledge and Deep Understanding R learning about different ways of calling believers
Medi tative prayer uses silence and stillness to to prayer (e.g. sign of the cross, lighting a
assist believers to listen and talk to God. candle)

There is a range of practices (including being silent

and still and lighting a candle) that helps believers
prepare the body and the mind for meditative prayer
gFnYOFt gt OYGFYUuUOY UGt I bYt 1 A using breathing techniques and music to calm
the body and bring about stillness

A using scheduled times during the day to allow
for times of stillness and silence

Skills
Participate respectfully in meditative prayer.

Identify and use practices that assist them to prepare
for and engage in meditative prayer.

CLRS 2

Prep Achievement Standard

By the end of Prep, students communicate their ideas, feelings and thoughts about God, the goodness

FTY tnoLjYLl Ogudt FYYFnY tnéLjYysCgFYuUguYsOtsCOYUOCs YOgLUY
good of all. They identify connections between some  Old Testament stories and their personal

experience including the experience of the goodness of creation. Students listen and respond to stories
FTYGFnYgrt GuvYzOLGLYGFYUuUOY _t Ljs OCLjY u UNatyYhis fareilg ant fliendsO Ljl Ljo Y C
of Jesus praying and teaching others to pray; and of his suffering, death and resurrection. Students

| OLt t FGLiOYzOLjuLjo YuOgLUGFTt LjYoiglvéanéss ¥al thai®rpedlpedle @hqujdne F Y § F n
way they were living. They relate examples of people having the freedom to choose between good and

bad, right and wrong.

Students understand that prayer helps believers to follow the teachings of Jesusto live accordingto _t n 0 Lj
plan. They recognise ways in which believers pray either alone orwith others, using word, music, action,
silence, images, symbols and nature. They participate with respect in avariety of these prayer experiences
including the Sign of the Cross, and Amen and meditative prayer practices especially silence and stillness

and lighting a candle. They describe ways in which believers pray together during special celebrations

and rituals that m ark important times in the life of believers and in the Church Year.

Click here to go back to Table of Contents
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Year One

Year One Level Description

The Religious Education Curriculum P-12 involves four strands: Sacred Texts, Beliefs, Church and
Christian Life. These strands are interrelated and are taught in an integrated way, and in ways that
are appropriate to specific local contexts.

KFYEOg! Y. QYLjulnOFuLYOnsCt | OYuUOY: Ul dGLuGgFYUOgLUGFY LinUgu
GaGuUYnlGt FGUAYgFnYFguul gCYIlI Gt OuULRYi UOAYCOg!I FYgrlt GuYLChdziF
creation: living safely and happily in community and in loving  relationship with God, with a

| OLjst FLIGI GCGUAYUt YLl OYTH I YgCCYLI Ogudt FYéePoondibiyji Ft YA T oL
They engage with a variety of Old Testament 1 On U LjY Uit YCOG!l FYgrt tuY _+t noLjYs | OIfOF L
individuals and communities and make connections to their own experiences. They explore the

words, actions and symbols used in the Sacraments of Baptism and Eucharist to communicate

_tnoLjYs | OLjOpn Dhéydam doput the different roles in the local parish community.

altlinOFULYCOg!I FYgrtauvYuUOYFguulul OYt TYzOLjuLjoYaidlLjLiit FYge¥nyYe
daily life at the time of Jesus. They listen to, view and read accounts from different Gospels of key

events, places and characters in the life of Jesus and expl ore similarities and differences in these

accounts. They explore the many ways in which Mary, Mother of Jesus, is honoured by Christians

past and present and develop their understanding of the Hail Mary, a Catholic prayer honouring

§gl AqYaulinOFULYUFnOI LiugFnYUuUguYs!l gAOI YGGLjYgFVYGOst | tmfFuy
lives of believers. They continue to learn about ways in which believers pray, either alone or with

others.
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Religious Knowledge and Deep Understanding

For Christians, the Bible is a sacred book. The Old
Testament describes how the people of Israel have

| OTCOLUONYt FY_ ttmed liydss | OLJOF L (
Skills

Make connections between the lives of people in Old
Testament stories, including Moses (Exodus 3:8 -17),
and the ways in which God was active in their lives.

Religious Knowledge and Deep Understanding
The Gospels of Matthew, Mark, Luke and John
provide insights into the life and teaching of Jesus.

Skills

Identify key events, places and characters in the life of
Jesus as revealed in Gospel passages, including Lost in
the Temple (Luke 2:41-47); the baptism of Jesus (Mark
1:9-11); the Passover (Matthew 26:1719) and the Last
Supper (Mark 14:22-25).

Identify similarities and differences between different
Gospel accounts of key events, characters and
UOgLUGFtLIYGFYOQUOYCGETOYt TYz(
TgouaCAQYzOLjiLjo YTt CCt GOI LjQY¢
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listening to and viewing a range of Old

Testament stories (e.g. Moses to lead his

people out of Egypt Exodus 3:8 -17; God gives

a sign to Moses Exodus 4:1-5) to highlight
_tnoLiYGFuOIl dzOF uéfthg YU F Yu U C
Israelites

ULjGFt YLiGOs COYLjul guO§ i ODQjVG
Wse Yf QYLjut | AYagspuYut YLUt G
lives of some Old Testament characters

sequencing key events in Old Testament stories
using a range of strategies (e.g. creating a photo
story, simple plays, collages, retell)

creating a word bank of people, places and
events in the life of Jesus

listening to, viewing and/or reading a range of
Gospel stories that provide insights into the life
and teaching of Jesus (e.g. The Storm at Sea
Matthew 9:23-27; The work of Jesus and of the
disciples Matthew 9:35 -38, John 10:14 15,
Matthew 10:1-4, John 21:16; The magi and flight
into Egypt Matthew 2:1 -15, 1922; Wedding at
Cana John 2:1-12; Presentation in the Temple
Luke 2:22-24; Festival of the Booths John 7:2-8)

depicting key events in the life of Jesus using a
range of strategies (e.g. creating a photo story,
simple plays, collages, retell)
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Sacred Texts

Religious Knowledge and Deep Understanding A
The wisdom of some Old Testament stories (e.qg.

Moses, Abraham, Noah, Joseph, Ruth, Jeremiah) helps
50t sCOYUFNnOI LiugFnY _t néLjYs |
individuals and communities.

Skills

Make connections between important messages
grtraavy_t nolLjYsl OLIOFLOYGFYul A&
communities in some Old Testament stories and

their own experiences.

STCwW2

exploring selected examples of wise words

from Old Testament stories (e.g. God speaks

to Moses Exodus 2:23-3:8a; God speaks to
Eljah 1 Kings 19:14 _ gy Y_t no LjYOl t &
Abram Genesis 151" y YOt §U¥YY wk Y G ¢
my blessing. All living things are given into

your U g F nQgrigkis9:1- 2)

creating a visual or written response to a
pluOLjudGt FYLGLUYgLYwf !t GYGL
and how is God presentin others and in all of

LI Ogudt Fii

using visual brainstorming strategies such as a
wCt F nCdlCi€rake connections between

_t noLjYs | OLjOTedtaménti ffoties ahd Y
LitnOFuULj0oYt GFYOns Ol GOFLC
tnYaLjYs!l OLIOFUYGFYnniiy
51 OLIOFUYGFYuUOYCH T AAH5A)Y 2z

63




Religious Knowledge and Deep Understanding A
zOLjiLjYLgCCOnYs Ot sCOQYUFLCln

in his mission and ministry.

Skills

Identify the nature of z O Ljlmiggion and ministry

(e.g. healing, teaching, forgiving).

©gO90YbOAYs Ot sCOYUGFY_t LjsOCY:
UGO0Cdz06 QYGUt Yz OLju LjYyLgCCOn®
ministry.

A
A
Religious Knowledge and Deep Understanding A
tnYLI OgulbOnYUUBgFYI OGFt LjYd|
b1l nOl Yut YTHI ®8YgYCt dziFt Y1 OC¢ A
plan is that people help each other to live safely and
happily in community.
Skills
Discuss ideas about God (including creator, A
forgiving, compassionate, caring, loving, listening).
Identify and share the gifts God has given.
Make a connection between their ideas of God (e.qg.
God is loving) and the way people live safely and
happily in community (e.g. I/'we can show love when
l/we...).
Religious Knowledge and Deep Understanding A
Jesus participated in the life of the Jewish community.
Skills
Explore and record some aspects of Jewish daily life
at the time of Jesus (including meal times, leisure
times, observing the Sabbath, praying, food laws).
A
A
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listening to, viewing and/or reading a range of
_tLsocCYLjut I GOoLjYuUguYuoCCHh
such as Jesus calls Peter, Andrew and James
(Matthew 4:18-22); Calling the Twelve (Mark 3:13

19, Matthew 10:1-4, Luke 6:12-16); Jesus

ministers, teaches and heals (Matthew 4:23 - 25;
Matthew 8:14-17,Matthew 9:2-8; Matthew 14: 13

21; Luke 5:1726; Luke 4:38-41; Matthew 7:12;

Luke 6:31)

creating a word bank of people that Jesus called
to share in his ministry, including 0 0 WG® C dz0 o

role playing key events in the ministry of Jesus
using visual stimulus (e.g. puppets, story cards)

recording their own name on a gift box and
listing the gifts God has given to them

discovering and celebrating the uniqueness of
each member of the class (e.g. in the routine of
class shared time)

matching attributes of God (e.g.
compassionate) with images of ways people
act in community (e.g. caring for the aged)

posing questions about daily life in a Jewish
community at the time of Jesus (e.g. What kinds of
food were eaten? What types of houses did they
live in? How did children play together? What
clothing did people wear? Where did children go

to school?)

recording information, in pictures and words, of
aspects of life in the time of Jesus

creating a U A gnhthe life of z O Lj{(d.gomeal
times, leisure times, observing the Sabbath,
praying) visual display
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Religious Knowledge and Deep Understanding A creating a Baptism touch table to investigate

Sacraments are sacred actions of the Church the symbols of Baptism (e.g. oils, bowl of water,
through which God is present. In the Sacraments of a white candle and white robe, Baptismal
Baptism and Eucharist, words, actions and symbols certificate, photos)

gl OYUuLiOnYut YLt 88UFGLguoOY _t

A sltnpliLdFtYgYoagLl goOFugC

action. . e .

_ that identifies some words, symbols and actions
Skills gFnYUt GYaUOLjOYLt @88UFGLgGuU
Identify words, actions and symbols used in the believers

agLl goOFuYt TY9gsudLdoYut YLt
presence and action (e.g. use of water, sign of the
cross, anointing with oil, white

garment, Baptismal promises, candle).

A comparing and contrasting the Eucharistic meal
and meals they share with others

Identify words, actions and symbols used in the

agLl goOFuYt TYGULUg!I dGLjuaYut Y
presence and action (e.g. bread, wine, water, priest
community gathered, table fellowship, the Word,

sign of peace, sending forth).

Religious Knowledge and Deep Understanding A interviewing the priest to find out about his  role
Within a local parish community there are many in the local parish community

different roles (e.g. priest, parishioner, liturgical

ministries such as musicians and altar servers;

parish groups such as family groups and prayer

A gathering and recording information on  groups
and ministries of the local parish community

groups; parish ministries such as St Vincent de Paul A creating a multimedia or visual presentation of
and youth worker). groups or ministries carried out by lay people in
Skills the local parish community

Compare the different roles that people have in
the local parish community.
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Christian Life

Religious Knowledge and Deep Understanding
Christians believe God is creator and sustainer of

life and all people have a responsibility to care for
creation.

8§t 1 gCUUAYGLYgrtauvyCadzifFt Y
sCgFYTHI YLI Ogudt FRaY_t nolLjyt
choices is to be used responsibly.

Skills

Recognise literal and inferred meaning in sacred

stories about creation, including the second creation
story (Genesis 2: 4b-8, 15 23) and Noah: a story of re -
creation (Genesis 6:13-9:1).

Make connections with personal experience when
exploring Christian teaching about freedom to
choose and how to use this freedom responsibly.

CLMF3

Religious Knowledge and Deep Understanding
Based in Scripture, the Church teaches that all
people are created in the image of God. The Church
teaches that all people have dignity and natural
rights and deserve respect, regardless of their
religious, social or ethnic background.

Skills

Communicate a personal response to the Church
teaching that all people are created in the image of
God.

Make connections with personal experience when
exploring Christian teaching about the dignity and
natural rights of all people, regardless of their
religious, social or ethnic background.

CLMJ2
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recognising literal and inferred meaning in

sacred stories about creation, including the

second creation story (Genesis 2:4b -8, 15 23) and
Noah: a story of re -creation (Genesis 6:13- 9:1)
and investigating the differences in meaning
when these stories are taken literally (as factual
truth) or as religious myth (religious truth)

viewing and listening to sacred stories about
creation from Indigenous perspectives to
UdtUcCcat OuyYs Ot 5 CO6LjYI OlLjs t
LI Ogudt FYgFnYCGdzOYgLLt I n
creation

creating simple prayers of thanksgiving for
tnoLYtaTuLYAORt nY frdédmil C
Ut YLUtL t LjOQY g F n YeoQteatotsSP 0 LjY

establishing and following rituals and

routines that show respect for and affirm the
uniqueness of each person and their diverse
backgrounds

exploring words and images that depict the
Church teaching that all people are tenderly
held in the hands of God (e.g. Isaiah 49:1416;
Psalm 139:15; Psalm 139:1416)

making full sized cut -outs of students and
labelling physical/spiritual characteristics/gifts
of each that make them special
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Christian Life

Religious Knowledge and Deep Understanding
Jesus prayed regularly and taught others how to
pray. Prayer involves talking and listening to God,
either alone or gathered as community. Believers
pray with the help of word, music, action, silence,
images, symbols and nature. Prayer in the
Christian tradition, including Marian prayer,
nurtures the spiritual life of believers.

Skills

Describe and explain the significance of some
occasions when believers gather as community to
pray (e.g. school feast day, Baptism, Sunday Mass,
funerals, weddings, school prayer assemblies and
liturgical celebrations).

Participate with respect in a variety of personal
and communal prayer experiences, including
Grace and Marian prayer.

CLPS3

Religious Knowledge and Deep Understanding

Mary, Mother of Jesus, has been honoured in many
ways by Christians both past and present (e.g. prayer,
images, music). The Hail Mary is

a Catholic prayer, using words of scripture (Luke
1:26-28; Luke 1:39-42) and developed over a long
period of time.

Skills
Identify ways believers past and present have
honoured Mary.

Communicate an understanding of the language,
purpose and context of the Hail Mary.

CLPS4

learning a variety of traditional prayers and
devotions for individual and communal use
including Grace and Hail Mary

using simple prayer and hymn structures

including prayer rituals in the day -to-day
procedures and routines (e.g. lightinga candle,
beginning the day, transitions, blessing, meal
times, school prayer/song)

exploring the meaning of unfamiliar words in
the Hail Mary (e.g. grace, Hail, blessed, womb)

matching words of the Hail Mary to the words
from Gospel texts (i.e. Annunciation to Mary
Luke 1:26-28; Mary visits Elizabeth Luke 1:39-42)

retelling some key events in the life of Mary
as mother of Jesus (e.g. Annunciation to Mary
Luke 1:26-28; Mary visits Elizabeth Luke 1:39
42; Birth of Jesus; Presentation in the Temple
Luke 2:2-35; Luke 2:36-40; Finding Jesus in
the temple Luke 2:41 -52; Simeon and Anna
Luke 2:25-35, Luke 2:36-38)

listening to, reading and viewing a range of
spoken, written, multi -modal texts and/or 67
online texts of the Hail Mary




Christian Life

Religious Knowledge and Deep Understanding A learning about different ways of calling
Meditative prayer uses silence and stiliness to believers to prayer (e.g. sign of the cross, prayer
assist believers to listen and talk to God. There is a bells/rain sticks)

range of practices (including closing eyes and

praying with beads and music) that help believers
prepare the body and the mind for meditative

51 gAOI YgFnYOFt gt OYGFYuUOY
Skills A designing and creating a class or personal
prayer mat

learning different practices for preparing the
body and mind for meditative prayer including
closing eyes and praying with beads and music

Participate respectfully in meditative prayer.

Identify and use practices and spiritual exercises
that assist them to prepare for and engage in
meditative prayer.

CLPS 5

Year One Achievement Standard

By the end of Year 1, students make connections to their personal experience when explaining  ways of

CldziFt YGFYJLLY I ngFLOYGGUUY _+t noLjYsCgFYTtH I YLI Ogudt FaYi UOA
community and in loving relationship with God. They explain how to respect the dignity and natural

rights of all people, to care for all creation byr OLjst FLjGI CAYULjGFt Y _t noLjYtaTuYt TYTI
Students relate stories from some Old Testament G On U LjYUUGuUuVYnOLjLI GI OY_t ndLjYs | OLjO}
lives of individuals and communities. They identify words, actions and symbols used in the Sacraments

F TY9gsUdGL®YgFnYGULUG! GLjgY Ut YLt 88GFGLguOY _t noLjYsl OLJOFLO
and action.

AullnOFULYinOFudGTAYUUOYFgull OVt TYz OLjluLjo YadLjLjGt FYgFnVYadFi
between Gospel accounts of significant events, places and characters in the life of Jesus. They describe

some aspects of Jewish daily life at the time  of Jesus. They recognise some ways in which believers

past and present honour Mary, Mother of Jesus, including praying the Hail Mary. Students recognise the

LGt FATALYGFLOYY TYs | gAOI YaGFVYzOLjULOYCGTOYgFnYGFYaUOVYCGdzOLjY
personal and communal prayer experiences including Grace and th e Hail Mary and meditative prayer

practices especially closing eyes, praying with beads  and music.

Click here to go back to Table of Contents
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Year Two

Year Two Level Description

The Religious Education Curriculum P-12 involves four strands: Sacred Texts, Beliefs, Church and
Christian Life. These strands are interrelated and are taught in an integrated way, and in ways that
are appropriate to specific local contexts.

InYear™ QYLjGtunOFULYCOgI FYgltauYgLsOLuLiYt TY_tnolLjYFguul O
engage with a variety of New Testament texts depicting the teachings and actions of Jesus and

Old Testament t On U LjYaUguYnOLjLI G OY_t nolLjyl OCgudt FLUGs YGGuUU
contextual information about the first century Mediterranean world, to better appreciate the life

and times of Jesus. They learn about z O Ljinisgion and ministry and explore ways inwhich z O Lju Ljé Y
teachings and actions continue to guide the life of the Church community today. They explore,

recognise and appreciate the history of a parish community as it is revealed in many ways.

OML JeaA

«

O
-

Students learn about the sacredness of all creation, especially human life; the call to be co -

LI Ogut I LIYgFnVYLuOGYg!I nLiYt TY _t noLjYLl Ogudt FyYgFnYuUOYI
respect for human life and all creation. They develop their un  derstanding of the loving relationship

God unconditionally offers to people; and their understanding of sin, as evident in the free choices

that harm the individual and their loving relationships with God, with others and with all creation.

They explore ways in which believers seek to heal these relationships through reconciliation and

prayer. They investigate ways in which believers celebrate reconciliation with God and with others

in the Sacrament of Penance.

o

Students examine ways in which prayer and the wisdom of the saints help believers to nurture

their loving relationships with God, with others and with all creation. They develop their
understanding of prayer in the Christian tradition through an exploratio  n of prayer for forgiveness
(acts of contrition and Penitential Act) and meditative prayer.

suonduosag 1¥aU0Y
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Religious Knowledge and Deep Understanding The A exploring the Bible to discover features such

Bible is a library of books. It is made up of two as table of contents, titles (Old Testament

parts: the Old Testament and the New and New Testament) and the titles of some
Testament. books from the Old Testament

Skills A locating familiar texts under UOgn d Ft LjYt T
Identify some features of text organisation, namely i OLju g YFFnuYosYodLGiyg 9O F U 6

U0O0OYuducCOLjY02CnVYi OLijugaOFuUuca
the Table of Contents, to locate some of the books
containing familiar Bible stories.

A creating a visual depiction of the Bible asa
library of books

Religious Knowledge and Deep Understanding The A creating a story map of some Old Testament
Church teaches that the Bible is an inspired account stories to demonstrate the sequence of events

I TY_t n-devehaliph.@He Old Testament

nOLjLl GTI OLjY_t noLjYl 6ocgudt FLjL
The Abraham and Sarah story

is one example of how God relates with people (e.g.
promise to Abraham and Sarah, Genesis 17:1-8; 15

A gathering and recording key information about
people, places, and eventsin some Old
Testament Ljtit | G OLiYAORtAY T 1 gC
Genesis 18:% 15)

19, 2222). A producing a concept map to represent the

Skills relationship between God and people in

Identify people, places, events and things in sole Dl egiinent: ol

some Old Testament stories.

Identify behaviours and actions in some Old

i OLjug®OFuYLjutl GaoLjYulguYl Oc
nature (e.g. loving, just, relational, forgiving).

Share and compare ideas and opinions with others
grtriauyY_tnéLjyl 0cgudt FLUGs Y
Testament stories.
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Sacred Texts

Religious Knowledge and Deep Understanding The A exploring the Bible to discover features such as
New Testament consists of 27 books that proclaim table of contents, titles (Old Testament and New
the life and teaching of Jesus and the early Christian Testament) and the titles of some books from the
Church. New Testament

Skills A creating a visual depiction of the New Testament
Identify some features of text organisation, namely as a collection of books

U UOYU G i CODLYY iBQEAmiNe0 YODLGUYY SaldF U O
the Table of Contents to locate some of the books
depicting the life and teaching of Jesus (Gospels)

and the early Christian Church (e.g. Acts of the

A using visual tags in a class Bible, distinguish the
New Testament books which focus on the life and
times of Jesus from those which focus on the early

Apostles, the letters). it

STNT4

Religious Knowledge and Deep Understanding The life A creating a visual display of words and images of
GFnYUuOgLUGFt Yt TYzOLjULjYdLjYul God that come from teachings and actions of
self-revelation in the New Testament. Jesus in some Gospel stories (e.g. crippled woman
Skills Luke 13:1217,Luke 13:6

9; Welcome all to the table Luke 14:7 -14)
Identify some teachings and actions of Jesus,

including the parable of unforgiving servant A comparing New Testament stories that reveal
(Matthew 18:21-35): Jesus heals two blind men g Ljs OL U LjY hatuhe (d.gnfathiefYloving, just,
(Matthew 20:29-34); and Jesus walks on the water forgiving, welcoming, inclusive)

John6:16~  pQYuUguyYl 0dzOgCYgLjs OL
(e.g. father, loving, just, forgiving, welcoming,
inclusive).

STNT5
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Religious Knowledge and Deep Understanding
Knowledge of the historical, cultural and geographical
context of the first century Mediterranean world

A

constructing a model of a typical village or house
in the time of Jesus

assists the reader of the Gospels to better appreciate A Elustratlng anr? l?be][“ng a map thé:;[ |.den(t5|f|es |

the life and times of Jesus. ey. geographical features named in Gospe
stories

Skills _ _ - _

EritkEr anel FesETel MrermE e & D e A comparl_ng and contrastmg daily life actions of

geographical, cultural and historical context of the oie b i Bse o e e cemi

first century Mediterranean world. Mediterranean world (e.g. collecting water,

. obtaining food, clothing, occupations)

Identify and place some of the key events and people

of the first century Mediterranean world within a time

sequence.

Add contextual information (historical, geographical

and/or cultural) about the first century Mediterranean

world to familiar Gospel stories.

Religious Knowledge and Deep Understanding The A listening to the stories of the saints (e.g. St

wisdom of the saints (e.g. St Francis of Assisi, St Clare Francis of Assisi, St Clare of Assisi, St Therese of

of Assisi, St Therese of Lisieux, St Kevin of Lisieux, St Kevin of Glendalough) and sharing

Glendalough) helps people understand about being how the saints showed their care of creation and

co-creators and stewards of creation; the sacredness love for God

of all creation, especially human life; and fo rgiveness i

. A creating a word bank of words used by the

and reconciliation. . . . -
saints (e.g. St Francis ofAssisi, St Clare of Assisi,

Skills St Therese of Lisieux, St Kevin of Glendalough)

Create print, visual or audio texts that draw on their own to describe God and creation

experiences, their imagination and information they . ' .

have learnt from the wisdom of the saints about being A reflecting on the wisdom of the  saints (e.g. St

co-creators and stewards of creation; the sacredness of
all creation, especially human life ; and forgiveness and
reconciliation.

Francis of Assisi, StClare
of Assisi, St Therese of Lisieux) as expressed in
music
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Religious Knowledge and Deep Understanding
Jesus lived a truly human life. His mission and
ministry was to preach and bring about the
Kingdom of God, including through his teaching,
healing, and forgiving.

Skills
knOFUGTAYUUOYs Ul st LJOYgFn YF
and ministry as depicted in some Gospel stories.

the lives of key characters in some Gospel stories.

Religious Knowledge and Deep Understanding

Human beings are called to be co-creators and
LitOGg !l nLjYt TY t noLjYLI Ogudt Fr
Skills

Identify ways in which human beings are called to be
co-creators and stewards of creation (e.g. caring for

the environment, responsible use of natural

resources).

Olt 8t uldYgYLsOLGTALYgLUGY FYt

Religious Knowledge and Deep Understanding
The Jewish people are a covenant people. Their
relationship with God is expressed in their daily lives.

Skills
Describe the Jewish understanding of covenant as
agreement between God and the Jewish people.

Record and report examples of how the covenant is
lived in the daily lives of Jewish people today.

creating a cause and effect chart depicting

z OLjl Lj6 Y i F BtheasOF L OVt F

retelling a Gospel story from the point of view of a
character influenced by Jesus

creating a0 9 O Tand Or udbartdescribing
the effect Jesus had on people

using drama strategies to depict the response of
key characters in New Testament stories

exploring some Old Testament stories (e.g.
Genesis 2:18; Genesis 9:10; Genesis 2:1523;
Genesis 9:8-17) to identify the role of

Ljiu OG¢g | n LjUd sr¥atiofl Y_+ n 6 Lj

promoting awareness within the school

community of their role of stewardship of _t n o Lj
creation

investigating a part of the local natural
environment

planning and implementing an action to  care
for that environment

A inviting a Jewish person to speak to students
about the Jewish understanding of covenant

exploring images of the daily life of Jewish
people today to make connections with  living
the covenant

exploring religious artefacts (e.g. tefillin, tallit)
and ways in which these are used to help

Jewish people remember and live the 73
covenant in their daily lives




Religious Knowledge and Deep Understanding
Forgiveness involves reconciliation with God and

each other and restores broken relationships. In

the Sacrament of Penance, believers celebrate
reconciliation with God and each other. The

Sacrament of Penance

Lt FOGFGOGOLYzOLjULj6 YOOgCUFt Y
community.

Skills

Identify and analyse scenarios from the Gospels,
including the story of Zacchaeus (Luke 19:1 -10),
and from life experience that involve restoring
broken relationships (reconciliation).

Recognise and record ways in which believers
celebrate reconciliation with God and with each

other in the Sacrament of Penance.
§gbOYLt FFOLUGY FLiYI OuGOOFY
gFnYuUOOY: UGl LUGL)YUOGCUGFTt Y
of Penance.

Religious Knowledge and Deep Understanding The
Church community draws from the teachings and
actions of Jesus (e.g. actions of Jesus: praying,
forgiving and helping people in need; teachings of
Jesus: love, justice and peace) to guide the way
they live.

Skills
knOFUGTAYBLOAYUOGLUGFY LiYgF
that guide the life of the Church community,

including the parable of

the Good Samaritan (Luke 10:25-37), the Greatest
Commandment (Matthew 22:34 -

40) and Jesus heals a crippled woman (Luke
13:1613).

Make connections between the ways members
of the Church community live today and some
teachings and actions of Jesus.

Religious Education Curriculum P
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A nOsdLudGFt YLt 80Y _t Ljs OCYLj

healing ministry (e.g. Zacchaeus Luke 19:1-10)
using arange of strategies

e.g. creating a photo story, simple plays,
collages, retell

A depicting some Gospel stories about
zOLjl L6 YUOgCegt YOUFGLjul A
Zacchaeus Luke 19:1-10; Pharisee and Tax
Collector Luke 18:9 -14;Jesus Forgives a
Loving Woman Luke 7:36-
50) using a range of strategies e.g. creating a
photo story, simple plays, collages, retell

A brainstorming the sights, sounds and
actions of the Sacrament of
Reconciliation

A creating and participating ina simple
class reconciliation ritual

A LI OgulGFt YgYOorlkeyw YItt boYyg
teachings and actions of Jesus

A Lt FLUllOGLUGFt Y§YwhatYLUgGg! u
particular teachings of Jesus look like, feel
like and sound like, using examples from
the Gospels (e.g. The Good Samaritan, Luke
10:25 37; the Greatest Commandment,
Matthew 22:34-40; crippled woman, Luke
13:1017; teachings of Jesus: love, justice
and peace, Matthew 21:2528, Matthew
18:1520)

A finding and recording examples of different
groups/ministries in the Church community
and making connections between these
groups/ ministries and actions and teachings
of Jesus
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Religious Knowledge and Deep Understanding Each
parish community has its own past, which is revealed
in many ways (for example in its pastors and people,
buildings, sites or parts of the natural environment).

Skills

Pose questions about aspects of the past of a parish
community (e.g. about the patron saint of the parish,
a significant person, site, building or part of the
natural environment).

Sequence some key events in the past of a parish
community.

Develop a narrative about aspects of the past of a
parish community.

CHCH1

A

developing inquiry questions about a
significant building or site in a local parish
community

ordering key events inthe history of a local
parish community using photographs and
annotations

investigating the history of a significant
building, person, site or part of the natural
environment using sources provided (e.g.
physical, visual, oral) and recount what this tells
them about the past
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Christian Life

Religious Knowledge and Deep Understanding A exploring what people could do as stewards of
Humans are called to acknowledge the creation when presented with a range of
sacredness of God and all creation, scenarios/visual images

OLjs OLGGCCAYUUBgFYCGTORYi UOY
generations , therefore care for all creation
(stewardship) is a moral duty.

A identifying and recording ways of being stewards
of creation

A brainstorming actions they can take to be co -

Skills .

Identify some inferred meanings (e.g. God created; all creators with God

creation is sacred; humans are stewards of creation) of A Lt ©sCOudGFt YgYiY: UgluvYt TYO
Judeo - Christian creation stories, including Genesis 1:1 - FtaYut Ynt oY Gdpaficylargartiofr t Y T 1
2:4a; Genesis 2:4b25 and Genesis 9:8-17). _t n ddgtion

Compare and contrast their own actions and
behaviours with the moral duty of caring for all creation
as taught in the Judeo -Christian creation stories.

CLMF4

Religious Knowledge and Deep Understanding X creating a digital or multimedia presentation of a
four - step process for reconciling with others (e.g.

Ui EWTre) VElEEERENTD (EE) @Es [ pRepie e admit the wrong, say sorry, seek forgiveness, make

unconditional. Sin is made evident in the free choices

u
that harm the individual and their loving relationships P)
with God, with others and with all creation. A examining scriptural texts, such as welcoming
Reconciliation involves admission of sin, saying sor ry, the children, Matthew 19:1315//Mark 10:13
askingTH | Y_+t noLjYyUOCs Yut YELUgFt 16//Luke 18:15 17; the Forgiving Father, Luke
Il OCgudt FLiUGs LinYi UOm&cyandY F1 Y 15:113; Pharisee and Tax Collector, Luke 18:9- 14;

forgiveness. Jesus Forgives a Loving Woman, Luke 7:36-50;
Skills The Lost Coin, Luke 15:8-10, and other texts, to

Identify behaviours and actions in some Scriptural u n OJ_: nuy A Vo L]_L!g 9 Lng L g
texts, including Jesus teaches about forgiving others '0"'”9' sty relisinel; ot ulng), seeleaiing,

(Luke 17:3 4) and the Forgiving Father (Luke 15:11- merciful)

_ . pQYauUguyYl 0dz0gCVYglLjs OLUL]Yt T A creating avisual display of words and images that
just, relational, forgiving, welcoming, merci ful). | OFTCOLUYgLsOLaLYt TY _t nolLjy
Identify evidence of sin and the consequences of sin,

using scenarios from the Gospels and/or from life

experiences.

Identify and analyse scenarios from the Gospels and/or
from life experiences that illustrate the four elements of

| OLt FLGCGguUuGt FYAgnOGUYLGFQY
change and seek to heal relationships).

CLMF5
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Christian Life

Religious Knowledge and Deep Understanding

_tnoLjYsCgFYiaLYuUguYs Ot sCOYI

human life. All people have a responsibility to pursue
peace and justice out of respect for human life and all
creation.

Skills
Identify and express ideas about scriptural texts that
illustrate peaceful and just actions or relationships.

Make connections between scriptural texts about
respecting human life and all creation and their own
life experiences.

CLMJ3

Religious Knowledge and Deep Understanding
Prayer for forgiveness requires admission of sin, saying

Lit 1 1 AQYgLbGFtY _ tnolLjiyuUOCs Yut
t FOOLJYCt dziFt VI OCgudt FLUGSs LjY

all creation.

Skills

Communicate an understanding of the language,
purpose, gestures and context of prayers for
forgiveness including acts of contrition and Penitential
Act (A, B, C).

Participate with respect in a variety of personal and
communal prayer experiences, including prayer for
forgiveness.

CLPS6

Religious Knowledge and Deep Understanding
Meditative prayer uses silence and stillness to assist
believers to listen and talk to God. There is a range of
practices (including closing eyes, and praying with
beads and music) that helps believers prepare the body
and the mind for meditative prayer and engage in the
0Gt I bYt TYaoOndugudt Fon

Skills

Participate respectfully in meditative prayer.

Identify and use practices and spiritual exercises that
assist in preparing and engaging in meditative prayer.

CLRSY
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A creating a visual image of words that
represents ways of acting justly and peacefully
with human life and all creation

A identifying behaviours, words and symbols  that
denote peaceful ways of acting

A identifying and illustrating scripture quotes  (e.g.
Matthew 5:9; Matthew 5:38 -42; John 14:27; Luke
8:48; Matthew 5:13 15 Mark 9:50) about peace

A exploring the text of sorry prayers, including
acts of contrition and Penitential Act (from
Introductory Rite)

A creating prayers for forgiveness (print
and multimodal) that communicate an
understanding of the purpose and context for
use in school/classroom prayer and ritual

A modelling and explaining gestures used in
prayers for forgiveness

A learning about different ways of calling
believers to prayer (e.g. sign of the cross, prayer
bells/rain sticks)

A using scheduled times during the day to
gradually lengthen times of stillness and
silence

A using breathing techniques and music to
calm the body and bring about stillness
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Year Two Achievement Standard

By theendof Year”™ QYLjUlUnOFULYUinOFuUuGTAYgLjsOLULjYt TY _tnolLjiYFgull OYyg
GnOglLjYgrtiduY_+tnoéoLjyYl OCguit FLUGs YGG U U Yu UTestaménGsiokigd. YThe@t s COY g
analyse teachings and actions of Jesus depicted in New Testament texts that reveal § Ljs OL G LjYt TY _t nod L
Fguil OaYaulinOFuULYB®gbOYLt FFOLUGY FLJYI OuGOOFYzOLjiLjoYuoOgLU
Church community live today. They pose questions about the life and times of Jesus and use sources

51 tdzinOnYut YGFLGOI YuUOLOYpUuOLjUGt FLiIAYI UOAYB®gbOYLt FFOL
001 LUYLt 99U FGUAOLYLOCOrI I gudt FYt TYuuovYagLl goOFuYt TYOOF ¢

Students recognise the sacredness of God and all creation including human life. They identify ways in
which humans respondto the calltobeco -L1 Ogut | LiYgFnYLiuOGg! nLjiYt TY_t nolLjiyLl O
own experiences, they suggest ways to pursue peace and justice out of respect for human life and all
creation. Students recognise ways in which believers nurture their relationship with God, with others and
with all of creation. They recognise choices that harm an individual and their loving relationships wit h
God, others and all creation. They explain ways in  which believers seek to heal these relationships
through reconciliation. They recognise that prayer and the wisdom of the saints help the believer to
nurture their relationship with God, others and all creation. They participate with respect in avariety of
personal and communal prayer experiences especially prayers for forgiveness including acts of
contrition and Penitential Act. They participate with respect in avariety of meditative prayer practices
including centred breathing and attending to posture.

Click here to go back to Table of Contents
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Year Three

Year Three Level Description

The Religious Education Curriculum P-12involves four strands: Sacred Texts, Beliefs, Church and
Christian Life. These strands are interrelated and are taught in an integrated way, and in ways that
are appropriate to specific local contexts.

InYear_ QYLjGtlnOFULYnOdzOCt s YGUOGI YUGFnOI LiGgFndFt Yt TY_t nolLjyYl O
and as community, and the presence and action of God in daily life experiences, as they engage

with a variety of texts (including key stories from the Torah, images of God used in Old Testament

texts and the wisdom of prayers attributed to the saints). They develop an appreciation of the order

and harmony of creation. They learn about the cultural contexts in which the Gospels were written

and the text types used in the New Testament to develop their understanding of the life and

teaching of Jesus and the Christian belief that Jesus is the Messiah.

Students develop an appreciation of the Scriptures as a basis for Christian moral living, including
respect for basic human rights and acknowledgement of responsibilities, to the poor and
disadvantaged. They develop an appreciation of the collaboration of clergy, religious and laity as
they learn about significant features of a parish and diocese, past and present. They learn about
the significance of the Sacraments of Initiation (Baptism, Confirmation, Eucharist) for the Church
community. They investigate prayers of thanksgiving and prayers of praise to facilitate an
appreciation of the significance of these forms of prayer for Christians.
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Religious Knowledge and Deep Understanding Old
Testament scriptures, including Isaiah 49:15 - 16, use
many different images to portray God (e.g. fire, rain,
potter, mother, refuge, sanctuary, lover).

The Psalms are used in prayer, especially in praise
of and thanksgiving to God.

Skills

Examine the textual features of Old Testament texts
(e.g. language, form, use of images, words and phrases
in the Psalms).

asoLuCguoOYt FYyaUoOYUu®gFYguul

a particular image to portray God.

Communicate personal reactions to various images
used to portray God in some Old Testament texts.

Religious Knowledge and Deep Understanding

A knowledge of the cultural contexts of the Gospels
assists the reader to better understand the life and
teaching of Jesus.

Skills

Retrieve contextual information from written and
digital texts to identify some aspects of the cultural
contexts in which the Gospels were written.

Begin to analyse gospel stories by drawing on a
growing knowledge of the context in which the story
was written in order to communicate thinking and
understandings about the life and teaching of Jesus.

creating a big book (digital or other) of phrases
from Psalms that praise God and ones that give
thanks to God (e.g. Psalm 23; Psalm 28:1, 69)

designing and sharing a simple prayer (You, Who,
Do, Through) incorporating some words of praise
and/or thanksgiving from the Psalms

choosing an image of God found in Old Testament
texts to create a prayer card for personal or family
use

listening with respect as Scripture is proclaimed
in prayerful settings

examining some textual features of the Gospel
stories (e.g. characterisation, vocabulary,
events, imagery) to identify and discuss the
different ways in which Jesus is portrayed

creating a table to highlight the differences in the

life and teaching of Jesus in Gospel stories (e.g.
words and actions of Jesus, imagery, setting)

locating information in written and digital texts
about some key details and ideas about the
community for whom the Gospels were written
(e.g. daily life and customs, housing, clothing,
food, Jewish religion)

locating geographical information (e.g.key towns
and regions, vegetation) named in the Gospels
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Religious Knowledge and Deep Understanding The New
Testament is a collection of text types (e.g. Gospels,

the Acts of the Apostles, letters, other apostolic

writings) which differ, depending on the intention and
context of the human author. The intention of the

human author is important in determining the nature of
the truth revealed in the text (e.g. historical truth,

factual truth, religious truth).

Skills

Become familiar with typical structural stages and
language features of various types of textin the New
Testament (e.g. narratives, letters, parables).
asOoLuCguoOYt FYauovYUuagFYguul
particular types of text.

Religious Knowledge and Deep Understanding The
wisdom of prayers attributed to the saints (e.g. The
AOOI 6LjY: 1 A391 OglLjisCguoYt TY:
UFnOl LIggFnY_t noLjyYl ocgudt FLjl
individuals and as community.

Skills

Identify the effect on listeners, viewers or readers

of the words and images used in some spiritual

writings of the saints (e.g. The AOOI 6 LjY: | Ad
Breastplate of St Patrick) to express important
BO0LjLjgt OLjYgr+t+auvY_t nolLjYl OCgui

Religious Education Curriculum P
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A

annotating particular structural stages of various
types of text in the New Testament (e.g. greetings
in letters, endings of letters, beginning, middle,
ending of stories Jesus told)

highlighting examples of particular language
features (e.g. vocabulary used) that help identify
the text type used by the author

using a SWOC strategy (Strengths,

Weaknesses, Opportunities, Challenges)

explore some connections between the

guuUt 1 6LjYs Ul 51 LiOY®pENn YL Ut (

investigating the words and images used in the
spiritual writings of the saints (e.g. St Patrick, St
Therese, St Augustine, St Matthew, St Mark, St
Mary of the Cross) and speculating on the
purpose of the writer (e.g. to praise, to inspire, to
worship, to reflect, to comfort, to make

meaning)

creating a word wall depicting how students can
make a positive impact on the world around
them, using some spiritual writings of the saints
a stimulus

as

making a picture book for younger students that
incorporates some of the wisdom of prayers

attributed to the saints and what this tells them

grt+ oy _t+t noLjYl Omgpledt FLjUG 5
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Religious Knowledge and Deep Understanding A using an online Bible search tool of a NRSV CE

Christians believe that Jesus is the Messiah and this is (Catholic Edition) of the Bible, create a list of
revealed through his presence and in his words, Scripture references for the term 0 & O LjL{éi.gy U 6
deeds and encounters with others. John asks about the Messiah Matthew 11:1-5; The

Messiah is the son of David Matthew 22:4% 46,
Mark 12:35 37; Jesus before the High Priest
Matthew 26:57-68)

Skills

Identify some Scriptural texts in which Jesus is called
0 8OLjLIGGUOQYGFLCUnGFt YUuUOYT ¢
(Matthew 1:17-2:12). A GLGFtYgYndtdaugCYutt coytrC
N o . _ . . from the text of one Scripture passage with
1 88U FULQUOYQFYUFNOI LiggFndf referencesto 0 ® O LjLjG g U o
from Scripture.
A composing a multimodal text that shows how a
sgluGLaCygl YOdzOFuvYt |l YOFL1t U
zOLjGLj6YIdal aOYgFnY9gsudlLjdp

Messiah
Religious Knowledge and Deep Understanding A observing and recording the diversity of nature
Christians believe that order and harmony arise from in the created world

the diversity and interdependence of creation.
A creating picture and/or word flow charts

Skills showing how all of creation is interrelated
knOFUGTAY UUOYncredsdd worddi A Y+ T VY _ ) )
A composing a multimodal text that

Explore some of the relationships that exist in the communicates an understanding of order and
created world (e.g. sun and moon). Ugl ot FAYGFY t noLjYLl Ogudt f

) ) diversity and/or interdependence from the
Communicate an understanding of order and

Ugl &t FAYUGFY_ _tnolLjYLl Ogudt Fn

created world
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Religious Knowledge and Deep Understanding

The Jewish people have a special relationship with
God. This relationship is revealed through the stories,
people and events recorded in the Torah, or written
law.

Skills

Identify stories, people and events recorded in the five

't + bLiYt TYaUOYit 1l gUQYGFLCUln(
(Genesis 28:10 22).

AOLjLI GT OY _t nolLjyl 60cgudt FLUG:
revealed in key stories from the Torah.

Religious Education Curriculum P

83

A

A

completing a retrieval chart to list the different
stories, people and events that are recorded in
Genesis, Exodus, Leviticus, Numbers,
Deuteronomy (e.g. Moses leads the people out of
Egypt Exodus 5:1-3,12:3133, 14:531;God tests
Abraham Genesis 22:1-19; Jacob blessed by Isaac
Genesis 27:145)

locating the story of Abraham and recounting
key elements of the story (e.g. people, places,
message)

selecting a section ofthe Torah and recording
how it shows _t n celajionship with the Jewish
people (e.g. 613 mitzvoth are about keeping the
covenant, Genesis shows the creation of the
world, Noah and obeying the word of God)
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Religious Knowledge and Deep Understanding
Through the Sacraments of Initiation (Baptism,
Confirmation and Eucharist), people become
members of the Body of Christ, the Church
community, and receive strength for the journey of
life. Baptism is the first of the Sacraments of
Initiation. In the Sacrament of Confirmation, words,
gLudGt FLIYgFnYLASIt CLjYg!l OYU LjC
presence and action.

Eucharist completes Christian initiation and provides
nourishment for the spiritual life of believers.

Skills

Make connections between personal experiences of
initiation (e.g. new class, new school, new team) and
the experience of believers becoming members of
the Church through the Sacraments of Initiation.

Identify words, actions and symbols used in the

agLl go0FuYt TY: t FTGIlI agudt FY
presence and

action (e.g. laying on of hands, sealing with oil, sign of
peace, renewal of Baptismal promises, presence of the
sponsor, discipleship, Holy Spirit).

Religious Knowledge and Deep Understanding

A diocese is a particular community of parishes
usually within a defined geographical boundary
under the leadership of the bishop.

Skills

Discuss what Catholics mean when they talk about a
ondt LOLjOO N

Identify some key features of the local
diocese/archdiocese (e.g. its location; the names of
key buildings, bishop/ archbishop, one or more
parishes that belong to the diocese/archdiocese).

Make connections between the role of the bishop and
some of his important duties (e.g. as a teacher and a
leader, the bishop writes letters/communicates with
people in the diocese to teach them about special
events; as a priest, the bishop celebrates Mass; as a
leader of the diocese, he visits parishes).

sequencing a series of events that happened
when they came to the school for the first time
(e.g. illustrating different stages of this initiation
process using symbols, pictures and words)

constructing a Word Wall (digital or other)
depicting key words under the headings of:
Baptism, Confirmation, Eucharist

viewing and discussing an AV recording of a

Baptism and recording the sequence of

elements within a Baptismal ceremony

using a Story Board; presenting one section of the
storyboard as a freeze frame

nOLjGit FIFt YgYwCOCLt 8lGFt Y@
of the Baptismal ceremony to welcome others

into their classroom for aparticular purpose

interviewing people in the church community to
find out their understanding of a diocese, about
the role of a bishop, special clothing that a
bishop wears, the name of the Archbishop of
Brisbane, how to address the Archbishop and
some of the important duties he does

viewing pictures/visiting the Cathedral of St
Stephen and talking about some special features
of the Cathedral

locating different dioceses on a map that
outlines all the dioceses in Australia,

paying special attention to dioceses where 84
students were born or where other family
members live




Religious Knowledge and Deep Understanding

Each parish is an important part of a diocese. An
understanding of the history of a parish assists in
exploring the history of the diocese to which it
belongs. Part of this history is the story of the
collaboration of the clergy, religious and laity so tha t
people can hear the Gospel and know Jesus.

Skills
Pose a range of questions about the history of a
parish and diocese.

Identify and sequence people and events of historical
significance in the story of a parish and diocese.

Identify and explain an important example of change
and of continuity in the story

of a parish and diocese (e.g. spirituality of local
Aboriginal and Torres Strait Islander peoples; ways of
celebrating; liturgical space; roles in the liturgy,
parish/diocesan groups).

Develop an historical text (e.g. narrative) about a person
or event of historical significance in the story of a parish
and diocese, using terms denoting time.

listening to local Aboriginal or Torres Strait
Islander Elders, grandparents and older
community members tell stories associated
with what has changed for them and what has
remained the same

comparing photographs from both the past and
present of specific locations in the local parish
and diocese to identify key similarities and
differences

identifying objects found within the local Church
building (e.g. images, symbols, plaques, stained
glass windows) that reveal something of the past
in the present (e.g. past community, significant
people) and record in photographic form
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Christian Life

Religious Knowledge and Deep Understanding The A
Scriptures provide a foundation for moral living,

specifically the Decalogue, Beatitudes and the

fruits of the Spirit. The Decalogue (Ten

Commandments) is a guide for making moral
nOLGLjGY FLAYzOLjGLoOoYUuOgLUGF
provides a basis for Christian morality. It does not A
abolish the Decalogue but fulfils it, making clearer

what is required of one who loves God. The fruits of

the Spirit enable Christians to live a moral life.

Skills

Identify the audience and purpose of the Beatitudes
(Matthew 5:3-11; Luke 6:20 26).

Identify the connection between The Decalogue A
Ai OFVY:t 8899Fn8O0FulLjpYgFnYzO

Beatitudes.

Draw connections between scriptural foundations
for moral living, specifically the Decalogue,
Beatitudes and the fruits of the Spirit, and personal

experience.
CLMF6

Religious Knowledge and Deep Understanding z O Lji A
great commandment requires Christians to respect

basic human rights and acknowledge

responsibilities. Concern for the poor and

disadvantaged is a key message in Scripture

(including Luke 4:16 -21) and church teaching.

Skills

Make connections between the concern for the
poor and disadvantaged, found in Scripture and

Church teaching, and the responsibility of A
Christians.
CLMJ4 A
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reflecting on and brainstorming rules for right
behaviour in a variety of situations in their lives (e.g.
classroom, home, the Church during liturgy,
classroom prayer, meditation, playground, sporting
field, library), identifying the audience and purpose
of rules

exploring the language features, images and
vocabulary from the Scriptural texts of the
AOLgCHtUOYA _tnolLjygtl OO8O0Fu
people/Ten commandments, Exodus 19:3 -8; Exodus
20:1-17; Deuteronomy 5:1-21); Beatitudes (Matthew
5:3-11; Luke 6:20 26) and/or fruits of the Spirit.

Galatians (5:14,2223)

creating a visual or multimedia representation (e.g.
collage) that identifies ways in which the fruits of
the Spirit guide the way Christians live

investigating a variety of Scriptural texts to identify
messages about concern for the poor and

disadvantaged (such as: Deuteronomy 15:1; Isaiah

58:6-" y Yz OLjli Ljo Y 8§ G LR4fiLLKE #1823b O Y,
inclusion Luke 14:13, James 2:14, 1John 3:1718;
Martyrdom of Stephen Acts 6:8, 13 -15,7: 548:1;
Conversion of Paul Acts 9:1-19;0 Etnli¥a Yd u Yu+t °
Matthew 25:34- 40; Rich Young Man Matthew 19:16-

21, Mark 10:1721, Luke 18:18 23)

integrating a concern for the poor and
disadvantaged focus into classroom prayer and
prayer assemblies

reflecting on connections between Scriptural texts
and/or Church teaching and school justice projects
(e.g.student - initiated activities) that contribute to the
wellbeing of others locally and globally
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Christian Life

Religious Knowledge and Deep Understanding

In the Christian tradition, essential forms of prayer,
including prayers of thanksgiving and prayers of
praise, nurture the spiritual life of believers.

For Christians, a primary role of prayer is praise

and thanksgiving to a God who knows and

cares for each person individually. There are

many examples of prayers of praise and

thanksgiving in the Christian tradition ; such as:
psalms of praise and thanksgiving; words of

51 gULOYgFnYuUgFbLjt GdziFt YT
doxologies, including Glory to the Father [Glory

Be].

Skills

Communicate an understanding of the
features (e.g. language, purpose, structures,
gestures, context) of prayers of thanksgiving
and prayers of praise, including the Glory to
the Father [Glory Bel.

Select and use an appropriate prayer structure
(e.g. You Who Do Through) to demonstrate an
understanding of the role of prayers of praise
and prayers of thanksgiving for Christians.

CLPS8

Religious Knowledge and Deep Understanding
Meditative prayer uses silence and stillness to

assist believers to listen and talk to God. There is a
range of practices (including guided meditation

and mindful listening) that help believers prepare

the body and the mind for meditative prayer and
engage G FYUGUOYO Gt I bYt TYB®Onidu
Skills

Participate respectfully in meditative prayer.

Identify and use practices that assist
for and engage in meditative prayer.

to prepare

CLPS9

reading examples of Psalms of Praise and Psalms of
Thanksgiving and recording the purpose and a
possible use/s of this prayer (e.g. Psalms of Praise:
Psalms 19, 65,67, 100, 135, 145, 146147,148, 150;
Psalms of Thanksgiving: Psalms 9:1-4, 138)

writing prayers of praise and/or thanksgiving using
the You Who Do Through structure for use in
communal prayer times

exploring the beginnings and endings of some of
OgucCoLjYCOUuUO! LjYut YidnOFudGTA
praise and thanksgiving (e.g. beginnings: Ephesians 1:
3-11; Colossians1:3;endings: Philippians 4:19 20)

selecting practices that help to best prepare the
body and mind for meditative prayer (e.g. guided
meditation and mindful listening)

using scheduled times during the day to gradually
lengthen times of stillness and silence

using sacred space and sacred time in the classroom
to become more familiar with a range of meditative
prayer practices
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Year 3 Achievement Standard

9AYUUOYOFnYt TYEOG! Y_ QYLjiinOFuULiYOns! OLjLijYuUOG! YinOgLiYgTIt b
selecting and using information, ideas and events in texts including key stories from the Torah; images of

God used by the human authors of Old Testament scriptures; and prayers attributed to the saints. They

Ons | OLjLijYUGUOG! YldnOgLiYgIt duY _t nolLjYs!| OLIOFLOYgFnYdigudt FYGFY
GFTtl @gudt FQYUGnOgLYgFnYOdzOFuULjYgrtauYt |l nOl YgFnYUg! ot FAY
about the life and teaching of Jesus. They locate and use information about the cultural contexts in which

the Gospels were written and the text types u sed by the human authors of New Testament to

communicate their ideas including the Christian belief that Jesus is the Messiah.

Students recognise how the Scriptures provide a foundation for living a moral life. They identify respect

for basic human rights and acknowledgement of responsibilities, in particular for the poor and

disadvantaged. Students demonstrate an understanding of  the significance of Church community. They
explain ways in which the Sacraments of Initiation (Baptism, Confirmation, Eucharist) welcome and
strengthen members of the Church community. They describe significant people, events and features of a
parish and diocese, past and present including the collaboration of  clergy, religious and laity. They identify
prayers of thanksgiving and prayers of praise including Glory to the  Father [Glory Be] and demonstrate
understanding of the significance of these forms of prayer for Christians. They participate respectfully in a
variety of prayer experiences including prayers of thanksgiving, praise and the Glory Be and meditative
prayer practice s with mindful listening and guided meditation.

Click here to go back to Table of Contents
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Year Four

Year Four Level Description

The Religious Education Curriculum P-12 involves four strands: Sacred Texts, Beliefs, Church
and Christian Life. These strands are interrelated and are taught in an integrated way, and in
ways that are appropriate to specific local contexts.

InYear, QYLjtlUnOFULYnOdzOCt s YUUOWbr¥liFNOLLGgFalPYHFLTYUOACILNOYL
referencing system to locate books, people, places and things in the Bible and engage with a

variety of books and text types inthe Old Testament and New Testament. They listen to, read, view

and interpret Scriptural passages that express God as Father, as Son and as Holy Spirit, to learn

about the Christian belief that God, as Trinity, is relational in nature.

Students begin to appreciate the significance of community for Christians: of living in loving
relationship with God, others and all of creation. They develop their understanding of community
through an exploration of different texts, including the Decalogue and the writings of StPaul, and
the experiences of different communities, including Jewish communities in first century Palestine,
early Church communities in Australia (c.1788 CE - ¢.1850 CE) and contemporary parishes and
dioceses. They examine how free choices result in actions that affect the individual and their
community. They broaden their understanding of the signifi cance of the Sacraments for Church
communities through an exploration of the Sacraments of Healing, including Anointing of the

Sick and Penance. They examine prayers of blessing, petition and intercession to facilitate an
appreciation of the significance of these forms of prayer for Christian communities.
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Religious Knowledge and Deep Understanding

The books of the Old Testament contain a variety of

text types including historical narratives, sacred
AuULIQY st Oul AQYCOt gCYLt nOLjN
Word

is revealed through an understanding of the books

and text types of the Old Testament. The human

guuUt 1 6LjYLUY GLOYY TYuldOnuYuA:s
determining

the nature of the truth revealed inthe text (e.g. historical
truth, factual truth, religious truth).

Skills

Identify typical stages and language features of various
types of text in the Old Testament, including Genesis
1:12:4a, a sacred myth.

Explain how knowledge of the typical stages and
language features of an Old Testament text affects
gYl OgnOl 0LjYUFnOI LiugFnlGFt Yt °©

Religious Knowledge and Deep Understanding

i UOY9drl coOs6LjYl OTOI OFLGFTt YLjAL
according to book, chapter and verse. The contents

and index of the Bible assist the reader to locate

books, people, places and things.

Skills

Identify some features of text organisation (namely
book, chapter, verse, Table of Contents, Index,
headings and subheadings) used to order and present
information in the Bible.

Use some features of text organisation to locate
books, people, places and things in the Bible.

creating a word bank (digital or other) of words
and phrases that exemplify particular features of
text types in the Old Testament

the three -fold structure of miracle stories
(problem or need, action, reaction) e.g. Moses
provides water in the desert

A narrative structure (beginning, middle, end)
e.g. Joseph sold into Egypt, Genesis 37:1-36

use of images and symbols in imaginary texts
(myths) e.g. Tower of Babel, Genesis 11:19

use of poetic language (rhythm, repetition,
imagery) e.g. Song of Moses and of Miriam,
Exodus 15:321; Proverbs 13:20; 20:11; 22:6; 25:25

some language features (e.g. doing verbs, Thou
shalt not...Must/must not...do/do not) and
structural features (e.qg. lists, short, sharp precise
statements) of laws/codes in the Old Testament
e.g. Leviticus 11:18,24:1%22

comparing and contrasting from a range of
Bibles (digital and print) the particular text
features that are used to order and present the
information (e.g. tabs, annotations in text boxes,
bold type, font size, page layout, hyperlinks,
icons, text boxes) and evaluate in terms of their
usefulness

matching a set of given Biblical references with
tittes, people, places and things in the Bible by
conducting an online search

designing a page layout for a Bible (digital or
other) incorporating a range of features of text
organisation (e.g. tabs, annotations in text boxes,
bold type, font size, page layout, hyperlinks,
icons, text boxes, illustrations), suitable for an
intended reader (e.g. the elderly, people with a
disability, the very young)
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Religious Knowledge and Deep Understanding A creating a word bank (digital or other) of words
O FnOl LjugF n Wprtl ¥ aidea Wy lg'vawareness and phrases that exemplify particular features of
of the books and text types of the New Testament. text types in the New Testament

There are a variety of text types in the New

: . A Miracle stories - the three -fold structure
Testament, each with particular textual features.

(problem or need, action, reaction)
Skills
Identify typical stages and language features of
various types of text in the New Testament (e.g.
narratives, letters, parables, miracle stories).

A Narratives - structure (orientation, complication,
resolution); point of view; voice; theme;
characters; events (e.g. Infancy narratives)

A parables - fictional stories; unnamed
characters; purpose and messages; three-
stage pattern (what people expect, what Jesus
says; how people must change)

Explain how knowledge of the typical stages and
language features of a New Testament text affects
gYl OgnOl 6LjYUFnQnedsagg FnGFt Y1 °

A letters - opening greeting, purpose and
messages, commendation and farewell

Religious Knowledge and Deep Understanding A highlighting and explaining words and images in
The use of different language features (images, a parable that help to convey the message and
characters, setting, and vocabulary) in retelling key purpose of the parable (e.g. parable of the Lost
parables from the New Testament, including the Sheep, Luke 15: 3-8, Matthew 18:10-14; The
parable of the Good Samaritan (Luke 10:25 -37), can Forgiving Father (Two Sons), Luke 15:1132; The
assist the reader to make meaning of Scriptural Sower, Mark 4:1-10, 13 19)
teaching s.

A experimenting with changing the vocabulary,
Skills characters and the setting of a familiar parable
el et GIENn BMEIEES (SIS EFREEIES, A using a digital tool, collaboratively recreate a

namely images, characters, vocabulary and settings. parable, making changes to particular language

Experiment with changing particular aspects of key features to apply the teaching from the parable
parables, namely images, vocabulary, setting and to life
characters.

Explore personal experiences and imagining , to retell
key parables from the New Testament, and apply the
teaching to life.
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A comparing and contrasting from a range of
Bibles (digital and print) the particular text
features that are used to order and present the
information (e.g. tabs, annotations in t ext boxes,
bold type, font size, page layout, hyperlinks,
icons, text boxes) and evaluate in terms of their

Skills usefulness

Identify some features of text organisation (namely A

book, chapter, verse, Table of Contents, Index,

headings and subheadings) used to order and present

information in the Bible.

Religious Knowledge and Deep Understanding

i UOY9dr cooLjyYl OTOI OFLGFt YLjAL
according to book, chapter and verse. The contents

and index of the Bible assist the reader to locate

books, people, places and things.

matching a set of given Biblical references with

titles, people, places and things in the Bible by
conducting an online search

A designing a page layout for a Bible (digital or
other) incorporating a range of features of text
organisation (e.g. tabs, annotations in text boxes,
bold type, font size, page layout, hyperlinks,
icons, text boxes, illustrations), suitable for an
intended reader (e.g. the elderly, people with a
disability, the very young)

Use some features of text organisation to locate
books, people, places and things in the Bible.

A GnOFUGTAGFt YLt 80Y GG LiOYGH |
letters that express his important messages
about living in community such as Romans 1:7 -12,
Romans 8:28-29; 31- 33, 2 Corinthians 13:16 13,

Religious Knowledge and Deep Understanding
The wisdom of St Paul helps people understand about
living in community.

Skills Philippians 2: 2- 5, 14,Galatians 5:25-26, 6:9-10,
Identify some wise words from St Paul that help Colossians 3:1217,

people understand about living in community. 20

Make connections between the wisdom of St Paul A exploring language features and structure  of
about living in community and personal experiences letters from St Paul

(B0 CEesem, E81EE), M, P A highlighting key messages from St O g i C6 LjY

letters as a one sentence/two sentence
05t Ljiitkg!l no YOOmddgpgeOY t | Ya §a
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Religious Knowledge and Deep Understanding

Scripture speaks of God in many ways but most
significantly for Christians as Father, Son and Holy Spirit.
Christians name this understanding of God as Trinity.

Skills

Identify and explain Scriptural passages, including
Matthew 3:13- 17/Mark 9-11//Luke 3:2123 (Jesusis
baptized by John) that express God as Father, God as
Son and God as Holy Spirit.

Religious Knowledge and Deep Understanding
Christians believe that as God is relational in nature, so
too people become fully human through the
experience of community.

Skills

Communicate an understanding of the concept of
DLt @8UFGuUAon

Explain how living in community helps people reach
their full potential.

03 Religious Education Curriculum P

participating in online searches to locate

scripture references that speak of God as Father,
Son and Holy Spirit (e.g. 2 Corinthians 13:13; Acts
7:55-56; Luke 1: 35; John 14:2628; 15:26; Matthew
28:19)

creating a word bank of words and phrases that
describe God as Father, Son and Holy Spirit

creating their own spoken, visual and/or written
text that expresses the Christian understanding of
God as Trinity

listing examples of communities to which
students belong and the reasons they belong

examining what makes a community (e.g.
people coming together, sharing skills and
knowledge, contribution to the group, shared
interests/beliefs/values, diversity and unity,
roles, relationships and responsibility)

using a Consequences Wheel to respond to the
question: If human beings did not live in
community then T i
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Religious Knowledge and Deep Understanding A investigating the various religious groups in first

Judaism is a dynamic religion. Groups within first century Palestine (e.g. Pharisees, Sadducees,
century Palestine reflected the dynamic nature of Essenes)
Judaism. . i o

A Generating questions about the significance of
Skills the destruction of the Temple in Jerusalem
Compare and contrast features of Jewish worship in the (70CE):

world of first century Palestine.

What were some of the Jewish religious groups
in first century CE? (e.g. Pharisees, Sadducees,
Essenes)

Who worshipped in the Temple?

What religious observances happened in the
Temple (e.g. sacrifice, offerings, temple
prayer, priests)?

Why was the Temple importantin the lives of
Jewish people?

Why was the Temple destroyed?

What was worship like for Jewish people in
the time following the destruction of the
Temple in Jerusalem?
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Religious Knowledge and Deep Understanding A creating a0 @t @f n G Wilhdootprints that

Sacraments accompany the life journey of each represent significant events in their lives

believer. Through the Sacraments, God offers connecting these events with relevant Church

believers gifts of new life, healing and forgiveness, sacraments by adding appropriate symbol/icon

and nourishes and strengthens their faith by to the road map

promising fulfilment of their deepest hopes and e e 2 n om0 Do

Jemalies A r,IOLJutFuFt.\_(gYu)fQgCuFtYQUUL
Sacrament of Anointing of the Sick that could be

Anointing of the Sick is one of the Sacraments of used as a resource if a member of the school

Healing. In this Sacrament, words, actions and community were to become seriously ill

uAer+cqu|OVﬂuonYuiVLiee&F(A
body and spirit. The Sacrament of Anointing of the
AlLbYLt FUGFUOLjYZzOLjiLj6o YUOgCi
community.

using a T Chart to record words, symbols and
actions of the Sacrament of Anointing of the Sick
depicting Jesus engaged in his healing ministry

Skills
Describe connections between the life journey of
each believer and the Sacraments of the Church.

Identify words, actions and symbols used in the
Sacrament of Anointing of the Sick to

Lt @880 FGLguOY _t noLjYyUOgCUFt Vi
Scripture, laying on of hands, blessing with oil, prayer of
UUgFbLQYLjsl GFbCUGFt YGGuUYUt «
presence of the priest).

§gbOYLt FFOLUGH FLIYI OuGOOF Yz
including giving sight to a blind man at Jericho (Mark

10:46-52, Luke 18:35, _ p QYgFnYuUOY: Ul |
ministry in the Sacrament of Anointing of the Sick.
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Religious Knowledge and Deep Understanding
Penance is one of the Sacraments of Healing which

LOCOIl guoOLY_t noLjYCt dzOYgFn Ve

conversion and to forgiveness towards others. In the
Sacrament of Penance, words, actions and symbols

gl OYULOnVYut YLt @BUFGLGUOY _t 1

forgiveness.
Penance strengthens the spiritual life of believers
and turns their hearts towards God.

Skills

Identify words, actions and symbols used in the

agLl goOFuYt TYOOFGgFLOYuUt YLt
forgiveness (e.g. prayer, reading from Scripture,
confession of sin, sign of the cross, presence of the
priest, words of absolution).

Explain how the Sacrament of Penance calls believers
to conversion and forgiveness of others (e.g. through
words of Scripture, spiritual readings, the imposition

of penance).

Religious Knowledge and Deep Understanding The
practices of each Church community (including the
parish and diocese) are modelled on the mission and
ministry of Jesus. A variety of characteristics mark local
Church communities, including prayer and worship

(Acts 2:42); proclaiming the Good News (Ro mans 10:14);

building peaceful relationships (Romans 14:19); caring
for the marginalised (1 Corinthians 12:26a); rejoicing in
the achievements of one another

(1 Corinthians 12:26b); seeking and offering
forgiveness (Ephesians 4:32); supporting and
encouraging one another (1 Thessalonians 5:11) and
welcoming and creating a sense of belonging.

Skills

Make connections between the practices of
Church communities and the mission and ministry
of Jesus.

Describe (using examples) the variety of characteristics
that mark local Church communities.

A examining a four -step process for reconciling

with others (admit, say sorry, seek forgiveness,
make up)

creating a photo gallery of the main phases in

the rite/s of reconciliation (prayer, a reading
from Scripture, an examination of conscience,
confession of sin, absolution and imposition of
5sOFgFLOQYs | gGLOYt TY_t nolLj
exploring the Sacrament of Penance by inviting

the local priest/pastoral associate or another

adult to talk about the experience

finding out the names and logos of some
organisations within the local Church

community that care for the marginalised and
those in need (e.g. St Vincent de Paul, Catholic
Mission, Caritas, Centacare, Salvation Army,
Lifeline, Net Ministries) and investigating how the
practices of the organisation are modelled on the
vision and mission of Jesus

using a concept map, match some given
Scriptural texts on the healing nature of love (e.g.
Matthew 5:44, John 3:16; Matthew 22:37; Matthew
22:39, John 15:9, John 15:12, Romans 12:9, 1
Corinthians 13:1-8, 1 Corinthians 8:1) withways in
which the local Church community practices
healing love

finding out about the ministries in the local
Church community (e.g. parish website, parish 96
bulletin, ministry/ stewardship book) and
designing

a flip book to show how these ministries live
out the characteristics of the local Church (e.g.
caring, rejoicing, praying, welcoming,
supporting, encouraging)




Religious Knowledge and Deep Understanding The first
Catholics in Australia preserved their faith in an
environment of suspicion and conflict, mostly without
the presence of priests.

Official recognition and toleration ushered in a new
era for Catholics in Australia.

Catholic laity and clergy were among the first to
recognise and respond to the impact of
settlement and expansion on Aboriginal people.

Skills

Sequence some key people and events (secular and
religious) of early colonial Australia (c.1788 CE - ¢.1850
CE) and recognise their significance in bringing about
change.

Develop historical narratives about some key events
gFnYs Ot s COO0LjYOns Ol GOFLOLjY |
Australia (c.1788 CE- ¢.1850 CE) using appropriate
historical terms.

Identify different points of view towards Aboriginal
people in early colonial Australia (e.g. squatters,
missionaries, free settlers, convicts, clergy).

recounting the experiences of an individual
based on researched facts (e.g.abiography,
diary, journal, letters) using a range of digital
technologies

creating simple timelines of key events and
people of early colonial Australia using a range
of communication forms and digital
technologies

Generating questions about significant people
and events in the early Australian Church e.g.
How did life in the early Australian Catholic
Church change after the arrival of the first official
clergy (c.1820)?
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Christian Life

Religious Knowledge and Deep Understanding Morality

is about choosing between right and wrong.

Conscience is the human capacity to identify and

make judgements about what is right and wrong. Sin

is the human choice to live without the help of God.

Sin is made evident

in the free choices which resultin actions that harm

} FOLIOCTYgFnYt FOOLJjYCH dziiFt YI (
others and with all creation.

Skills

Distinguish between right and wrong choices in a

variety of morally challenging situations.
GnsCgUaFYUt GYGIt Ft YLUL GLOLjYL
loving relationships with God, with others and with all
creation.

CLMF7

Religious Knowledge and Deep Understanding The
Decalogue is a summary of the main moral
obligations people have towards God, each other
and all of creation. The first three commandments
are about love of God and the

other seven are about love of each other and all of
creation.

Skills
Classify the commandments of the Decalogue
according to their content.

Make connections between the commandments of
the Decalogue and Lju U n Cofni éjpelfence.

CLMF8

08 Religious Education Curriculum P

recognising and recording the moral
challenges of characters from texts such as
books, films, multimedia

listing top five moral challenges according to
LitnOFuULi6oYt GFYOnsOl GOFLO
gossiping, isolating others); collaboratively

making judgements about what would be right

and wrong choices for each of these moral
challenges

exploring the use of conscience to make
judgements about what is right and wrong in a
variety of scenarios (e.g. finding a wallet on the
ground , breaking a window, observing bullying
behaviour)

grouping the Ten Commandments (Exodus
20:1-17; Deuteronomy 5:1-21, 2223; 6:13)
under the following headings:
commandments that deal with our
relationship with God; commandments that
deal with our religious duties;
commandments that deal with our
relationships with one another and with all
creation

rewriting selected commandments (e.g. using

the BAR Strategy) so that they make a closer

Lt FFOLuUdGY FYGGuUYLjudnOFuLj¢
such as use of social media, games in the
playground, social occasions such as birthday
parties
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Christian Life

Religious Knowledge and Deep Understanding
Christians are called to be responsible stewards,
Lgl GFt YTt 1 Y§gCCYH TY t noLjYLI ¢

Caring for the environmentis a moral issue for
Christians.

Skills
Describe key features of stewardship according to
Christian teaching.

Apply the Christian moral duty of stewardship to
environmentally friendly practices.

CLMJ5

Religious Knowledge and Deep Understanding

In the Christian tradition, essential forms of prayer,
including prayers of petition and intercession, nurture
the spiritual life of believers. By prayers of petition,
Christians seek forgiveness and turn back to God.
Intercessions are prayers of petition in which
Christians intercede for the

needs of others (e.g. the community, the church, the
world, leaders) as well as for themselves. Intercessions
may take the form of litany. A litany is a form of prayer
in which a person makes fixed responses to a series of
petitions.

Skills

Communicate an understanding of the features
(e.g. language, purpose,

structures, gestures, context) of prayers of petition
and intercession, including litanies.

Create a prayer of petition or intercession, using an
appropriate prayer structure, such as a litany, to

demonstrate an understanding of the role of prayers
of petition and prayers of intercession for Christians.

CLPS10

A creating a Learning Centre related to ecological

issues, which uses the various subjects of The Arts
Curriculum (Dance, Drama, Media Arts, Music and
Visual Arts), and incorporates Scripture, Church
teachings and background information

participating in environmentally friendly practices  (e.g.
recycling paper, composting, worm farm, installing
school water tanks)

raising awareness of ecological issues (e.g. school
forums, inspiring speakers, regular updates in school
communication, establishing an energy efficiency
working party, student debates) with reference to
Church teachings

communicating and recording the purpose and
possible use/s of prayers of petition and
intercession (e.g. in school worship, class prayer
book/blog, significant events)

writing prayers of petition and intercession using an
appropriate prayer structure (e.g. Invitation to prayer;
Intentions; Silence for prayer; Lord hear us; Response
- Lord hear our prayer; Concluding prayer: e.g. We
make these prayers through Christour Lord Amen) for
use in communal prayer times

designing a prayer of petition in the form of a
litany or list prayer, using a simple Genesis
structure (e.g. Prayer leader: For peace in our
Gt | Cnl Y@ ONgsaskydyhidY; God.)
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Christian Life

Religious Knowledge and Deep Understanding A writing blessing prayers using an appropriate

In the Christian tradition, essential forms of prayer, prayer structure (You,Who, Do, Through) that

including prayers of blessing, nurture the spiritual life could be used for an upcoming class or

of believers. Every blessing acknowledges and praises school celebration

It n®LFLOFLOYgFnYs | gALjYTH I Y_ o ,

. A identifying times that they may have experienced
a blessing from someone else (e.g. at baptism,

Skills confirmation, mass, liturgical celebration, class or

Communicate an understanding of the features school ritual) and times that they bless themselves

(e.g. language, purpose, (e.g.making

structures, gestures, context) of prayers of blessing, the sign of the Cross, using holy water, tracing the

including Psalm 103: 1-5. cross on their foreheads, lips and hearts before
listening to the gospel) and times when they have

Creaielaiprayen Ofl blessing for flrzartic%lﬁr_pu[pqse 3 been involved in giving someone a blessing (e.g.

AOAt AYLt | §fag©f 0O Rayljogyl Uday, sipk Y a farewell ritual, a birthday blessing, a blessing for

class member) using an appropriate prayer structure. a new student, blessing of student leaders,

CLPS11 blessing of people going on a pilgrimage)

A brainstorming the ways and materials used in the
blessings, for example, raising of hand over
others, making the sign of the cross, water, oil,
ash, palms and branches for sprinkling water
(Asperges - Latin, aspergere, to wash, sprinkle)

Religious Knowledge and Deep Understanding A learning different practices for preparing the
Meditative prayer uses silence and stillness to assist body and mind for meditative prayer, including
believers to listen and talk to God. There is a range of praying with the help of colour and mandalas

practices (including praying with the help of colour and
mandalas) that helps believers prepare the body and

the mind for meditative prayerand OFt gt OY UG F Y
t TYaondugudt Fon

A using scheduled times during the day to
gradually lengthen times of stillness and
silence

A using sacred space and sacred time in the
classroom to become more familiar with arange
of meditative prayer practices

Skills
Participate respectfully in meditative prayer.

Identify and use practices that assist preparation for and
engagement in meditative prayer.

CLPS12
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Year 4 Achievement Standard

By the end of Year 4, Students explain how a reader uses knowledge of the Bible to better understand

tnoLiYCt I nAaYi UOAYUGnOFUGTAYndTTOI OFUYItt bLiYgFnYuOnuYiuAsOC
referencing system to locate books, people, places, events and objects in the Bible. Students recognise

the Christian belief that God, as Trinity, is relational in nature. They identify and explain some Scriptural

passages that express God as Father, Son and Holy Spirit. Students explain the significance of

community for Christians. They use different texts including the Decalogue and the wisdom of St Paul

and investigate experiences of different communities including the Jewish communities in first century

Palestine, early Church communities in Australia (c. 1788 CE - c¢. 1850 CE) and contemporary Church

communities to connect ideas about the significance of community for Christians.

They explain how free choices result in actions that affect the individual and their community. Students

explain how practices and characteristics of contemporary parishes and dioceses are modelled on the

mission and ministry of Jesus. They demonstrate an understanding of how the celebrations of Anointing

F TYuUOYaldLlLbYgFnYOOFGgFLOYLY FulFGOYzOLjuLjeo YBdlLjLiGt FYgFnYolF
appropriate structure to create prayers of blessing, petiton  and intercession and demonstrate

understanding of the significance of these forms of prayer for Christian communities. They participate

respectfully in a variety of prayer experiences including prayers of blessing, petition, intercession and

litany . They participate respectfully in meditative prayer practices using praying with colour and

mandalas.

Click here to go back to Table of Contents
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Year Five

Year Five Level Description

The Religious Education Curriculum P-12involves four strands: Sacred Texts, Beliefs, Church and
Christian Life. These strands are interrelated and are taught in an integrated way, and in ways
that are appropriate to specific local contexts.

In Year 5, students begin to appreciate the significance of community for sharing and
strengthening the faith of believers, past and present, including the Church in the Australian
colonies (¢.1850 CE - ¢.1900 CE). Using a range of Biblical tools, they beg in to see how the
Gospel writers shaped their Gospels for particular communities . They learn about the action of
the Holy Spiritin the lives of believers as they engage with a variety of texts, including

Scriptural references to the Holy Spirit and the Catholic Rite of Confirmation. They develop

their understanding of Christian charity and informed moral choice through an exploration of

the experiences of individuals and communities, past and present. They broaden their
appreciation of the significance of personal and communal prayer and worship (including the
Eucharist, the Psalms, Sabbath rituals and prayers); and the wisdom of the Saints (including St
Mary of the Cross MacKillop) for communities of believers. They learn about the significance of
Marian prayers (including the Hail Mary, the Rosary and the Litany of Mary of Nazareth) in which
believers praise God and entrust cares and petitions to Mary as mother of Jesus and mother of
the Church.

suonduosag JUSU0D SAl] JeaA
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Sacred Texts

Religious Knowledge and Deep Understanding

The Psalms of the Old Testament are a model for
personal and communal prayer. There are three main
forms of Psalms in the Old Testament: Psalms of
lament (Sorrow), Psalms of thanksgiving and Psalms of
praise (Hymns).

Skills

Identify some life experiences of the psalmists (e.g.
awe and wonder, feelings of abandonment, despair
and anger, fear of the future, threatened by
enemies) as communicated in a variety of Psalms.

Explore the relationship between the psalmist and God
as revealed in a variety of Psalms (e.g. parent/child;
protector; trust/ doubt, praise, thanksgiving,
dependence, humility, loyalty, grandeur of God).

Use the Psalms as a model to create a personal or
communal prayer.

STOT9

A

A

highlighting key words and phrases from aPsalm
that reveal some feelings/attitudes of the
Psalmist and/or their relationship with God

using collaborative tools, reword aPsalm for a

contemporary setting

Examples of types of Psalms:

Lamentation: Psalms 3 -7; 2528

Thanksgiving: Psalms 30, 32, 34, 65-68; 75, 116,

118

Praise: Psalms 95-100; 144 150; 113, 114
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Religious Knowledge and Deep Understanding

The contexts of the Gospel writers (e.g. purpose of the
writer, time of writing, intended audience, point of
view) shaped their Gospels. The context of the Gospel
writer is important in determining the nature of the
truth revealed in the text (e.g. histori cal truth, factual
truth, religious truth).

Skills
Compare and contrast parallel passages from the
Gospels of Matthew and Luke, including the infancy

narratives (Luke 1:26- 38, Matthew 1:18-25; Luke 2:% 14,

Luke 2:15
20, Matthew 2:1-12, Matthew 2:13 15).

Explore some features of Gospel texts (e.g. place,
characterisation, vocabulary, dialogue, the narrative
voice) that provide evidence of how the writers have
shaped their Gospels for a particular community in a
particular time and place.

Religious Knowledge and Deep Understanding

A range of Biblical tools (including timelines, Biblical
atlases, Biblical dictionaries, annotated Bibles, simple
Biblical commentaries, online Bible search engines
and Gospel parallels) is used to assist in deepening
awareness of New Testament texts.

Skills

Investigate and evaluate the usefulness of a range
of Biblical tools for deepening awareness of New
Testament texts.

104
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A

using a range of Biblical tools (e.g. timelines,
simple Biblical commentaries on the background
to the Gospels, annotated Bibles), students
collaboratively develop a concept web illustrating
some aspects of the cultural, social and historical
Gt 1 CnLjYt TYaUOYGI GuoOl LjYt TN
Gospels

using an online tool, students identify the
similarities and differences in some parallel
passages from the Gospels of Matthew and Luke
such as the Beatitudes, Matthew 5:1-12//Luke
6:20-36); The~ t | Rrayej{Matthew 6:9-15//Luke
11:14); the Passion narratives; the Resurrection
narratives

comparing and contrasting textual features of
parallel passages from the Gospels of Matthew
and Luke (e.g. place, characterisation,
vocabulary, dialogue, the narrative voice) that
demonstrate they were intended for different
audiences

using a range of communication forms (oral,
graphic, written, and digital technologies) to
inform others about the usefulness of a given
Biblical tool for deepening awareness of New
Testament texts

using a graphic organiser students explain to
others how their understanding of a familiar New
Testament text has changed after using a Biblical
tool
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Sacred Texts

Religious Knowledge and Deep Understanding

The wisdom of the saints, in particular St Mary of the
Cross MacKillop, helps people understand about
caring for the wellbeing of others and the faith of the
community of believers. This wisdom guides and
gives strength to believers past and present.

Skills

Explain how the wisdom of the saints, in particular the
letters written by St Mary of the Cross MacKillop,

helps people past and present to understand about
caring for the wellbeing of others and the faith of the
community of believers.

STCW6

reflecting on the story and wisdom of St Mary
of the Cross through music

exploring some of the letters of Mary
MacKillop to identify the key words and
phrases that give strength to believers today

locating writings from the life of Marcellin
Champagnat and creating a visual response that
highlights wise words for a contemporary
believer
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Religious Knowledge and Deep Understanding

The action of the Holy Spirit in the lives of believers is
described in Scripture using a variety of titles (e.g.
Spirit of God, Spirit of truth, Advocate) and images (e.g.
oil, fire, wind).

Skills

Identify some titles and images of the Holy Spirit
TtUFnYGFYalbkl dsuall OQYGFLCuUnN
Corinthians 2:9-15).

Make connections between some titles and images of
the Holy Spirit and the action of the Holy Spiritin the
lives of believers.

Religious Knowledge and Deep Understanding

Faith is shared and strengthened in the community

of believers. The central and primary sharing of

faith

within the community of believers is the celebration of
Eucharist.

Skills
Identify ways in which people share faith within a
community of believers (e.g. family, parish, school).

Communicate an understanding of how the faith of
people strengthens the faith of the community of
believers.

Religious Education Curriculum P
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A participating in online searches to locate
scripture references that use images or tittes  to
express the mystery of the Holy Spirit e.g.

Oil: Mark 6:13; Ex: 29:7 anointing, healing

Fire: Matthew 3:11; Acts 2:34 - transforming,
creating, energising,

Dove: Luke3:22-05 gl gL COuUOO6yY YLt
hope

Water: John 7:37 - 39 - initiating, baptising

Wind: Acts 2: 2-4 ; John 3:8 - refreshing, life force;
breath of God, Ruah (CCC 691)

Paraclete: John 14:16, 26; 15:26, 16:7; Acts 1:5;
1:8- helper; comforter

Spirit of adoption: Romans 8:15, 23 - becoming a
child of God

Spirit of Christ: uniting (CCC 797)

Spirit of God: 1 Corinthians 6:19; 1 Corinthians
2:9-13- gift, prompting and stirring of
conscience,

Spirit of truth: John 14:16-18; John 15:26 27 -
advocate; helper; be with you

A analysing school or parish newsletters to
identify examples of faith working in the lives of
a community (e.g. ministries, key messages,
events)

A mapping out groups within a community of
believers (e.g. sacramental team, ministry teams,
teachers, administrative team) and discussing how
they contribute to the shared faith life of the whole
community

A brainstorming the characteristics of a community
of believers (e.g. hospitality, faith formation,
devotional, ministry, outreach, sacramental
practice, connections with wider community)

A creating a big book that features examples of a
Lt 98U FGUAYt TYI OCG OdzOlaLjY A ¢
community of believers GUOF T i p
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Religious Knowledge and Deep Understanding
Followers of Judaism live their relationship with God
through their personal and communal worship.

Skills
Identify features of a Synagogue and explain their
importance in Jewish worship.

Identify and explain practices associated with the
observance of Sabbath.

Make connections between the Sabbath rituals and
prayers and the Jewish relationship with God.

BEWRG6

exploring the features of a Synagogue (such as
Bimah, Yad, Ner Tamid and Ark of the Covenant)
through online virtual tours or interactive CD
ROMs

viewing online clips that show elements of the
Synagogue such as the Ark of the Covenant,
Bimah and the Torah scrolls

researching prayers, such as the Shema, that are
used in Jewish worship

researching in groups the practices associated

with Shabbat for Jewish people (e.g. food, work,
family time, candles, blessings, prayers, songs)
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Religious Knowledge and Deep Understanding The key
parts of the Catholic Rite of Confirmation are calling

on the Holy Spiritand the laying on of hands and the
anointing with the oil of chrism together with the

Gt nLYO9OYLOgCOnYGGuUYUUOY
The gifts of the Spirit (wisdom, understanding, right
judgment, courage, knowledge, awe and wonder and
reverence) guide believers and give them strength to

live a spirit-filled life.

The fruits of the Spirit (love, joy, peace, patience,
kindness, goodness, gentleness, faithfulness, self -

Lt Fult CuYgl OYdzi Ljgi I COYLjGt F LjY
within and through believers as they live spirit -filled
lives.

Skills

Describe the key parts of the Catholic Rite of
Confirmation, identifying words, symbols,
actions and significance in the lives of believers.

Explain the meaning of some of the gifts of the Spirit
and how these guides and give strength to believers
today.

Explain the meaning of some of the fruits of the Spirit
(Galatians 5:22-23) and how they are visible signs of
tnoLiYgLuGdzOYCt dzOY ¢ palidv@s. | b
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investigating the significance of the words used
GFYOGUOYgFt GFUGFt WYw9OVYLjO¢
Holyas Gl duti

creating a flip book which demonstrates their
knowledge of either the fruits or gifts of the Spirit,
incorporating an appropriate Scriptural reference

with corresponding explanation of how a particular

gift or fruit is lived out in the lives of believers

using a Biblical tool (e.g. concordance,
commentary), locate scriptural references to gifts
of the Spirit and/ or fruits of the Spirit (e.g. Isaiah
11:13; Galatians 5: 2223; 1 Corinthians12:
6-12; Romans 12:38; Ephesians 1:13

-14; Colossians 1:#12) and use these to support
an explanation of these

describing the key parts of the Catholic Rite of
Confirmation under the headings of words,
symbols, actions and connections to life

designing a visual representation of a gift of
the Spirit along with an explanation of that gift
and how it guides believers
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Religious Knowledge and Deep Understanding Mary is
aguoYat tUOI Yt TYzOLjuLiYgFnYt T
the Church community (e.g. advocate, mother, helper)

can be described using a variety of tittes and images.
©0GYi OLjug®OFuYuoOnuLjyYl O0dzO0gC"
of Jesus and her role in the early church community.

Skills

Explain how some titles and images of Mary found in

New Testament texts, including Luke 1:39 -45, reveal

her role as mother of Jesus and her role in the

Church community.

Compare different understandings of Mary as
depicted in a variety of titles and images (e.g. from
visual, multimedia and/or written texts).

CHPG6

A

locating and identifying schools within the
Archdiocese of Brisbane that have been named

using a title for Mary; and exploring the role of

Mary in the Church community that is

| Os1 OLJOFUOnYI AYuUOYaméu CO
locating or creating an image that reflects the

words contained in a particular title of Mary
incorporated in The Litany of Mary of Nazareth

(e.g. Model of Gentleness; Model of Courage),

and collating these images in a multimedia
presentation

using a range of Biblical tools (e.g. timelines,

Biblical atlases, Biblical dictionaries, annotated
Bibles, simple Biblical commentaries, online

Bible search engines and Gospel parallels) to
explore some New Testament texts that reveal
g§gl A6 LjYl + COYgLjYat uUOI Yt T°
the early church community (e.g. from ~ i b O6 Lj
Gospel: 1:26-38, the Annunciation, 1:39-56, Mary
visits her cousin Elizabeth, 2:1-7, the birth of

§g1 A6 LjY Ljt F Y38 Majyi tak@sYJesys to

the Temple, 2:41-. ~ QYTI1 t 8Y§guuUOG
1:18" . QYuUOYrdal ulOvYt TYsa,l Ao

Mary, Joseph and Jesus flee to Egypt, 12:46 -50,
the family of Jesus visit him during his ministry,
13:5358, Jesus is rejected at Nazareth)
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Religious Knowledge and Deep Understanding
Pioneering Catholics overcame challenges to preserve
the faith of their fathers and mothers. Catholics took
their place in colonial Australian society (c.1850 CE -
€.1900 CE). Being Catholic in a new, free society raised
challenges.

Skills

Sequence some key people and events (religious and
secular) in the Australian colonies (¢.1850 CE - ¢.1900
CE) and recognise their significance in bringing about
change.

Develop historical narratives and descriptions about

Lit 80YbOAYOdzOFuLjYgFnVYs Ot s CO«

Church in the Australian colonies (¢.1850 CE - ¢.1900
CE) using source materials and appropriate historical
terms and concepts.

Locate information about the contribution or
significance of Catholics (laity, clergy, religious) to the
shaping of particular communities, including
Indigenous communities (¢.1850 CE - ¢.1900 CE).

creating visual, oral or written journals reflecting
the experiences of some key people in the
pioneering Church of the Australian colonies

creating timelines, with annotations referring to
time and place, of some key events and key
people in the Church of the Australian colonies
using a range of communication forms and
digital technologies

exploring the motivations and actions of a key
individual or group

investigating instances in which Catholic laity
and/or Catholic religious asserted their legitimate
rights by challenging and shaping the response of
Church leadership on key issues e.g. Sr Ursula
Frayne/Bishop Brady, Perth, 1850; Sisters of
Charity/ Bishop Polding, 1859; Fr McGinty/ Bishop
Quinn, Brishane, 1862
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Christian Life

Religious Knowledge and Deep Understanding
Conscience is a judgement of reason that, as far
as possible, takes into account the good of all. For
Christians, conscience is formed by the Word of
God (e.g. The Decalogue, Leviticus 19:1-3; 9-18,
gFnYzOLjiLioYat 1l gCYuOgLUGFTt Y,
6:20- 36; Matthew 5:1-12), assimilated in faith and
prayer and put into practice. Formation of
conscience is assisted by the gifts of Holy Spirit,
the withess and advice of others and the
authoritative teaching of the Church. Moral choice
involves both judgment and then acting according
to that judgment.

Skills
Describe some key considerations in the formation of
conscience for Christians.

Develop and explain a reasoned judgement or
informed moral choice by applying questions based
on some key considerations in the formation of
conscience.

CLMF9

Religious Knowledge and Deep Understanding

Jesus makes charity (love) the new commandment:

w theYFather hasloved me, so have | loved you; abide
GF YOAYCt dzOf Ywi UG LjY G LjY 8 Advd: t ¢
t FOYgFt uUOI YgLiYk YUG dzOMTGL dzO1
Charity is the source and goal of Christian practice.

Christian charity calls people to go beyond existing
laws to care for the well -being of others.

Skills

Distinguish between choices or actions that fulfil

existing laws or obligations and those that respond to
zOLjG L6 YFOGYLt 88gFnd80Fuun
Develop and explain a personal choice or action
agU0guYnoOoat FLiul guoLjiYuUOYgss C
commandment of love.

CLMJ6

A

A

investigating some examples of secular wisdom

or advice and explaining the role these might play
in the formation of Christian conscience and moral
choices

investigating scriptural references that
assist the formation of a Christian
conscience

highlighting some words of advice or
authoritative teaching of the Church and
describing how these may assist when making
moral choices

CtLgudadFt YLLI dsualdl gCYIl OTOI
commandment of love: (e.g. John 15: 9 -17; John

13: 34 35; Matthew 22:36-40; Romans 13:8- 10; 1
Corinthians 13:13) and presenting their

understanding of charity based on these

scriptural texts

identifying people in their community who act

gLkt I ndFt Yut Yz OLju Ljo ¥ EhariyY L
and describing how they o t + YI OAt FnYOn
gFnYt I Cat gudt FLjo

reviewing current school and/ or classroom rules

considering the call of Christian charity to care for
the wellbeing of others
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Christian Life

Religious Knowledge and Deep Understanding

Ul GL0GYFLiYsgLuYgFnYs| OLOF

through prayer because of her humanity and her role
as mother of Jesus and mother of the Church. Marian
prayer invites believers to a deeper relationship with
Christ, draws them into the life of the Chur ch and
models a balance between prayer and action. In
Marian prayers, including the Hail Mary and the Litany
of Mary of Nazareth, there are two elements: praising
God and entrusting cares and petitions to Mary.

Skills

Analyse and explain the elements and features of
some Marian prayers (e.g. text structures, vocabulary,
images; language patterns).

Make connections between Marian spirituality and how
believers pray, live and act.

Create a Marian prayer using appropriate structure and
elements.

CLPS14

Religious Knowledge and Deep Understanding
Meditative prayer uses silence and stillness to assist
believers to listen and talk to

God. Believers use a range of practices for
preparing the body and the mind for meditative
prayer, and engaging in the

0 Gt loboOn G U ¢ Piaying othe  Rosary is a
meditative prayer in the Christian tradition.

Skills
Participate respectfully in meditative prayer, including
The Rosary and mantras.

Identify and use practices that assist preparation for
and engagement in meditative prayer, including
praying with Rosary beads.

CLPS15
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A

creating visual images that reflect Lji i n OF u Lj¢
understanding of words/ phrases in the Litany of

Mary of Nazareth and use these images to pray

the Litany

discussing and reflecting on the lyrics of a variety
of songs about Mary and what these reveal about
her humanity and her role as mother of Jesus and
mother of the Church

celebrating Marian days of religious significance to
THLUOLYt FYdzgClUOLjYg LjLjt LadgucC
mother of Jesus and mother of the Church
incorporating art, iconography, symbols, images

and songs about Mary into reflective spaces

within the classroom and using these as a stimulus
for prayer

learning about different ways to pray, including
The Rosary and using a mantra

learning different practices for preparing the body
and mind for meditative prayer, including praying
with Rosary beads
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Year 5 Achievement Standard

By the end of Year 5, students identify ways in which faith is shared and strengthened in communities of

' OCG 0dzOl LiQYs gLiuYgFnVYsl OLIOFUuURYi UOAYnOLjLI G OYGgAL)YGFYGUGL
commandment of charity (love). They describe the signif icance of the wisdom writings of the saints

including St Mary of the Cross MacKillop for communities of believers. They locate and record information

about how pioneering Catholics in Australia (c. 1850 CE & c. 1900 CE) contributed to the preservation of

faith and the shaping of particular communities including Indigenous communities. Students explain the

action of the Holy Spirit in the lives of believers.

They analyse information from avariety of texts including Scriptural references to the Holy Spiritand the

words, symbols and actions of the Catholic Rite of Confirmation. They describe  ways in which believers

make and act upon informed moral choices.

AaulunOFuULYOngOUGFOYS8g! AoLjYl + COYgLjYOt uUOI Yt TYzOLjuLiYgFnY®at u
and features of some Marian prayers including the Hail Mary, the Rosary and the Litany of the Mary of

Nazareth to describe the role of Marian prayer in the lives of believers past and present. They use

features of Gospel texts to show how the Gospel writers shaped their Gospels for particular communities

Students describe the significance of personal and communal prayer and worship including the Eucharist,

the Psalms, Sabbath rituals and prayers for the lives of believers. They participate respectfully in a variety

of personal and communal prayer experie nces including Marian prayers especially the Hail Mary, Litany

of Mary of Nazareth and the Rosary , and meditative prayer especially mantras. They participate

respectfully in meditative prayer practices including praying with Rosary beads.
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Year Six

Year Six Level Description

The Religious Education Curriculum P-12involves four strands: Sacred Texts, Beliefs, Church and
Christian Life. These strands are interrelated and are taught in an integrated way, and in ways that
are appropriate to specific local contexts.

IS JeaA

In Year 6, students are introduced to the Christian understanding of faith andthe term 0 L+ 89U F it F¥
of Ljg (i Flieyjdevelsp their understanding of the many  ways in which faith is lived out and

celebrated in the lives of believers past and present. They learn about the contexts and key

messages of some Old Testament prophets and the contribution of some key people (laity,

religious and clergy) to the shaping of the Church in Australia (c. 1900 CE to present). They

UFnOl LIugFnYUuUOYLjGt FGTALYFLOYt TYZOLjULi0YOOGY~gGYTH |
exploration of the spiritual and corporal works  of mercy. They develop their understanding of the

role of celebrations in the faith life of believers, including the commemoration of High Holy Days

by Jewish believers and the : U i | UitUrgidal celebrations (including the Eucharist). They develop

their understanding of prayer in the Christian tradition through an exploration of the Our Father,

The Examen, and meditative prayer practices including prayer  journaling.

=
)

They are introduced to the Church teaching that the Holy Spirit guided the formation of the
New Testament. Using a range of Biblical tools, they engage with a variety of Scriptural texts
GUGUYnOLLI GF OVzOLlLi6 VI OCguaGt F LU G styaBdipiodam JesudasU o v~ g aCID1 v
TUCTGCCaFt YgCCYH TY_t noLjys |t 8dLjOLjYGFYaUOY2CnYi OLiuga@fun

d uao)

suondud
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Sacred Texts

Religious Knowledge and Deep Understanding A
Key messages of Old Testament prophets are

identified within their social, cultural and historical

contexts.

Skills

Use arange of Biblical tools to analyse the social,
cultural and historical contexts of some Old Testament
prophets, including Samuel (1 Samuel 3:1 -4:1a).

Communicate an understanding of some key

messages of Old Testament prophets, taking into

account their context (e.g. repent and turn back to A
God, act justly, care for others in particular the poor

and marginalised , observe the Law, God is

compassionate and forgiving, God is always faithful).

STOT10

Religious Knowledge and Deep Understanding A
A range of Biblical tools (including timelines, Biblical

atlases, Biblical dictionaries, annotated Bibles, simple

Biblical commentaries, online Bible search engines)

are used to assist in deepening awareness of Old

Testament texts.

Skills

Investigate and evaluate the usefulness of a range of
Biblical tools for deepening awareness of Old
Testament texts.

STOT11

using a range of Biblical tools (e.g. timelines,
simple Biblical commentaries on the background
to the Gospels, annotated Bibles), students
collaboratively develop a concept web

illustrating some aspects of the social, cultural
and historical worlds of various Old Testament
prophets (e.g. call of Samuel, 1 Samuel 3:1-4:13;
Nathan and David, 2 Samuel 7:1-14; Joel, Acts2:14
21,

Joel 2:28-32a; Saulis no longer king, 1 Samuel
15:1011, 24)

creating a visual or multimodal representation of
a key message of an Old Testament prophet
which incorporates some aspects of its cultural,
social and/or historical context

using a range of communication forms (oral,
graphic, written, and digital technologies) to
inform others about the usefulness of a given
Biblical tool for deepening awareness of Old
Testament texts

using a Before and After Chart, students explain
to others how their understanding of a familiar
Old Testament text has changed after using a
Biblical tool
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A using a simple concordance, students locate
references to the role of the Holy Spirit in guiding
the New Testament authors Ot Y wi I OL g
prophecy ever came by human will but men and
women moved by the Holy Spirit spoke from
_t neOOUOI Y ¥ uQYwkYUgdzOY
boldly because of the grave given to me by God...
sanctified by the Holy Spirit. For | will not venture
to speak of anything except by the power of the
as Gl duYt TY_t ni & ARk Boiifdite
t FOYuUguvYuoOLudaTaoLQY Tt 1 YU
5:6-12)

Religious Knowledge and Deep Understanding

The Church teaches that the Holy Spirit guided

the formation of the New Testament and the

whole of Scripture.

Inspiration means the human authors of Scripture,
guided by the Holy Spirit and using their own

bFt GCOnt OYgFnYLbGCCLQYI OdzO¢
teaching. The intention of the human author is
important in determining the nature of the truth
revealed in the text (e.g. historical truth, factual truth,
religious truth).

Skills A
Use Biblical tools (e.g. concordance of the Bible,

Biblical dictionary, Biblical commentary) to search

for and locate relevant New Testament references

to the role of the Holy Spirit in guiding the

formation of the New Testament. A analysing the language features (including
vocabulary, sense of voice, narrative point of
view, tone) in some of the New Testament letters
to find evidence that the human authors, guided

creating a visual representation of the
inspirational role of the Holy Spirit in the
formation of the New Testament
incorporating a selected scriptural quotation

Locate evidence in some New Testament texts
showing that the human authors used their own voice,

knowledge and skillstoreveal _t no LiYFguul O by the Holy Spirit, use their own voice,

teaching. knowledge and skills

Religious Knowledge and Deep Understanding A navigating a New Testament text, students locate
Gospel writers use many images and titles for Jesus. gYdzgl GOUAYt TYGdogt OLiIYgFn YU
The Gospels and other New Testament texts g8o YLuguO8OFuLjYGgFMmyt UFQYL

(including Matthew 16:16 - 17, Acts 17:23, Acts 1:29

__ QO " puY¥sltLCgaaYzOLjluLYgLYTI
in the Old Testament, including Messiah, Son of Ma n,
and Saviour.

b

creating a multi -modal presentation
incorporating titles and images of Jesus (e.g.
teacher, suffering servant, King of the Jews, Son
of the Blessed One) for use in communal prayer
Skills

Recognise a number of images and titles for Jesus in
the Gospels and other New Testament texts.

A using a Biblical concordance or search tool to find
GUOYGH | nLjds UsllgLpOOMMEiacyT G C ¢
Testament texts (e.g. Matthew 12:17)

Make connections between Gospel texts and Old A

using a Biblical concordance or search tool,
Testament texts.

students locate references to Jesus as Messiah,
Son of Man and Saviour in New Testament texts
(including Matthew 16:16 - 17,Acts 17:2-3, Acts 1:29
33,36)
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Sacred Texts

Religious Knowledge and Deep Understanding

The wisdom of Australian Catholic Christians, including
lay people and religious orders (¢.1900 CE to the
present), helps people understand the work and
movement of the Holy Spirit in this land (e.g. concern
for the common good; works of mercy; challenging
injustice; developing new ways of living the Catholic
faith in Australia).

Skills

Analyse and explain how some Australian Catholic
Christians help people understand the work and
movement of the Holy Spirit in this land through
diverse expressions of wisdom (e.g. Khoa Do - film;
George Mung Mung - art; Donna Mulhern - peaceful
activism).

STCW7

investigating the lives and wisdom of some

Australian Catholic Christians

creating a visual response to the life and work of a
contemporary Australian Catholic Christian

Religious Knowledge and Deep Understanding z O Ljii Lj
relationship with God the Father and humanity is
described in Scripture using a variety of tittes and
images (e.g. liberator, creator, Son of God, Son of Man,
Messiah, Anointed One, Lamb of God, Bread of Life,
Rabbi, Saviour).

Skills
Locate and identify images in scripture, including John
1:3551, that express different titles of Jesus.

Explain how a title of Jesus describes his
relationship to God the Father and/or humanity.

BETRS

A

investigating images that depict Jesus according

to a particular title (e.g. liberator, creator, Son of
God, Son of Man, Messiah, Anointed One, Lamb of
God, Bread of Life, Rabbi, Saviour)

using a digital tool, students collaborate to

choose one image of Jesus, add a title to the

image, and explain how this image expresses
zOLji Ljo YI OCgudt FLiUGs Yut Y _
creating a visual representation of Jesus to
record/express their own understanding of

zOLjG Ljo YI OCg Ut Rujaniys Yut Y _ 4
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Religious Knowledge and Deep Understanding
Christians believe that faith is a virtue freely gifted by
God. Faith is a free and personal response to God that

GLYCGdzZOn Yt GUYGFYUUOYCGETOYH T

daughter (Matthew 9:18-26//Mark 5:21 -43//Luke 8:
40-49).

Skills
Identify and describe some characteristics of Christian

faith as a gift of God (e.g. initiated by God (gift), the work

of the Holy Spirit, conversion).

Identify ways in which faith is lived out in the life of
believers, personally and communally.

Religious Knowledge and Deep Understanding The
faith of Jewish believers is shared and strengthened
through the commemoration of High Holy Days
(Leviticus 23:1-44), including Rosh Hashanah, Yom
Kippur, Pesach (Passover).

Skills
Identify key elements of the High Holy Days (e.g.
themes, messages, rituals).

Make connections between the practices of the High
Holy Days and the faith life of believers (e.g. atoning
for sin, remembering key stories, reflecting on past
actions).

118 Religious Education Curriculum P

conducting online searches to locate Gospel
passages that refer to the faith of believers such
gLWYzgGl GLj6YngUt-{a/Mark A § g U
5:21:43//Luke 8:40-49); Faith of Believers (Mark
11:2024, Luke 17:5” p y Y § RpithALdikg Y:37 38,
Luke 2:45)

analysing the faith response of some key
characters in Gospel passages (e.g. courage to
confront Jesus; to request help for another)

interviewing a member of their family or a

person in the local community who has
experienced faith as trust in God then record and
share their findings

locating and sharing information on the rituals and
objects associated with the High Holy Days (e.g.
Seder meal, shofar, fasting)

creating a digital card, that includes images and
key phrases, to celebrate one of the High Holy
Days

explaining how a particular High Holy Day can
support and renew the faith of a Jewish believer

using a digital tool to create a visual
representation of a High Holy Day that
includes key messages, themes, rituals and
objects
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Religious Knowledge and Deep Understanding The
word Eucharist means thanksgiving: believers give
thanks for all that God has given, particularly the gift
that is Jesus. The Mass is made up of the Liturgy of
the Word and the Liturgy of the Eucharist. The Church
teaches that in the celebration of Euc harist, Jesus is
sacramentally present in four ways: the people

t gu U0l OnQYGFYuUOY: UGl LUOGLjYE
proclaimed, and most profoundly in the gifts of bread
and wine which become the Body and Blood of

Christ.

In the Eucharist, believers remember and celebrate

the life, death and resurrection of Jesus (the Paschal
QALUOI ApRaYi UGLYGLYUUOYTtH LUL
Eucharistic liturgy. The saving events of the Paschal
mystery are made presentin the Eucharist throug h
which believers are offered to share in the new life of
Christ (1 Cor 10:1617).

Eucharist is memorial, sacrifice, prayer, nourishment
and community. The Mass challenges believers to go
out and live the good news that Jesus proclaimed.

Skills

Identify the parts of the Mass (e.g. Introductory Rite,
Liturgy of the Word, Liturgy of the Eucharist,
Communion Rite, Concluding Rite).

Explain the different ways in which Jesus is
sacramentally present in the Mass.

Communicate an understanding of the key
purposes of the Eucharist for believers (e.g.
memorial, sacrifice).

CHLS8

identifying ways in which Jesus is sacramentally
present for believers in the Mass

analysing the introductory rites of some school
gatherings (e.g.assembly, morning prayer) and
compare this with the Introductory Rites of the
Mass

using aretrieval chart to analyse and make
connections between the Last Supper (Luke
22:7-20,Mark 14:22 26, Matthew 26:26-30, 1
Corinthians 11:23 26) and the Liturgy of the
Eucharist

gathering and recording/illustrating words or
gestures from the Last Supper that are similar to
those used in the Liturgy of the Eucharist

119




Religious Knowledge and Deep Understanding

i OOY: UGl LUGL)YCGUUI tGLgCYAO(
framework of different seasons (Advent,

Christmas, Lent, Easter, Pentecost, Ordinary

Time), revealing the story of salvation and

drawing inspiration from Jewish tradition.

In liturgical celebrations, forms of sacred art
(including music, visual arts, drama, dance, media)
are used to inspire believers to prayer and a deeper
understanding of the mystery of God. In liturgical
celebrations, believers are encouraged to actively
participate through

action (e.g. sign of peace, genuflecting, sign of the
cross), word (e.g. acclamations, responses, singing),
posture (e.g. kneeling, bowing) and observing a
reverent silence at appropriate times.

Skills

Make connections between some key celebrations

b TYaUOY: UGl LUoLjYCGudl tGLgCy
salvation.

Identify where, how and why forms of sacred art are
used in liturgical celebrations.

Identify ways in which believers actively participate in
liturgical celebrations and interpret the meaning of
these for believers.

Religious Education Curriculum P

120

A

constructing and illustrating a chart or poster of
the Church liturgical year thatidentifies the
liturgical seasons and its colours; adding to this
poster the secular seasons and some significant
school activities in the school year

designing a visual representation (e.g. class prayer
mat, altar cloths, banners, or lectern drapes) for a
particular liturgical season and sacred rituals,
incorporating use of appropriate symbols and
colours that help individuals and groups make
meaning of the liturgical season and writing a
justification for their choices

using a retrieval chart, locate information
related to the sounds, sights and sentiments
of liturgical seasons
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Religious Knowledge and Deep Understanding

0: 1t ®@BUFGt FYt TYLJgGFULjo YU LjYg®
spiritual bond that exists, through Baptism, between all

the members of the Church, living and dead.

Skills
Communicate an understanding of the term
OLt @8UF Gt FYt TYLjgGFULjon

CHPG7Y

exploring different ways of understanding the
term 0 Lt 88U F & v Fj¥ ésfhé tpmiviunity
of believers (e.g. Ephesians 1:1, 2:19, 3:8,18); as
those who have died and entered into a new
journey of life with God (e.g. as in the Eucharist
-O0FGuUOFUGYgCY LUQY st LjucCcC
prayers)

exploring some of the stories of people who

have been officially declared saints by the
Catholic Church (canonized) that demonstrate
that their spirit continues to be actively at work in
the lives of people

exploring prayers from the liturgies of  All Saints
Day and All Souls Day to find out how Catholics
UFnOlI LIugFnYUUOYUOILgYFELS:
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Religious Knowledge and Deep Understanding Catholics
helped form the new Australian nation (¢.1900 CE to
present). Catholics initially set themselves apart. A
uniquely Australian Church emerged. New ways of
being both Catholic and Australian were encouraged.

Skills

Sequence some key people and events (religious and
secular) that contributed to the development of
Australia as a nation (c.1900 CE to present).

Locate information about the contribution or
significance of Catholics to the shaping of the Church in
Australia (c.1900 CE to present).

Develop historical narratives and descriptions about

Lit 90YbOAYOdzOF U LiYgFnYs Ot 5 CO«
Church in Australia after Federation using source
materials and appropriate historical terms and

concepts.

Identify and describe some examples of significant
change and continuity in Australian Catholic identity
and relationships with the wider society (c. 1900 CE to
present).

A

A

creating timelines, with annotations referring to
events and changes, of some key people,
events and ideas in the Catholic Church of
twentieth century Australia, including the
parish or diocesan community

using historical terms and concepts related
to the content (e.g. sectarianism,
conscription, migration, multi -cultural,
multi - faith, assimilation, suffrage,
TOnOl gudt FQYouUOYs8t dzOSOF
Vatican Il, communism, laity, dioceses,

sodalities)

local

developing key questions about some of the roles
Australian Catholics played in the development of
Australia as a nation (e.g. What were the main
reasons for Catholics feeling the need to form

0 : § u @hetbasl®YWhat was the impact of
Vatican Il on the role of the Church in Australian
society? How did migration impact on the Catholic
Church of the twentieth century?)

investigating the stories of Australian Catholics
who advocated for a cause or fought for rights in
twentieth century Australia
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Christian Life

Religious Knowledge and Deep Understanding

For Christians, the New Law as given by Jesus is a

law of love, alaw of grace and alaw of freedom.
Freedom, especially in moral and religious matters,

is the right of every human person. For Christians,

the freedom to

choose isrequired by the New Law to take into account
the good of all. Christians believe that God has given
the gift of wisdom to humans (the natural law) which
enables them to choose good and avoid evil.

Skills

AOLjLI GT OYz OLjlLj6 YOOGY~gGQYul
New Testament texts, including Matthew 5:17.
GNsCYGFYUUOYLGt FGTAGLYGFLOYH T
believers and for moral decision making.

Make connections between the New Law of Jesus and
possible implications for personal actions.

CLMF10

Religious Knowledge and Deep Understanding

Spiritual and corporal works of mercy are foundational
for understandingthe : Ul | ledahihgYabout concern
for the common good. Works of mercy are charitable
actions at the service of others. The spiritual works of
mercy are instructing, advising, challenging injustice,
consoling, comforting, forgiving, bearing wrongs
patiently and praying for the living and the dead. The
corporal works of mercy are feeding the hungry, giving
drink to the thirsty, sheltering the homeless, visiting the
sick and imprisoned, clothing the naked and burying
the dead.

Skills
Identify expressions of the spiritual and corporal works
of mercy.

Make connections between the spiritual and

corporal works of mercy, their scriptural

foundations (including Matthew 25:31 -46), and the
001 LUSLYUOgLUGFt YgrtauvYet |
good.

Reflect on and express their personal responses to the
challenge to serve others through the works of mercy.

CLMJ7

A

A

using a Biblical concordance or search tool to
search forthe Gt | nLjds Ul gLiOYO Ty Gd
in New Testament texts

using selected New Testament texts (e.g. Matthew
5 6,7) findways G F YGUG L UYz OLjl Ljo Y€
of love, a law of grace and a law of freedom

TGFnGFt YOdzin OFLOYt TYzOLjul
grace and freedom as it is lived out in  the school
context (e.g. hospitality, welcoming new students,
inclusion, student leadership, actions for justice,
peace and the environment)

identifying some Scriptural foundations for the
spiritual and corporal works of mercy (e.g.
Matthew 25:31-46; Matthew 5:7; Galatians 6:2;
Colossians 3:1217; Matthew 10:40-42; Matthew
25:3146; Matthew 9: 35-37; Luke 9:46- 48;
Matthew 18:1-5;Hebrews 13:1-2)

developing a simple strategy or action for justice
to implement one or more spiritual and/or
corporal works of mercy in their community

designing and publishing a multimedia text that
illustrates corporal and/or spiritual works of mercy
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Christian Life

Religious Knowledge and Deep Understanding

KFYl OLjst FLiOYUut YaUOYl Op i OLju?
GLjYut YsI gAYgLYAL GYnt i QYzOLjl
b1 YGUOY~t | no LjiY-Qs; yaitew §:5- 15)i Thé"
b1 Gt GFLYH TYi UOY~t 1 noLjYOl gA(
Jewish tradition. The Our Father i s a central prayer in
Christianity and an integral part of Catholic liturgy.
a0dzOF YsOudGudt FLiYglI OYGnOFudG™

1.Hallowed be your name
2.Your kingdom come

3. Your will be done on earth as it is in
heaven

4. Give us this day our daily bread

5. Forgive us our trespasses as we forgive those
who trespass against us

6. Lead us not into temptation
7.Deliver us from evil

The first three petitions praise God. The remaining
four petitions presentto God the needs of believers.

Skills

1 8591 OYndTTOI OFuvYuoOnulLjyt 7Y
Scriptural references and traditional Christian versions.
knOFudTAYuUOOYULOYt TYi UOY~1 |
(e.g. Communion Rite; Baptism; The Anointing of the
Sick).

kKFdOLjgdt guOYuUOYt | Gt dFLjYt T
Testament texts; Jewish prayer and ritual).

§gbOYLtI FFOLUGH FLIYI OuGOOF YLjt
Ons Ol GOFLOLYgFnYuUOYLjOdzOF Y=
Prayer.

CLPS16
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A matching individual phrases from the traditional
Our Father with Scriptural references e.g. Our
Father who artin heaven - wi UOY_t+ nYGUt
world and everything in it isthe Lord of heaven and
O ¢ | QACts 17:¥4) Hallowed be your name - w Q1 ¢
the Lord, O my soul; all my inmost being, praise His
holy Fg ©80n i1 Y2 L@ &ngdom come -
wi W@d&has established His throne in heaven,
and His kingdom rules overall r)(PSédlm 103:19)Y our
will be done on earth as itisin heaven - wCOY b F
that in all things God works for the good of those
who love Him, who have been called according to
faLYstul st LjORi YA @t 8gF LY W

give them their food at the proper time. You open
Your hand and satisfy the desires of every living
UUGFt Q1 YA O1§FCrgive us ourWespasses
as we forgive those who trespass against us - w E 1
are kind, God! Please have pity on me. You are
gCGgALYBOI LGTUCYYOCOYLOY (
51:12) And Lead us notinto temptation - wC g U L |
and pray so that you will not fall into temptation. The
spirit is willing, but the body is G O ¢ %Mpik ¥4:38)
But deliver us from evil - wi U @ddis faithful, and
He will strengthen and protect you from the evil
I F Q2 Th&ssalonians3:3)Amen - w 9 O QheY
Guni Ao Ol Lj

A identifying and exploring different versions of The
~t | Prayer¥across Christian traditions (e.g.
Ecumenical ~t | RrayerY: different cultures (e.g.
Aboriginal Our Father; the § k t Version; African
version) and musical versions
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Christian Life

Religious Knowledge and Deep Understanding R learning about different ways to pray,
Meditative prayer uses silence and stillness to assist including The Examen

believers to listen and talk to God. Believers use a

range of practices for preparing the body and the
BQGUFnYTt I YalOnGduguddzOYsl gAOI Y
b TY®Onduguidt FOQYUGFLCUheGFt Y A learning different practices for preparing the
Examen is a meditative prayer in the Christian tradition. body and mind for meditative prayer, including
prayer journaling.

A learning about different ways of calling
believersto prayer

Skills
Participate respectfully in meditative prayer,
including The Examen.

Identify and use practices that assist in preparing for
and engaging in meditative prayer, including prayer
journaling.

CLPS17

Year 6 Achievement Standard

By the end of Year 6, students explain the action of the Holy Spirit in the lives of believers. They
analyse information from a variety of texts, including New  Testament texts and the wisdom of

GLjgl gCaGgFY: guUt CALY: Ul GLIGGYGFLAYi UOAYnOat FLitI gUuOYgFY
Ligd piilim®F uLjYyOns CgaF YUt GYaLkl Gdsall gCYuoOnulLjFah@erdand G OYz C
with humanity by selecting and using evidence from Scriptural texts to include the proclamation
b TYzZOLGLYgLYTUCTGCCG F t Téestdment. [9tddentst id@nitifyj ndjdescfb¥ manp Y2 Cn Y
ways in which faith is lived out in the lives of believers past and present, including Catholics in a
developing Australian nation (c. 1900 CEto present). They analyse the key messages and contexts
of some Old Testaments | + s UOULjAYi UOAYOnsCgGFYuUOYLjGt FGTALGgFLOY
believers live their faith and examine the spiritual and corporal works of ~ mercy.

Students identify and describe many ways in which faith is celebrated in the lives of believers,
past and present, including the commemoration of High Holy Days by Jewish believers ,the
2001 LUSsL)YCGUU!l tGLgCYADOY! YGFnYUuUOYLOCOIl gudt FYt TYGiuLUO
and communal prayer including the Our Father and the Examen and the use of meditative prayer
practices, especially prayer journaling for the spiritual life of believers. They participate
respectfully in a variety of personal and communal prayer experiences including spiritual

. L : 125
exercises and meditative prayer practices.
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Year Seven

Year Seven Level Description

The Religious Education Curriculum P-12 involves four strands: Sacred Texts, Beliefs, Church and
Christian Life. These strands are interrelated and are taught in an integrated way, and in ways that
are appropriate to specific local contexts.

In Year 7, students learn about the beliefs, values and practices of Christian communities, past and

present, including early Church communities (c.6 BCE - c. 650CE), communities of religious men

and women and Australian Catholic Church communities. They explore cultural and historical

influences on these communities and change and continuity over time. They learn about the

common beginnings of faith shared by the monotheistic religions (Christ ianity, Judaism and Islam)

through the stories of patriarchs, Moses and the prophets. They explore ways in which communities

F TYTI OCGOdz0l LiQYs gLiuYgFnYs1l OLIOFUuUQYOns 1 OLjLjYuUOG! YUFnOILLJugF
human persons. In particular, they develop their underst anding of the Apostles Creed, Nicene

Creed and the Decalogue.

Students explore contextual information about sacred texts, using a range of Biblical tools, to gain
a deeper awareness of these texts and how they influence communities of believers. They
examine Church teaching and basic principles of Christian morality that influence the way
Christians live out their faith, individually and communally.

Students examine ways in which believers nurture their spiritual life through prayer, ritual, the
sacraments and sacred texts. They develop their understanding of prayer in the Christian tradition
through an exploration of Lectio Divina and Ignatian Medita tion. They investigate the relationship
between the Sacraments of the Church, the life and ministry of Jesus, and the faith journey and

life experiences of believers.
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Sacred Texts

Religious Knowledge and Deep Understanding A creating an annotated digital timeline to
Contextual information (literary form, historical and sequence key historical events and periods of
cultural contextand human g G a Ut | 6 LjiYG F U O] Ancient Israel

the reader to gain deeper awareness of Old .
Testament texts. The intention of the human author is A Io_ca.tlng s_om.e kgy s e i Clle T_estament
important in determining the nature  of the truth V_V'th'n their h|stor|gfal contex_t by anrlo'Ffatlng an
revealed in the text (e.g. historical truth, factual truth, OnGLUGFt YUUSOCHFOYARGL Gl
religious truth). history (e.g. Maccabees - time of Greek

domination)

creating a concept web (digital or other) that

identifies key information about and significance

of some festivals and religious practice in Old
Testament texts (e.g. Pesach/ Passover Exodus
12-21-51, Exodus 13:17 15:26, Leviticus 22:26

23:44; Hanukkah 1Maccabees 4:52-59, 2

Maccabees 10:5-8; Day of Atonement Leviticus

Skills A
Sequence historical events and periods of Ancient

Israel (e.g. prehistory, Patriarchs and Matriarchs,

Exodus, Judges, Kings and Prophets, foreign

domination) using historical terms and concepts (e.g.

BCE, prehistory) and a range of sources (e.g. Bibles,

Biblical commentaries) .

Identify and explore aspects of the cultural context 16; Harvest, Purim, Esther 9; Unleavened Bread
of Old Testament texts (e.g. festivals and customs, Exodus 12-14;Tabernacles 1 Kings 8; Trumpets
purity laws, religious practices) using a range of Ezra 3:36, Nehemiah 8; Yom Kippur Leviticus
Biblical tools (e.g. timelines, Biblical atlases, Biblical 16:29 34; Rosh Hashanah Genesis 21:17, 22:118;
dictionaries, annotated Bibles, simple Bi blical 1 Samuel 1:12:10; Jeremiah 31:119; sacrifice,
commentaries, online Bible search engines). Leviticus 4:35, 5:10; circumcision, Genesis 17;
STOT12 Jubilee, Leviticus 25)
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Sacred Texts

Religious Knowledge and Deep Understanding
Contextual information (literary form, historical and

LUCHUI §CYLt FiONUYgFnYUTOgF®

the reader to gain deeper awareness of New
Testament texts. The intention of the
human author is important in determining the nature of

the truth revealed in the text (e.g. historical truth, factual

truth, religious truth).

Skills

Sequence historical events and periods of time (e.g.
Greek occupation, Roman occupation, life of Jesus,
the early Church, journeys of Paul, destruction

of the Temple, chronology of New Testament

writings) using historical terms and concepts (e.g.
BCE, CE,) and arange of sources (e.g. Bibles, Biblical
commentaries, historical sources - Greek, Roman,
Jewish).

Identify and explore aspects of the cultural context of
New Testament texts such as: festivals and customs,
including Passover (Exodus 12;1-4; Mark 14:1226) and
Weeks/Pentecost (Acts 2:1 -4); purity laws and
religious practices, including Sabbath (Mark 2:2 3-28);
social structure and relationships between groups,
using a range of Biblical tools (e.g. timelines, Biblical
atlases, Biblical dictionaries, annotated Bibles, simple
Biblical commentaries, online Bible search engines).

STNT16

using an Ancient World depth study of ancient
Greece and Rome (Australian Curriculum:
History) to identify influences on the world of the
New Testament

locating some key texts from the New
Testament within their historical context by
annotating an existing timeline (digital or other)
FTYTGlI LiuYLOFuul AYOgCOLju |
creating a concept web (digital or other) that
identifies key information about , and
significance of some festivals mentioned in

New Testament texts (e.g. Passover Luke
2:41-42; 22:711; Feast of Booths John 7:210;
Feast of Dedication John 10:22; Purification Rites
Luke 2:22-24, 39)

using a Social Ladder strategy on a New
Testament text, justify the positioning of
characters in the story according to  social
status (e.g. good Samaritan, prodigal son, trial
of Jesus)

identifying who is honoured and who is shamed
in some New Testament texts (e.g. healing of the
Syrophoenician woman, Mark 7:24-30)
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Religious Knowledge and Deep Understanding

The Gospels are not simply eyewiness accounts of
the life of Jesus, but are post -resurrection texts
intended for different audiences. Three stages can
be distinguished in the formation of the Gospels: the
life and teaching of Jesus, the oral tradition, and the
written Gospels. Each Gospel depicts Jesus in a
particular way. The intention of the human author
is important in determining the nature of the truth
revealed in the text (e.g. historical truth, factual
truth, religious truth).

Skills

Explore some features of Gospel texts (e.g.
vocabulary, narrative voice) which suggest they are
post-resurrection texts rather than simply eye witness
accounts.

Explain the relationship between text features and
structures, and audience and purpose of each of the
Gospels.

Religious Knowledge and Deep Understanding

The writings and key messages of the founders of
religious orders influence the way of life of religious
communities (e.g. prayer life, apostolate, dress,
spiritual practices, beliefs, symbols, daily life).

Skills

Analyse and explain how the way of life of religious
communities has been influenced by the writings
and key messages of the founders.

A

using a range of Biblical tools (e.g. timelines,
simple Biblical commentaries on the
background to the Gospels, annotated Bibles),
students collaboratively develop a retrieval
chart outlining some contextual information
about each Gospel (e.g. time of writing,
audience, purpose, depiction of Jesus,
structure)

arguing a case for the proposition that the

Gospels were intended for different

audiences by connecting evidence from

Gospel texts (e.g. additions, omissions, place,
characterisation , vocabulary, dialogue, the narrative
voice) with information about the context of the
Gospel writers

researching the story of areligious order and the
impact it has on religious communities, past and
present (e.g. prayer life, apostolate, dress, spiritual
practices, beliefs, symbols, daily life)

investigating the lives of the founders of religious
orders and their spiritual writings (e.g. letters,
quotes, interviews, stories, logos)

creating visual representations (e.g. movie clip, art
works, drama, presentation apps, poster,
brochure) that make connections between
selected writings and key messages of the
founders of religious orders and their relevance
for contemporary life experiences
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Religious Knowledge and Deep Understanding

The Creeds of the apostolic and ancient Churches,
including the Apostles Creed and Nicene Creed,
expressed the Christian understanding of God. Through
the Creeds, Christians are linked with the faith of
believers throughout history.

Skills

Explore contextual information (e.g. historical, social,
cultural) about the Creeds of the apostolic and ancient
Churches.

Distinguish statements of belief within the Creeds of
the apostolic and ancient Churches that express a
Christian understanding of God (e.g. God as Creator,
Trinity, Mystery).

Religious Knowledge and Deep Understanding

The Decalogue (Exodus 20:1-20) affirms the relationship
between God and humankind. It describes a way of life
TgauUOTaCYut Y_t noLjYCt dzOnR

Skills

lllustrate how the Decalogue describes a way of life
TgaduUOTaCYut Y_t noLjYCt dzOn
Explain the relationship between God and
humankind that is revealed in the Decalogue.
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A

identifying what constitutes a statement of

belief (e.g. a class creed, a school song,

anthems, National Apology to Stolen

generations, Apology to U Ljil § ClG g6 LjY k|
Peoples)

interpreting belief statements found in a variety of
texts (e.g. lyrics, poetry, prose, visual art) in
relation to the context (e.g. historical, social,
cultural) in which they were created

constructing a visual representation of the
origins of a Creed using a digital tool basing
the response on the 5Ws+H strategy (e.g.
What is it? Who wrote it? When was it
written? Where was it written? Why was it
written? How was it used?)

exploring how the first words of the Decalogue
(Exodus 20:1-20)reveal _t n 6 LjYCt dzOY g F n
the relationship between God and humankind

discussing the implications of a relationship with
God through the covenant as described in the
Exodus story (e.g. Exodus 19:1-9,16-22)

using scripture (Exodus 20:1-20), rewrite the
Decalogue so the commandments

communicate a way of life faithful to _t nloveY
for a contemporary audience
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Religious Knowledge and Deep Understanding

The monotheistic religions (Christianity, Judaism and
Islam) share common beginnings of faith which are
found in the patriarchs, Moses and the prophets.

Skills

Analyse and explain the ways in which Christianity,
Judaism and Islam are connected through the stories of
the patriarchs, Moses and the prophets, including
Genesis 17:222 (Abraham and Sarah) and Exodus 13:17
14:30 (Moses).

A

participating in a Hot Seat activity by becoming
one of the characters in the stories of the
patriarchs, Moses and the prophets and

answering key questions such § LjiWY 0 CUOF Y
GUOI OYninYAt GYCGdzOi 6y Y CU
At GYugbOYGF YA U1 YCGTOI 6y
At Ul YCGTOUGOOi 6y YOCUguYGL

religontt ngAi o

working in groups to complete aretrieval chart

of the core beliefs of one religion - Christianity,
Judaism or Islam (e.g. How do they describe
God? What are some daily practices they have?
Are there rules that they must follow? Is there a
key figure that they look for guidance?) and
sharing understanding of the religion they have
researched in expert groups

creating a Venn diagram to highlight the
similarities and differences between the
Abrahamic religions
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Religious Knowledge and Understanding i UOY: Ul | A constructing and illustrating a chart or poster of

liturgical year is told through a framework of different the Church liturgical year that identifies the
seasons (Advent, Christmas, Lent, Easter, Pentecost, liturgical seasons, its colours and symbols , adding
Ordinary i G ®@0u YuUguYUOCs YI OCU Odz to the poster the secular seasons and some
Paschal mystery (the life, death and resurrection of significant school activities in the school year
Jesus). A investigating the seasons of the local yearly
Each season focuses on a particular aspectt T Y: Ul calendar for particular Indigenous
Paschal mystery and its meaning for believers today. communities/geographical regions and related
seasonal activities (e.g. inviting alocal elder to

Skills speak; speaking with local Aboriginal and Torres
GnsCgUiFYuUOYBOgFGFt Yt TYuUO?® Strait Islander families using online resources)
year and each of the different liturgical seasons adding these seasons of the year to their chart of
(e.g. key messages, themes, rituals, colours, the Church liturgical year
symbols). -

A designing altar cloths, banners, or lectern drapes
Analyse and compare different cultural interpretations for a particular liturgical season, using appropriate
gFnYOns | OLjLjGt FLjYt TY: Ul GdLjud1 symbols and colours that help individuals and

] ) ] groups make meaning of the liturgical season;
Identify and explore ways in which resources (e.g. an writing a justification for their choices, making

ordo, symbols, colours, incense, candles) are used to some reference to liturgical resources used
bring meaning to the different rituals celebrating
various liturgical seasons.
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Religious Knowledge and Understanding The Church
recognises seven Sacraments as drawn from the life
of Jesus and continuing his ministry: Baptism,
Confirmation, Eucharist, Penance, Anointing of the
Sick, Marriage, Holy Orders. The Church specifies the
rituals, ministers and norms for celebrating each
Sacrament.

All Sacraments, as celebrations of the worshipping
community, express and support the journey of

faith. Initiation into the Christian community is
accompanied by the sacramental rituals of Baptism,
Confirmation and Eucharist.

Skills

Make connections between the Sacraments of the
Church and the life and ministry of Jesus.

Outline some specifications required by the Church for
celebration of the Sacraments.

lllustrate how life experiences are expressed and
celebrated through each of the Sacraments (e.g.
Baptism - belonging, welcoming).

Explain the significance of the symbols, actions and
words used in the Sacraments of Initiation: Baptism,
Confirmation and Eucharist.

creating a class resource (e.g. class lectionary,
database ) of appropriate scripture passages for
different sacramental celebrations

creating a multimodal text (e.g. PowerPoint) to
present information on the place, meaning and
cultural significance of sacramental symbols and
actions during the life of Jesus (e.g. water oil,
blessing, laying on of hands, table fellowship,
wine and food, incense)

brainstorming a variety of initiation rites they have
experienced (e.g. sports clubs) or are likely to
experience (e.g.beginning secondary school
getting their first part-time job) then, using the Hot
Potato Strategy in small learning teams, identify
actions, objects and symbols related to each of
the brainstormed initiation rites, finally create a
brochure (written or multimodal) which outlines
some of the Church requirements regarding the
celebration of a Sacrament (e.g. Baptism)

exploring initiation rites from different cultural
contexts such as Aboriginal and Torres Strait
Islander peoples; monotheistic religions
(Christianity, Judaism and Islam)
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Religious Knowledge and Understanding The Catholic A designing an itinerary for a visit by the Pope to the

Church in Australia comprises a number of churches in the Oceania region that includes all
geographical dioceses and archdioceses. There are a Australian provinces and some other church
variety of roles and responsibilities within the communities (e.g. Vanuatu, Tonga, Papua New
leadership structure of the Catholic Church in  Australia Guinea), using a map and information about
(i.e. deacon, priest, bishop, archbishop, cardinal). The particular Church communities to inform the
Church in Australia is a member of a larger itinerary

communion of churches in the Oceania region. Within
the Australian Catholic Church, as well as across
Oceania, local and regional churches are influenced
by their different cultures and histories.

A using a graphic organiser to create a symbolic
representation of the variety of roles and
responsibilities within the leadership structure
of the Catholic Church in Australia (i.e. deacon,

Skills priest, bishop, archbishop, cardinal)

Identify and locate some Church communities A

belonging to the Catholic Church in Australia (dioceses,

archdioceses and provinces) and to the wider Oceania

exploring particular cultural and historical
influences evident in church communities within
the Australian Catholic Church and across the

i Oceania region (e.g. Catholic Diocese of Daru -
Investigate the variety of roles and responsibilities Kiunga, Papua New Guinea; Bathurst Island),
within the leadership structure of the Catholic Church in responding Gt Yp U OLju Gt FLiYLjuLUY(
Australia. cUUl LUYTIUGGCnlGFtYCHEBYCUbB:
influences can be seen in the way some of the
Explain how particular cultural and historical aglLl goOFuULYgl OYLOCOIl guo

influences have led to differences across church
communities (e.g. liturgical practice, sacramental life,
church architecture).
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Religious Knowledge and Understanding The beliefs,
values and practices of early Church communities
(c.6 BCE- c. 650 CE)were influenced by ancient
Mediterranean societies such as Greece, Rome and
Egypt. Recurring broad patterns of historical change
(namely Construction: Searching for Unity, Order and
Authenticity; Deconstruction: Challenges to Unity,
Order and Authenticity; Reconstruction: Restoring
unity, order and authenticity) are evidentin the story
of the early Church as it came to understand its
nature and role in the world.

Skills

Sequence significant events and developments in the
early Church (c.6BCE- ¢.650CE) within a chronological
framework.

Pose a key question and identify related questions to
inform an inquiry about significant events and
developments in the early Church (c.6BCE -c.650CE).

Describe and explain change and continuity in the
early Church (c.6BCE- c.650CE) and suggest reasons
for changes, using appropriate historical terms and
concepts and acknowledging their sources of
information.

identifying and using inquiry questions
such as:

How do we know about the origin and
establishment of the Church?

Why and where did the earliest Church
communities develop?

What were some of the positive and negative
effects of significant changes or events in the
development of the early Church?

What emerged as the defining characteristics of
early Church communities (e.g. roles of key
groups, social structures, significant individuals)?

What are the legacies of early Church communities

for the structures, practices and beliefs of the
Church today?

applying knowledge gained from a depth study
of an ancient Mediterranean society (i.e. Greece,
Egypt or Rome), investigate and describe its
influence on the beliefs, values and practices of
early Church communities (e.g. influences such
as Platonism. Gnosticism, Greek language,
philosophy, Roman system of governme nt,
Roman religion, worship, influences out of Egypt
e.g. meditative prayer practices and
monasticism)

using historical terms and concepts including:
sect, Judaism, disciple, Roman Empire, emperor,
gentile, persecution, heresy, Gnosticism, Early
Church Fathers, monasticism, martyrdom (red
and white), apologists, Edict of Toleration,
religion of the Empire, ecumenical Councils,
Canon of Scripture, creeds, Islam, invasion,
Eastern Empire, Western Empire, bishop,
deacon, priest, hierarchy
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Christian Life

Religious Knowledge and Deep Understanding

Moral choice involves both discernment and
judgement and acting according to  that judgment.
Doing good and avoiding evil is the basic principle

of acting according to a properly formed

conscience. Sin is a personal act with personal
accountability. Sin also has a social dimension as
OgLUYGFnGdzinl gCoLjYLjG FYdF YLjt
Skills

Examine sources (e.g. Church teaching, Word of God,
contemporary media, human wisdom) to explain the
basic principle of acting according to a properly
formed conscience.

Explain the relationship between personal
accountability and the social dimension of sin.

CLMF11
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analysing the personal and social expectations

and implications affecting moral choices from a
range of Scriptural texts e.g. temptation of Jesus
(Matthew 4:1-11//Luke 4:1-13/Mark 1:12 _ py Y ¢
denial of Jesus (Luke 22: 31-34,54-62//Mark 14:29
31, 66- 72//Matthew  26:33-35, 27:69- 75//John
18:1518,25-27,21:1519); the woman who was a
sinner (Luke 7:36-50)

investigating examples of contemporary moral
dilemmas (e.g.violence in sport; cyber bullying;

peer influence, gossip) and make judgements
about how one should act in that situation to avoid
evil and do good, according to a properly formed
conscience (e.g. informed by the Word of God,

gifts of Holy Spirit, authoritative teaching of the
Church, witness and advice of others)

exploring contemporary situations (e.g. in the
school community, social networking) of

personal accountability for sins committed by
others (e.g. times when the individual participates
directly and voluntarily - orders, advises, praises
or approves the action; does not disclose or does
not hinder the action when there is an obligation
to do so; protects the evil -doers)
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Christian Life

Religious Knowledge and Deep Understanding Concern
for the good of the community is a basic principle of
Christian morality. According to Church teaching,
personal gifts are meant to be of the service of others
and of the common good. The good of the

community can be protected and promoted in a

variety of ways.

Skills
Y: UGl LOoLjYuOgLU(

Investigate and present a variety of ways of protecting
and promoting the common good.

Explore ways of serving the common good using
personal gifts and talents.

CLMJ8

A

A

investigating the three essential elements of
the common good - respect for the person;
the social wellbeing and development of the
group; ensuring peace (the security and
stability of society) - and identifying examples
from school culture, policies and practices
that protect the common good

reflecting on current justice initiatives/ actions
within the school community based on the
principle of concern for the good of community

designing and undertaking a survey to explore
the different ways people might respond to a
justice issue using their personal gifts and talents
(e.g. designing a badge/logo; belonging ta
justice group; writing a letter; giving a cash
donation; discussing an issue with friends and
family; creating a website); gathering and
presenting the data from the survey; making
judgements about the effectiveness of these
strategies
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Christian Life

Religious Knowledge and Deep Understanding Prayer in
the Christian tradition, including formal prayers such

as Sign of the Cross, Our Father and Hail Mary,

nurtures the spiritual life of believers.

Skills
Participate with respect in a variety of personal and
communal prayer experiences.

CLPS18

Religious Knowledge and Deep Understanding
Meditative prayer uses silence and stillness to

assist believers to listen and talk to God.

Believers use a range of practices (including silence
and stillness and praying with icons and images) for
preparing the body and the mind for meditative
prayer,  Fn YOFt gt GFt YGFYuUOYOL Gt
Christian iconography expresses in images the same
Gospel message that Scripture communicates by
words. Praying with scripture is a form of meditative
prayer in the Christian tradition. There are a variety of
ways

to pray with scripture, including Lectio Divina
(Benedictine tradition) and Ignatian Meditation.

Skills
Participate respectfully in meditative prayer, including
praying with scripture.

Identify and use practices that assist in preparing for
and engaging in meditative prayer, including silence
and stillness and praying with icons and images.

CLPS19
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A

using a variety of traditional prayers and

devotions for individual and communal use

experiencing a diverse range of prayers (e.g.
meditative prayer, communal prayer, traditional
prayer, silence, spontaneous prayer) and cultural
expressions of prayer

learning about different ways to pray, including
Lectio Divina, Ignatian Meditation, praying with
icons

learning different practices for preparing the
body and mind for meditative prayer (e.g.
relaxing the body, centred breathing, being
silent and still, closing eyes)

writing icons and creating triptychs for prayer
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Year 7 Achievement Standard

By the end of Year 7, students evaluate how sacred texts influence the life of believers. They consider
how sacred texts reflect the audience, purpose and context of their human authors. They consider and
draw conclusions about the significance of sacred t exts for the faith journey of believers. Students
examine and explain the significance of Church teaching and basic principles of Christian morality for
the way believers live out their faith, personally and communally.

Students differentiate ways in which the faith of believers is expressed, professed and lived out in

different communities, past and present. They investigate the beginnings of the Christian faith (c. 6 BCE

& c. 650 CE) and explain the role of key people a nd events in its development. They determine some
ways in which Christianity shares common beginnings of faith with the other monotheistic religions
(Judaism and Islam). They propose reasons for change and continuity in the life of the Church and
religious communities over time and place. Students evaluate and  draw conclusions about the
significance of prayer, ritual, sacraments and sacred texts for the faith journey of believers, personally
and communally. They participate respectfully in avariety of prayer experiences including formal prayers
such as the Hail Mary and Our Father; meditative prayer including Lectio Divina and Ignatian Meditation;
and meditative prayer practices especially silence and stillness and praying with icons and images.
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Year Eight

Year Eight Level Description

The Religious Education Curriculum P-12 involves four strands: Sacred Texts, Beliefs, Church and
Christian Life. These strands are interrelated and are taught in an integrated way, and in ways that
are appropriate to specific local contexts.

In Year 8, students engage with a variety of images and words that express the mystery of the

Trinity, the fundamental Christian belief that God is relational in nature. They are introduced to the

theme of covenant, as unique relationship between Godand G t+ no6 LjYs Ot s COQYuUIl t Gt OYy - YO
of the actions and messages of some Old Testament prophets. They explore the Christian belief in

P noLjYLjgdzi Ft Ys Cg F Ywhysli FYrGOY L 10T ¢ DT OYZDF nj¥Ws gLju YgFnVYs 1 OLiOF (
saving plan through their faith and action in the world. They learn about the preaching,

achievements and challenges of the earliest followers of Jesus, as described in The Acts of the

Apostles. They are introduced to the significant challenges and changes in the Church from ¢.650

CE - ¢.1750 CE and the influence of significant people, groups and ideas at that time. They develop

their understanding of the many ways in which the Church is present and active in the world

today, including participation in liturgy and other personal and ~ communal prayer experiences;

informed response to emerging moral questions; practice of cardinal virtues, and witness to the

ecumenical spirit through praying and working for Christian unity.

Students continue to develop their understanding of prayer in the Christian tradition through an
exploration of The Liturgy of the Hours; meditative prayer, including praying with scripture; and
meditative prayer practices, including centred breathing and attending to posture. They learn
about the significance of initiation rituals in the Abrahamic religions (Christianity, Judaism, Islam) for
the faith journey of believers.
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Sacred Texts

A highlighting common themes (e.g. a new life,
anew start) and features (e.g.athree -fold
promise i.e. divine presence, blessing, giving;
unconditional/conditional; progressive i.e.
assuming and expanding on previous
covenants) by comparing some Old
Testament covenant narratives in a retrieval
chart

Religious Knowledge and Deep Understanding

The theme of covenant, as unique relationship
 OuGOOFY tnYgFnY _t ndlLjYs Ot 5 ¢(
understanding the Old Testament. Old Testament
prophets used dramatic actions and challenging
9O0LjLjgt OLjYut YLgCCY_t nolLjys Ot ¢
Covenant.

Skills A
Analyse and examine language features and text

structures of some Old Testament covenant

narratives, including the Davidic covenant (2 Samuel

7:8-29) and the post-exile covenant (Jeremiah 31:31-

34), to identify common themes and features.

using a range of search on -line tools locate
examples of symbolic actions of some Old

Testament prophets and explain how these

nl gagudLYgLadt FLiYOns | OLjLjY
(e.g. Jeremiah breaking the clay vessel; Ezekiel
eating ascroll; EzekielL G uu G Ft YOG LjYUg

Explore the relationship between the dramatic actions At Oy Vit LOgYgFn YU a LJ'YG GTOy
and challenging messages of some Old Testament crowns; Ahijah tearing a garmentinto 10 pieces;
prophets (e.g. Ezekiel, Jeremiah, Isaiah, Hosea). k Ljg G g U dakpd éng Gesefoot)

STOT13 A creating a podcast about an Old Testament

sl tsU00uYuUguYOns CgikeyjYUt ¢
BO0LjLjgt O3 LjYl O0dzOg CLjY_t noLjYl
mercy for humanity (e.g. repent and turn back to

God, act justly, care for others in particular the

poor and marginalised, observe the Law, God is
compassionate and forgiving, God is always

faithful)
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Religious Knowledge and Deep Understanding
The Acts of the Apostles provides one account of the
preaching, achievements, and challenges of the

A engaging in a depth study for the historical

period from ¢.33CE to ¢.150CE, using inquiry
guestions such as:

earliest followers of Jesus after Pentecost. Some early
followers of Jesus, as depicted in the Acts of the
Apostles, continued Jewish practices as part oft heir
way of imitating the life and teaching of Jesus.

What are some of the key events in the life of
the Early Church, as related in the Acts of the
Apostles, which shaped the development of
the Church?

Skills

Identify and describe some key events in the life of
the early Church as related in the Acts of the
Apostles, including the birth of the Church at
Pentecost (Acts 2:1-13).

Which significant people, groups and ideas
from this period have influenced the
development of the Early Church?

What key beliefs and values emerged and
how did these influence the life and practices
Identify examples of Jewish practices continued by the of the Early Church?

early Christians as described in the Acts of the Apostles.

A identifying key messages in the writings of
significant reformers who challenged the
Church (c.650CE-c.1750CE), suchas Catherine
of Siena (1347 1380), St Francis of Assisi (1182
1226), St Ignatius of Loyola (1491 1556), and St
Teresa of Avila (1550-1582)

Religious Knowledge and Deep Understanding

The writings and key messages of significant reformers
(c.650CE-c.1750CE), such as Catherine of Siena, Clare of
Assisi and Thomas Aquinas, challenged the Church to
guestion its nature and role in the world.

Skills A
Identify the motives and actions of some significant

reformers (c.650CE - c.1750CE) and the impact of their
writings and key messages on the Church.

comparing the motives and actions of Church
reformers, past and present (e.g. StFrancis of
Assisi and Pope Francis)

AR explaining, presenting and promoting a quote
or key message from the writings of one of the
reformers and its relevance for contemporary
society, using avariety of presentation modes
(e.g. blog, logo, bookmark, poster, t -shirt,
G LG FOLJLIYL G| préfi)o Tgb Ol t t b¢
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Religious Knowledge and Deep Understanding
Christians believe that the mission of Jesus is
continued in the world and in the Church through the
activity of the Holy Spirit.

Skills

Investigate ways in which the Church is present and
active in the world today (e.g. at a local, regional and
global level) and how this work of the Church
continues the mission of Jesus and the action of the
Holy Spirit.

Religious Knowledge and Deep Understanding

The mystery of the Trinity is a fundamental belief

of Christianity. The Trinity is One - one God in three
interrelated persons: Father, Son and Holy Spirit.

Skills

Analyse ideas and images of the Trinity that
communicate the fundamental Christian belief of Trinity
as expressed in Church teachings (e.g. Scripture,
Creeds).

Evaluate images of the Trinity and explain how these
images express the interrelatedness of Father, Son
and Holy Spirit.

A developing questions to frame inquiry such  as:

ft G6Ynt OLiYGOOY: OU1 LUYUY n¢
9 LjLjit FYut Yottt YGFut ygcc?
the good news to the whole creation? (Matthew
28:16-20)

What does it mean for the Holy Spirit to be
present and active in the Church today?

searching news media (online or print) for

examples of the work of the Church in  world
today

using a social media tool, connect with others
(e.g. another class, another school, parish) to
share the good news about the work of the
Church today (e.g. in hospitals, the developing
world, Indigenous communities, charities,
outreach) and explain how thi s work continues
the mission of Jesus and reflects the activity of
the Holy Spirit (e.g. comfort, joy, energy, love,
light)

identifying images of the Trinity from the period

€.650CE-c.1750CE and then connecting the ideas
expressed in the images with Scriptural passages
and/or statements from Creeds

analysing visual elements of selected images of
the Trinity (e.g. age of the subjects, colour,
clothing, placement in the image) to draw
conclusions about the key Christian beliefs and
ideas about the Trinity being expressed

examining similarities and differences in images of
the Trinity from a range of Christian traditions (e.g.
Eastern Orthodox)

creating a timeline of images (using an on-line
tool) to illustrate changes in the beliefs and ideas
about the Trinity

choosing a number of images of Trinity (using 143
an on-line tool) that best express the
interrelatedness of Father, Son and Holy Spirit
and then justifying this selection to others




Religious Knowledge and Deep

Understanding

abkl dsuldl OYI OLt U pah fp¥allicreation.y Ljg
Christians believe that _t n 6 LjY pjgndaag t Y
accomplished through the life, death and resurrection

of Jesus Christ. Believers become partof 1 n 6 LjY Lj¢
plan through their faith and actions.

A

Skills
Make connections between scriptural texts and the
Christian beliefin_t n 6 LjY pjandzi Ft Y

A

Use examples from scripture, including Romans 1:17,to
Ons Cg dF Y Udavhy pldniis dekpdled in the life,
death and resurrection of Jesus.

Describe how the faith and actions of believers
LiUt GY _ 1t n 6 plpv gy aeétion. Y

Religious Knowledge and Deep

Understanding

Although there is astrong connection between the

0 OO0t 5 C O IT Hardabe\distinct differences
among their core beliefs and practices. Initiation rituals
in the Abrahamic religions begin the journey of faith for
believers.

Skills
Identify similarities and differences in the core beliefs of
the monotheistic religions.

Recognise key elements in the birth rituals of the
Christian, Jewish and Islamic faith traditions.

Describe how the initiation rituals of the three religions
act as the foundation for the faith journey.
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OnsCt Il GFt YUt GY _t nd LjY Ljg dzi
some Old Testament covenant narratives (e.g.
Noah: Genesis 9:1-17; Moses: Exodus19::7,16- 25;
Isaiah 40:1-5;)

locating references in New Testament texts that

| OLt GFUY_t noLjYLjgdziFt Ys CgF
life, death and resurrection of Jesus (e.g. Luke
1:67-80; Luke 2:39-56; Luke 2:22-38; Matthew 12:15
21; Luke 24:44 49, Ephesians 1:4 11; Galatians4:4-7,
1 John 4:715, Romans 1:17, Ephesians 2:1321)

creating a multimodal presentation to illustrate
how God is at workin all the actions of creation (e.g.
1 Corinthians 12:6)

locating and sharing information (e.g. symbols
and the rituals) on the agigah birth ritual in Islam

comparing the baptism of adults in the early
Christian Church with the baptism of infants in the
contemporary Church (e.g. symbols and the rituals)

exploring the profession of faith in the sacrament
of Christian baptism by examining the words said
by parents and godparents (e.g.creed,
commitment)

retrieving and sharing information on the Brit
Milah ceremony (e.g. mohel, minyan,

circumcision, commandment, Chair of Elijah)

locating information on the Bar and Bat Mitzvah
ceremonies (e.g. study of Torah, introduction of
Bat Mitzvah, tefillin, tallit, minyan)
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Religious Knowledge and Deep Understanding Baptism A comparing the process of the Rite of Baptism for
is the basis of the whole Christian life and a common an infant with that for adults

bond that unites all Christians. Through Baptism,
people become members of the Body of Christ, the .
001 LUQYgFnY gl OVL guerd i faith and Y ( found in the Acts of the Apostles (e.g. Acts 2:36-41;
to respond by participating in the ongoing mission of S B 216Gl e DA Al s 2208018, AE
Jesus. Baptism (infant, adult, full immersion, RCIA) 19:_}7) WD EED & Concept e a}bout the

uses words, actions and symbols to celebrate the gift sefjputisel Linzrsinelings o B

FTY_t noLjYLjgdzGFt YgLudGt FYgFnY A using an appropriate medium, highlight the

Christian community. similarities and differences between the
Catechumenate in the early Church and the way it
is celebrated within the contemporary Church
through the Rite of Christian Initiation of Adults
(RCIA)

A examining some Scriptural references to Baptism

Skills
Investigate commonalities of Baptism across different
Christian denominations.

Examine how Baptism makes a difference to the way
in which a person is called to live their life.

Identify and explain the significance of the words,

actions and symbols used in Baptism (e.g.
immersion/pouring of water  symbolises the gift of
tnoLjYLjgdziFt YgLUGt FYGF YUUO)N
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Religious Knowledge and Deep Understanding The term A observing and/or recording (e.g.digital

bCauul t AYATI+ @YuUOY_1 O0Ob Y photographs) liturgical gestures of
the official, public worship of the Church, including the the priest and congregation during a
Sacraments and Liturgy of the Hours (the Divine liturgical celebration

Office). The Liturgy of the Hours is prayed in the
morning, noon, evening and nighttime and follows
a set pattern of Psalms, Scripture and
intercessions. Liturgy is always a public,

A identifying times during the Eucharist when
believers participate through listening and
explain the importance of these times in the

communal activity which involves the full, fivrggs

conscious and active participation of A using a collaborative tool , collate personal
believers. Believers participate in the action of the preferences from class members regarding
liturgy by responding, singing, listening and using favoured ways of engaging in liturgy

gestures. Well -planned liturgy requires knowledge,
LbGCCYgFnYsl gAOI TGUCYlI OTCOL1
attention to the Scriptures, the rituals, the prayers, the
music and the rich silence.

Skills
AOTGFOYUUOYUOlI aYocdauul t Aén

Express and explain a point of view about different
ways to promote the full, conscious and active
participation of believers in liturgy.

Outline the particular pattern followed in the Liturgy of
the Hours.
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Religious Knowledge and Deep Understanding All
Christians are united through their baptism (Galatians
3.27-29) in the name of Jesus Christ and receive the
taTuYt TYaUOYft CAYasdal auvya 1
ATl oYuUOY_ | OObY2iibt ioOFOY:
GFUGrauonYOg!l aUo p Yht@Hicd sekk¥ U
to bring about the unity of all Christians. All Christians

are called to give witness to the ecumenical spirit

through praying and working for Christian unity

throughout the world.

Skills
AOTGFOYuUOYuOl aYO OLUBOFILjDC

Identify and describe the heart of Christian unity (e.qg.
Baptism; beliefs that stem from the life, teachings and
mission of Jesus Christ; symbols; rituals; action for social
justice).

Describe ways in which Christians give witness to the
ecumenical spirit (e.g. actions for social justice;
prayer; dialogue; acknowledging the shared wisdom
of Christian traditions; learning about and
understanding the traditions of the Christian
communities; living gospel values).

exploring a selection of definitions of
ecumenism to come to an understanding
of the concept, its purpose and vision

using a Concept Spiral Strategy to explore the
ways different churches respond to social need
(The inner circle of the concept spiral would
name various Christian Churches; the middle
circle would identify agencies/activities of the
Churches that address needs in the community;
the outside circle would provide a symbol or
image that captures the essence of the work
done by the agency or a brief descriptor of the
work they do)

inviting a number of representatives from local
Christian Churches/Church agencies to
participate in a symposium about ways in which
they give witness to the ecumenical spirit
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Religious Knowledge and Deep Understanding In a time
of great challenge and change (c.650 CE -¢.1750CE),
the Church had to respond to many internal and
external threats to its physical existence, cultural
influence, political control, social structure, roles and
relationships and economic power.

Recurring broad patterns of historical change (namely
Construction: Searching for Unity, Order and
Authenticity; Deconstruction: Challenges to Unity,

Order and Authenticity; Reconstruction: Restoring

unity, order and authenticity) are evidentin the story  of
the Church in atime of challenge and change
(c.650CE-¢.1750CE) as it was forced to question its
nature and role in the world.

Skills

Sequence significant events and developments in the
Church (c.650CE- ¢.1750CE) within a chronological
framework.

Pose a key question and identify related questions to
inform an inquiry about significant events or
developments in the Church (c.650CE -¢.1750CE).

Describe and explain broad patterns of change
and continuity in the Church (c.650CE-
¢.1750CE), using appropriate historical terms
and concepts and acknowledging sources of
information.
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A using inquiry questions such as:

How did the Church change, and what did it
preserve, as it responded to threats during this
time (¢c.650CE - ¢.1750CE)?

What key beliefs and values emerged in this
period of challenge and change?

What were the causes and effects of

contact between societies in this period

(e.g. Vikings and other

invaders, Islam, Indigenous peoples of Africa,
Asia and the Americas)?

Which significant people, groups and ideas
from this period have influenced the world
today?

A using historical terms and concepts including:
Medieval, Dark Ages, invasion, Holy Roman
Empire, primacy of Peter, ecumenical councils,
crusades, schism, inquisition, renaissance,
reformation, anathema, counter -reformation,
infidels, Orthodox, excommunication,
enlightenment, indulgences, relics, pilgrimage,
Protestant, religious orders, monasticism,
colonisation, imperialism, slavery, Muslim,
feudalism, individualism, superstition
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Christian Life

Religious Knowledge and Deep Understanding Grace are
the gift of God that enables people to overcome sin; to
love, believe and hope in God and grow in goodness.

i UOY: UGl LUYFgoOLiYuUGLYGHI b
Virtues are attitudes and dispositions that guide people

Ut YOnt Yttt nYQgFn Y gaeteéchingQlozid C
cardinal (pivotal) virtues are prudence, justice, fortitude
and temperance. Living a virtuous life -nt G Ft Y4 1
requires knowledge and understanding, practice and
perseverance.

Skills

kFuoll s1 OuYuUOYaOgF G FCtayrt O Yauw
using a variety of sources (e.g. Scripture,

including Matthew 5 and 1 Corinthians 13:1 -13; Church
documents; Christian spiritual writings).

Create atext (e.g. poetry, visual art, song lyrics, script,
psalm) to explain how the cardinal virtues can guide

50t s5COYuUt YOont Yttt nYgFnYgdz (
contexts.

CLMF12

A

A

using sources to research the meaning of each of
the cardinal virtues: prudence, justice, fortitude
and temperance

| OTCOLUGFt Yt FYpland @dgingd t (
response (e.g. using the Arts, multimedia) that
expresses their understanding of grace

investigating real world contexts (e.g. schoal,

icons, home, wider community) for the presence

of a particular cardinal virtue (e.g. by creating a
OBULUGLOYGYgCCOVYULjGFt YBuCi
just and unjust practices)
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Christian Life

Religious Knowledge and Deep Understanding
Assisted by the Holy Spirit, the Church draws on the
teaching of Jesus and its living Tradition to respond
to emerging moral questions.

Catholic social teaching proposes principles for
reflection, provides criteria for judgment and gives
guidelines for action. A consistent theme in

Catholic social teaching is that the good of people
be the criterion in making moral judgments about
social and economic structures.

Skills
Define Catholic social teaching.

Identify ways in which the Church communicates
its social teaching (e.g. encyclicals, weekly
teaching, social media, websites, pastoral letters,
parish and school newsletters, homilies).

Analyse and evaluate judgements about social and
economic structures (e.g. scientific and technological
advances, social communication, globalisation),

GFTH1 ©@0nYIr AYuUOY: UG LUG LjYLjt

CLMJ9

Religious Knowledge and Deep Understanding Prayer
in the Christian tradition, including the ancient
monastic prayer of The Liturgy of the Hours, nurtures
the spiritual life of believers. The Liturgy of the Hours
follows a prescribed pattern of Psalms, Scripture and
intercessions, and is prayed at s et times throughout
the day. Believers pray on behalf of others and with
others.

Skills

Participate with respect in a variety of personal and
communal prayer experiences, including prayers from
The Liturgy of the Hours.

CLPS20
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about social structures (e.g. media and social
communication) including the title of the Church
document in English and Latin, the author and

date and a summary of the major teaching of

each document

comparing the ways in which currentissues (e.g.
cyber bullying) are reported by the secular media
and by Catholic and Christian publications

responding to a specific social issue using
reflective strategies such as See, Judge, Act

exploring the prayers from the Liturgy of the

Hours as part of the religious life of the classroom
(e.g. from either the Morning Prayer or Evening
Prayer of the day)

using a variety of traditional prayers and
devotions for individual and communal use (e.qg.
morning prayers from The Liturgy of the Hours)

experiencing a diverse range of prayer (e.g.
meditative prayer, communal prayer, traditional
prayer, silence, spontaneous prayer)
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Christian Life

Religious Knowledge and Deep Understanding
Meditative prayer uses silence and stillness to assist
believers to listen and talk to God. Believers use a
range of practices (including centred breathing and
attending to posture) for preparing the body and the
mind for meditative prayer and for engaging in the

0 Gt | bYt T Y omayifigwgthisdriptfr® i a form of
meditative prayer in the Christian tradition. There are a
variety of ways to pray with scripture, including
Augustinian Prayer and Franciscan Contemplative
prayer. All forms of vocal and meditative prayer are
intended to lead believers to contemplation.
Contemplative prayer isthe simple awareness of the

presence of God. It is prayer without words or images.

Skills
Participate respectfully in meditative prayer, including
praying with scripture.

Identify and use practices that assist preparing for
and engaging in meditative prayer, including
centred breathing and attending to posture.

CLPS21

A exploring a variety of ways to pray with scripture

(e.g. Benedictine, Augustinian, Franciscan,
Ignatian)

learning different practices for preparing the body
and mind for meditative prayer and

contemplative prayer (e.g. relaxing the body,
centred breathing, being silent and still, closing
eyes, attending to posture)

creating and leading others in a meditative prayer
experience, using selected practices (including
Augustinian Prayer and Franciscan Contemplative
Prayer)
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Year 8 Achievement Standard

By the end of Year 8, students consider and organise evidence from Scriptural texts to explainhow  _t n 6 Lj
saving plan for all creation was accomplished, through the life, death and resurrection of Jesus Christ.

They describe how words and images are used to represent the mystery of the Trinity. They consider and
organise Old Testament covenant narratives and the actions and messages of some Old Testament

prophets. Students identify the unique relationship between God and _t n pebple. They identify the
significance of initiation rituals in the Abrahamic religions (Judaism, Christianity, Islam) for the faith journey

of believers.

Students explore how believers, past and present continue the mission of Jesus in the world, in times of
challenge and change. They consider and organise evidence from the Acts of the Apostles to explain the
significance of some key events, individuals and groups in the life of the early Church. They consider and
organise patterns of change and continuity in the Church from  ¢. 650 CE¢ c. 1750 CE, identifying the
impact of the writings and key messages of significant reformers in the Church at that time. Students
evaluate and draw conclusions about the  ways in which the Church is present and active in the world
today: participation of believers in liturgy and other personal and communal prayer experiences;
responding to emerging moral questions; practicing the cardinal virtues; and giving witness to the
ecumenical spirit. They participate respectfully in avariety of prayer experiences including prayers from
The Liturgy of the Hours; praying with scripture; meditative prayer including Augustinian Prayer and
Franciscan Contemplative Prayer and meditative prayer practices, including centred breathing and
attending to posture.
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Year Nine

Year Nine Level Description

The Religious Education Curriculum P-12 involves four strands: Sacred Texts, Beliefs, Church
and Christian Life. These strands are interrelated and are taught in an integrated way, and in
ways that are appropriate to specific local contexts.

In Year 9, students develop their understanding of the experience of sin throughout human history
and some ways in which the Church responded to the presence of good and evil in the past (c.1750
CE - 1918 CE). They learn about the priestly, prophetic and k ingly work of Jesus Christ and ways

in which believers live their Christian vocation by participation in this work. They consider sources

of inspiration, strength and guidance for believers today, including Catholic social teaching, the
three forms of penance (prayer, fasting and almsgiving), Scripture, celebration of the Sacraments

of Healing (Penance and Anointing of the Sick), and personal and communal prayer experiences.
They are introduced to two forms of Biblical criticism, namely form criticism and narrative criticism,
and develop the ability to apply these to help their understanding, interpretation and use of a

range of Biblical texts. They continue to develop their understanding of prayer in the Christian
tradition through an exploration of the writings of  Christian spiritual fathers and mothers, prayers
for forgiveness and healing, Christian Meditation and meditative prayer practices, including praying
with labyrinths.

Students learn about the divergent understandings of God (Allah, God, G*d) in the monotheistic
religions (Islam, Christianity, Judaism). They develop their understanding of three foundational
beliefs of Christianity (the Incarnation, Resurrection and Ascen sion of Jesus) and consider their
significance for believers.
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Sacred Texts

Religious Knowledge and Deep Understanding

Four sources combined to form the Pentateuch. They
are the Priestly source (P), Deuteronomist (D), the
Elohist (E), and the Jahwist (J). Key themes of

the Pentateuch include creation, sin, covenant, law and
promise, worship, and Chosen People.

Skills

Research and examine the different textual features
of the four primary sources for the stories and
traditions in the Pentateuch (J, E, D, P).

Analyse and examine selected texts from the
Pentateuch, including creation stories (Genesis 1:12:4),
the flood (Genesis 6:10-22; 7:1116a, 1821, 24; 8:15,7,
13a,14-19), call of Abraham (Genesis 15:121), Passover
(Ex 12:130), and escape from Egypt (Ex 13:17-14:31), to
identify the four contributing authors (J,E, D, P) and the
key themes).

STOT14

A engaging in a depth study of the text and
formation of the Pentateuch, using inquiry
guestions such as:

What is the most currently accepted
contemporary understanding of the authorship
and construction of the Pentateuch?

How can the unique textual features of the

four primary sources of the Pentateuch (e.g.

style of writing - use of symbol, story,
formalised, legalistic

- name of God; images of God; major themes) be
described and explained?

Where can evidence of these four sources be
found in the Pentateuch?
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Sacred Texts

Religious Knowledge and Deep Understanding

The Church teaches that application of Biblical
criticism (including form criticism and narrative
criticism) helps the reader better understand the
purpose and message of Biblical texts. The miracle
stories and parables have historical and cultural
setting s, as well as well -defined structures. The
intention of the human author is important in
determining the nature of the truth revealed in the

text (e.g. historical truth, factual truth, religious truth).

Understanding, interpretation and use of Biblical
texts by Christians have evolved over time.

Skills

Investigate the main features of form criticism
(classification of texts into text types, structure of
texts, function of text in terms of intended
audience) and narrative criticism (the story aspect
of the text e.g. plot, setting, characters, literary
techniques).

Analyse text structures and language features of
selected miracle stories and parables using form
criticism and narrative criticism.

STNT19
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A

using the three -stage pattern of parables i.e.
advent (what people expect); reversal of
expectation (what Jesus says); the new vision
and action (how people must change) to
explain the purpose and meaning of selected
parables (e.g. The Rich Fool Luke 12:13-34; The
Lost Sheep Matthew 18:10 13; the Weeds
Among the Wheat Matthew 13:24 -30, 36-43,
the Lost Coin Luke 15:8 10;Last
Judgment/sheep and goats Matthew 25:31-46)

using the three -fold structure of miracle stories
(i.e. problem or need, action, reaction) to explain
the purpose and meaning of selected miracle
stories (e.g. Cure of the paralysed man Mark 2:1
12//Matthew 9:1- 8/Luke 5:1726; Man by pool at
Bethesda John 5:5-18; wedding at Cana John 2:1-
11; Multiplication of the Loaves John 6:1-15;
Crippled woman Luke 13:1016)
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Sacred Texts

Religious Knowledge and Deep Understanding

The inspired writings of various religious and lay
leaders (e.g. Catherine McAuley, Nano Nagle, Edmund
Rice, Don Bosco, Elizabeth Seton and Mary MacKillop)
responded in new ways to the needs of the faithful,
especially through education, works of charity, and
health care (c.1750CE-c.1918CE).

Skills

Explain how the writings and key messages of various
religious and lay leaders (c.1750 CE -¢.1918CE) inspired
and empowered others to respond to the needs of the
faithful.

STCW10

using atimeline tool (e.g. time toast, tiki- toki),
trace the history of religious and lay leaders (e.qg.
Catherine McAuley, Nano Nagle, Edmund Rice, St
Vincent de Paul, Elizabeth Seton and Mary
MacKillop) and their practical responses to the
needs of the faithful (e.g. education, health,
charitable organisations)

researching writings and key messages of
religious and lay leaders and how these are
intentionally promoted (e.g. brochures,
iconography, mission and vision statement) and
expressed in a contemporary context (e.g. Mater
hospitals, schools, Caritas, Edmund Rice Centre,
St Vincent de Paul Society, Mercy Heritage
Centre)

interviewing (e.g. forum) representatives of
organisations identified above, that respond to

5 0t 5 COO6LJ)YFOOnNLjY u Ucharity &nd Y Or
health care
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Religious Knowledge and Deep Understanding The
Incarnation, Resurrection and Ascension of Jesus are
foundational beliefs of Christianity. The Incarnation
teaches that Jesus is fully human and fully divine. The
resurrection of Jesus confirms his divinity and reveals
_ 1 n gifiLg¥ eternal life to all.

The Catholic Church teaches that z O Lj tisejd bédy,
bearing the marks of crucifixion, ascended into
heaven.

Skills

Identify the foundational beliefs of Christianity as
expressed across a range of core Christian texts,
including scriptural texts (Romans 1:17; 1 Corinthians
15:211Acts 1:212and John 9:1- 39).

Express ideas about the relevance and
consequences ofthese foundational beliefs of
Christianity for believers today (e.g. sacredness of
human life, : Ul | lte@ahihgYauthority, commitment
to continuing z O LjnispioiY'to bring about the
Kingdom).

Religious Knowledge and Deep Understanding God
created aworld in a state of journeying to its ultimate
perfection. The experience of sin throughout human
history points to the presence of good and evil in an
imperfect world.

Skills
Identify examples of good and evil co-existing
throughout human history.

Make connections between the experience of sin
throughout human history, _t n gifigifree will to
humanity and the imperfect nature of _t n drdgt¥d
world.

Express ideas about the experience of sin in the world,
using evidence identified in sources.
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identifying words/phrases from across arange of
core Christian texts (e.g. Nicene Creed, Scripture)

that express aChristian understanding of z O Ljl Lj¢
Incarnation, Resurrection and Ascension A O ¢ 11 6
became incarnate of the Virgin Mary, and was

made 8 § FNic&he Creed new translation; w Fn Y
the Word became flesh, and dwelt amongst U Lji Y
John 1:14,Road to Emmaus Luke 24:13 35;

Appears to disciples in Jerusalem Luke 24:36-49)
examining some of the heresies about the nature
and person of Jesus Christ (i.e. the Jesus of history
and the Christ of faith) and their connection with

the development of the Creedal statements

creating an informative or persuasive text that
presents an understanding of a foundational

belief A z O Uptdrp@tion, Resurrection or
Ascension) and its implications for Christians

today (e.g. living a healthy life; enabling the

dignity of the aged and the disenfranchised,;

being a peacemaker; reconciling with others)

developing questions to frame inquiry
such as:

If God caresfor the world and humanity, why does
sin exist?

Why is there suffering in the world?

Why does a good, loving God permit evil things

to take place?

creating avisual representation of concepts such
as good, evil, sin,suffering, creation, free will

sequencing key world events and actions of
individuals and groups in history that are examples
of good and evil within achronological framework
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Religious Knowledge and Deep Understanding
Christianity, Judaism and Islam are monotheistic
religions that share a belief in the one God (Allah, God,
G*d). The three monotheistic religions have divergent
understandings of God that are reflected in their beliefs
and practices.

Skills
Explain why Christianity, Judaism and Islam can be
defined as monotheistic religions.

Examine and discuss the understanding of
God/Allah/G*d in the monotheistic traditions that is
reflected in the core beliefs and practices of the
religion.

researching the Islamic understanding of Allah
through group or individual investigation e.g.

CUguYnt YaUOYLjgLI OnYLjLI G5 ¢

Hadith) say that Allah is like? Do Muslims
describe Allah in words or images? What images
do Muslims put in their sacred space

(Mosque)? How does the Adhan reflect a Muslim
understanding of God?

examining the Christian understanding of God
through the Creeds and key passages in the

Old and New Testaments

examining the Jewish understanding through the
Shema and key sections from Torah/Tanach e.g.
Commandments, laws in Leviticus, images of G*d

creating a visual representation of God that reflects

the divergent understandings of God in the three
monotheistic religions
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Religious Knowledge and Deep Understanding The A designing a ritual that could be used as a

Sacraments of Healing (Penance and Anointing of the resource if a member of the school community
Sick) call believers to conversion and loving trust in were to become seriously ill
_tnoLiYUOQCUFt Yt 1 gLORYi Ult it A sequencing chronologically the different
fOgCUFt QYOaUOY: Ul GLGGIF YL B¢ stages in the development of the celebration
healing, care and compassion. Celebration of the of the Sacrament of Penance/Reconciliation
Sacrament of Penance has changed over the centuries over the 2000 years of Christianity,

but has retained the same basic elements. In the demonstrating the relationship between these
Christian life, there are three forms of penance (prayer, events in different periods and places using
fasting and almsgiving) which assist believers to the years 50, 350, 950, 1450, 1850 and 2000
reconcile themselves with God and others. Prayer, as marker dates

fasting and almsgiving encourage and strengthen
believers and turn their hearts towards God and the
needs of others.

A investigating and interpreting scriptural passages
| OCguOnYut YzOLjiLj6 YUOgCdFt
31; Luke 4:38 39; Mark 1:40-50; Luke 5:12-16; Mark

Skills 2:1-12; Luke 5:1726; Mark 3:1:6; Luke 6:6-11) and
Examine and explain the significance of the the ministry of the early Church (e.g.James 5:14
Sacraments of Healing (Penance and Anointing of 15)

the Sick) in the lives of believers.

AOLjLI GT OYUt GYzOLjuLjo YUOgCUiFt
(Mark1:29-31; Mark1:4050; Luke 5:12-16) are continued
today through the Sacraments of Healing.

Identify patterns of change and continuity over time in
the celebration of the Sacrament of Penance.

Examine and explain the significance of the three
forms of penance in the lives of believers.
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Religious Knowledge and Deep Understanding All lay A

people, through their baptism, share in a Christian

dzt Lgudt FYA-~@ubigdcaFtéepqr VY:
calls all people to develop to their fullest potential, so

that they may be able to share their own individual

gifts, talents, abilities and blessings as fully as

possible, for the sake of others. Lay people witness to A
Jesus Christ by participating in his priestly, prophetic
and kingly roles, and therefore bear responsibilities for
mission and service. Lay people participate in the
priestly work of Jesus Christ when prayer and worship
are at the heart of their lives and when the Eucharist is
the source and summit of their spirituality and their
engagement with the world.

Lay people participate in the prophetic work of Jesus
Christ when they speak out against injustice, act to
have human dignity respected and work for
authentic freedom and mutual respect within
workplace and in wider society. Lay people
participate in the kingly work of Jesus Christ when
they see whatever power and influence they have as
an opportunity for Christian service and strive for
social structures and processes that respect human
dignity and promote authentic freedom. The kingly
work of Jesus Christ is also enacted through lay
participation in the leadership and governance
structures of the Church.

family,

Skills
Explain why lay people bear responsibilities for
mission and service.

Examine different ways that lay people participate
in the priestly, prophetic and kingly work of Jesus
Christ, providing contemporary examples of how
they live their Christian vocation.

identifying a variety of social needs that exist in
their community and investigating the work of
welfare agencies from a variety of Christian
Churches (e.g. schools, St Vincent de Paul,
Centacare, BlueCare) in responding to these social
needs as a way of living the Christian vocation

auditing and evaluating policies, structures and
practices in the light of the kingly role of lay
people (e.g.school, government, Church,
community)

researching the daily life ofa community whose
main ministry and way of living their Christian
vocation is through prayer (e.g. Taizé community;
The Carmelite community, Ormiston; Benedictine
Monastic Community)
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Religious Knowledge and Deep Understanding In a time A using inquiry questions such as:

of great challenge and change (c.1750 CE - ¢.1918 CE),

the Church had to respond to many internal and What were the changing features of the
external threats to its physical existence, cultural relationship of the Church with its followers
influence, political influence, social structure, roles and and/or the wider society in the modern world?

relationships and economic powe . How did new ideas and technological

Recurring broad patterns of historical change (namely developments contribute to changes in the
Construction: Searching for Unity, Order and economic power and/or cultural influence in
this period?

Authenticity; Deconstruction: Challenges to Unity, Order
and Authent_ic_ity; Recon_struct_ion: Restoring unity, order What was the origin, development, significance
gnd guthentlcny) are evident in the story of the Church andlong-t Ol @YGOs gLuaYt TVYuUOY
in a time of challenge and change (c.1750 CE - c.1918
CE) as it was forced to question its nature and role in
the world. What was the significance of a key social
upheaval in this period (e.g. Industrial
Revolution, the Scientific Revolution, The
French and Russian Revolutions, World War
I, egalitarianism, Enlightenment,

activity in this period?

Skills
Sequence significant events and developments in the
Church (€.1750 CE- ¢.1918 CE) within a chronological

IAIIBEI emancipation of women, abolition of

Pose different kinds of questions to frame an slavery, Cg I't U1 Yot dzOSOF u Lju Yt |
historical inquiry about significant events or nature and role in the modern  world?
developments in the Church (c. 1750 CE - ¢.1918 CE). A using historical terms and concepts such as

Explain, discuss and compare different historical imperialism, nationalism, evolution, atheism,

GFUuOl sl Ougudt FLIYANGFLCUnGFLt® scientific rationalism, sectarianism, modernist

past (c. 1750 CE- ¢.1918 CE), using historical terms and heresy, infallibility, communism, revolution,

concepts and acknowledging sources of information. Marxism, abolitionism, emancipation, Darwinism,

world war, colonisation, settlement, invasion
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Christian Life

Religious Knowledge and Deep Understanding Respect
for each person, as created in the image of God and

as a reflection of God, is expressed through moral
behaviour towards oneself and others.

Two key principles of Catholic social teaching, namely
respect for the dignity of the human person and human
rights and responsibilities, provide guidelines for
nO0dzOCt sGFt YgYUOgCUUAYUFnOI I
identity and of human relationships.

Skills

Analyse and evaluate different perspectives on the
dignity of the human person and human rights and
responsibilities.

Make judgements about behaviour towards oneself and
others, based on two key principles of Catholic social
teaching, namely respect for the dignity of the human
person and human rights and responsibilities.

CLMF13

Religious Knowledge and Deep Understanding
Assisted by the Holy Spirit, the Church draws on the
teaching of Jesus and its living tradition to respond
to emerging moral questions about scientific and
technological advances.

Catholic social teaching proposes principles for
reflection, provides criteria for judgment and gives
guidelines for action. The principles of Catholic social
teaching, especially promotion of peace, stewardship,
and common good, provide guidelines for sci entific
and technological advancement.

Skills

Apply principles of Catholic social teaching to
particular real world examples of scientific and
technological advances.

Present an argument, informed by principles of
Catholic social teaching, that expresses an
opinion, justifies a position, and makes a
judgement about an issue related to scientific and
technologic advancement.

CLMJ10

A

creating a response to their own self - identity
(e.g. business card, personal web page, critiquing
a personal online profile)

analysing examples of current social issues
about abuse of the human person and human
relationships (e.g. cyber bullying, online
predators, sexting, advertising and the media) in
relation to the principles of Catholic social
teaching: human dignity, human rights and
responsibilities

debating reliability of the coverage in arange of
news media on social issues related to moral
behaviour

comparing and presentinga proposal (oral,
written, multimedia) where a principle of

Catholic social teaching is examined in a real
world context related to scientific and
technological advances (e.g. promotion of peace
in the debate about weapons of mass
destruction)

conducting a media search for evidence of the
Church voice in a currentissue related to scientific
and technological advancement (e.g. recycling of
digital technology, bioethics, cloning, genetically
modified food, weapons of mass destruction)

locating and using resources provided by
Catholic agencies (e.g. Caritas, Catholic Mission)
to promote reflection on issues related to
scientific and technological advancement
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Christian Life

Religious Knowledge and Deep Understanding
Believers pray, drawing on the richness of scripture,
the Catholic tradition and the wider Christian tradition,
including the prayers and writings of Christian spiritual
fathers and mothers (e.g. Catherine McAuley, Nano
Nagle, Edmund Rice, Don Bosco, Mary MacKillop) to
nurture their spiritual life. Believers pray for
forgiveness and healing, including the Penitential Act.

Skills

Participate with respect in a variety of personal and
communal prayer experiences, including prayers for
forgiveness and healing.

Analyse and explain the features of prayers from the
Catholic and wider Christian traditions, including the
prayers and writings of Christian spiritual fathers and
mothers (e.g. language, vocabulary, images, purpose,
context, structures, patterns, style).

Identify and discuss the relevance of prayers from the
Catholic and wider Christian traditions for people
today.

Create aresponse that draws on prayers from the
Catholic and wider Christian traditions, using (dance,
drama, media, music or the visual arts).

CLPS22

A exploring the key quotes about prayer and the

prayers of some of the Christian spiritual fathers
and mothers (e.g. Catherine McAuley - Suscipe)

creating and using set times for prayer and
worship throughout the school day, including PC
prayer and Religion classes

using a variety of traditional prayers and

devotions for individual and communal use (e.g.
prayers of Christian spiritual fathers and mothers;
intercessions for healing; petitions for

forgiveness; Penitential Act)
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Christian Life

Religious Knowledge and Deep Understanding

Meditative prayer uses silence and stillness to assist
believers to listen and talk to God. Believers use a

range of practices (including praying with labyrinths)

for preparing the body and the mind for meditative

51 gAOI QYgFnYTtH | YOFt gt GFt Y f
t TYaondugudt FonyvY: Ul GLiGGYF VY E
of meditative prayer drawn from the Christian tradition.

with the aid of a mantra. The World Community for
Christian Meditation recommends t he use of the
BgFuUl grdoadgUgo YA gYGH I nYTI t 8Y
language of Jesus, meaning Come Lord). All forms of
vocal and meditative prayer are intended to lead
believers to contemplation. Contemplative prayer is the
simple awareness of the presence of God. It is prayer
without words or images.

Skills
Participate respectfully in meditative prayer, including
Christian Meditation.

Identify and use practices that assist preparation for
and engagement in meditative  prayer, including
praying with labyrinths.

CLPS23
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researching individuals and groups who were
significant in the development and renewal of the
practice of Christian Meditation (e.g. the desert
mothers and fathers, John Cassian, St Benedict,
John Main, Laurence Freeman and the World
Community for Christian Meditation)

learning about different ways to pray, including
Christian Meditation

learning different practices for preparing

the body and mind for meditative prayer

and contemplative prayer, including

praying with labyrinths

creating and leading others in a meditative

prayer experience, including Christian
Meditation
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Year 9 Achievement Standard

By the end of Year 9, students evaluate and draw conclusions about the significance of foundational
beliefs in the lives of believers. They consider and decide how the application of Biblical criticism helps
GUOYI OgnOl 6LjYU Fn Ol Lju g F nsé ¢ Ol@ TesigianDand Ne® ligstaniehnt feXtgy FheyY U
analyse perspectives on the understandings of God (YHWH, God, Allah) in the monotheistic religions
(Judaism, Christianity, Islam). They examine three foundational beliefs of Christianity: the Incarnation,
Resurrection and Ascension of Jesus. Students demonstrate an understanding of the co  -existence of
good and evil in the world throughout human history.

They propose their own interpretation about the experience of sin in the world. They analyse the causes
and effects of events and developments in the Church from ¢. 1750 CE & c. 1918 CE and draw
conclusions about their importance. They analyse perspectives  in the writings of various religious and

FOUgdztit U1 YgFn Yt FYuUOY: UGl LUGLYI OLjst FLOYUt YOB8OI t GFt Yot | §

Students consider ways in which believers live their Christian vocation. They evaluate and draw
conclusions about the three forms of penance  (prayer, fasting and almsgiving) and the celebration of the
Sacraments of Healing (Penance and Anointing of the Sick), in the lives of believers past and present.
They distinguish between the participation of believers in the priestly, prophetic and kingly work of
Jesus Christ. Students differentiate ways in which believers nurture their spiritual lives through personal
and communal prayer experiences including the prayers and writings of Christian spiritual fathers and
mothers; prayers for forgiv eness and healing especially the Penitential Act; Christian Meditation and
meditative prayer practices, especially praying with labyrinths. They participate respectfully in a variety

of these prayer experiences.
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Year Ten

Year Ten Level Description

The Religion Curriculum P-12involves four strands: Sacred Texts,Beliefs, Church and Christian Life.
These strands are interrelated and are taught in an integrated way, and in ways that are
appropriate to specific local contexts.

In Year 10, students learn about various ways in which humans understand the mystery of God

b1 YOUOYO2uUOI 6QYGUGLUYGLYUCUGOgUOCAY!I OAt FnYUUBgFY ZgrFtlg
include the human experience of the created world; the valuable insights of the major world

religions (Christianity, Islam, Judaism, Hinduism and Bud dhism) as reflected in their core beliefs

and practices; the different representations of God in Old Testament and New Testament texts

by various human authors in different historical, social and cultural contexts; Christian spiritual

writings that search for the mystery of God in the midst of world events and the course of

human history; and participation in personal and communal prayer that can lead believers to

contemplation (the simple awareness of the presence of  God).

Students explore how the Church has responded to the range of unprecedented threats to

both human ecology and environmental ecology facing Australian and the Modern World (c.

1918to the present) from science, technology, materialism, consumerism and political

GnOt Ct tGOLRAYi UOAYNnOdzOCHt s YLI GUlGLgCYUFnOIlI LiggFndFt Yt fvu0OY
action in the world today, including the teaching of Jesus and the early Church, the principles

of Catholic social teaching and the reasoned judgements of conscience, carefully formed and

examined. They examine the Eucharist as the primary and indispensable source of

Ft il GLIUBOFUYTt I YaUOVYLjsdl Gud g CY Chhissighyr the Worl@. Crieyd dzO | LjiQY 5Gt YL g
continue to develop their understanding of prayer in the Christian tradition through an

exploration of Centering Prayer; prayers for justice, peace and the environment, including the

Prayer of St Francis, the Magnificat and the Canticle of Creation; and meditative prayer

practices, including praying with the help of nature.
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Religious Knowledge and Deep Understanding

Old Testament texts portray God using a variety of
different titles, images and attributes (e.g. Creator,
Lord, Divine Wisdom, Avenger, Judge, Rescuer,
Searcher of Hearts, Supreme Governor, being

eternal, immutable, invisible, incomprehensible,

faithful companion, omniscient, All Holy, All Just, fire,
rain, potter, mother, father, refuge, sanctuary, lover,
shepherd, protector). These different portrayals of God
need to be understood in their historical and cultural
setting, taking into account eachhuman g G a Ut | oL
intention and message. The intention of the human
author is important in determining the nature of the
truth revealed in the text (e.g. historical truth, factual
truth, religious truth). An understanding of these Old
Testament representations of God can help the reader
appreciate their relevance and application for today.
Skills

Locate and compare arange of Old Testament
representations of God in different historical, social and
cultural contexts.

Explore and explain the representations of God by
various human authors of the Old Testament in terms
of their purpose and message.

Reflect on, endorse or refute different Old Testament
representations of God, in order to evaluate their
application for a modern Australian context.

Religious Knowledge and Deep Understanding

The Church teaches that application of Biblical criticism
(including socio- historical criticism) assists the reader to
deepen awareness of Old Testament texts.

Skills

Investigate the main dimensions of socio- historical
criticism (historical, cultural, literary, political, social and
geographical contexts).

Apply socio - historical criticism to Old Testament texts
in order to communicate an informed interpretation of
the text.

placing various Old Testament representations of
God in their historical context (e.g. prehistory,
Patriarchs and Matriarchs, Exodus, Judges, Kings
and Prophets, foreign domination)

completing a contextual retrieval chart (under the
headings of social, cultural and historical contexts
gFnYUUGBgFYguuUt |l 6LjYshl 5t 1
different Old Testament representations of God
selecting or creating representations of God

for a variety of contemporary

audiences and purposes (e.g. for personal

aesthetic appeal, for responding to natural

disasters or contemporary social issues)

locating contextual information related to an Old
Testament text using processes such as the
Context Pizza, Social Ladder or 5 Ws+H

preparing and presenting a homily on an Old
Testament text for a particular purpose and
community, incorporating dimensions of socio -
historical criticism to support their interpretation
of the text

using socio - historical criticism, analyse an Old

Testament text o identify what is stated explicitly
in the textand what is implied 167




Sacred Texts

Religious Knowledge and Deep Understanding
Characteristics, themes and key doctrines of the early
Church (e.g.resurrection, grace and justification, love,
the law and faith and works, use of charisms, original
sin and the Body of Christ) can be found in the
writings of St Paul. The application of rhetorical
criticism helps the reader better understand these
characteristics, themes and key doctrines and
appreciate their relevance and application for today.

Skills

Investigate some techniques of rhetorical criticism
evident in the writings of St Paul (e.g. repetition of the
same word or phrase; stating ideas both negatively
and positively; pretending doubt; statement or
assertion followed by a supporting reason; use of
rhetorical questions; hyperbole or exaggeration;
metaphors and similes drawn from a variety of familiar
contexts; combining two or more terms that are
normally contradictory; use of examples from myth,
nature and life; strings of parallel phrases).

Identify some characteristics, themes and key
doctrines of the early Church as found in Pauline
writings (including Galatians 3:26 -29; Galatians 5:13
26; 6:1-:9; 1 Corinthians 13:113), by applying techniques
of rhetorical criticism.

Evaluate the moral and ethical positions represented
in the writings of St Paul in terms of their relevance
and application for today.

STNT20
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GnOFuUdGTAGFt YOngos COLjYt TYI
writing by highlighting the text and  writing the
rhetorical technique in the margin near the

example

matching some given key doctrines, themes
and characteristics of the early Church with
passages from Pauline writings and the
rhetorical techniques used

evaluating (e.g. by using a continuum from

relevant to irrelevant or by using the Accept,

Reject, Modify strategy) a moral and ethical

position found in nominated passages from
auyYOguCoLiYGI GUGFtLjYGFYUuOI
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Sacred Texts

Religious Knowledge and Deep Understanding Christian

spiritual writings, in their many forms (e.g. blogs,
personal journals, poetry, books, pastoral statements,
conciliar documents), search for the mystery of God in
the midst of world events and the course of human
history (c.1918CE to the present), such as war and
peace, genocide and reconciliation, globalisation and
community, consumerism and sufficiency, relativism
and morality, development and ecology.

Skills

Critique and evaluate Christian spiritual writings in
their effort to search for the mystery of God in the
midst of world events and the course of human
history (c.1918CE to the present).

STCW11

A

investigating ideas and issues surrounding
spiritual thought and religion in contemporary
art and poetry using selected examples from
the online gallery at the Blake Prize website

exploring messages and letters from the Vatican
Website to evaluate the contribution of Church
statements about global issues and events (e.g.
social media, war and peace, migrants and
refugees, World Youth Day, sustainability)

critiquing and evaluating songs and music that
inspire others to experience and make meaning of
the mystery of God
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Religious Knowledge and Deep Understanding Christians
 OCGOdzOY_t nd LijYUFOFnGFt YCt dz
were revealed to the people of Israel and expressed

fully through the person of Jesus.

Skills

Identify and explore the message of the prophets
(including Isaiah 49:1-7,8- _ pYuUguY!l OdzOg (
unending love and mercy to the people of Israel.

Select appropriate textual evidence from New

Testament writings (including Ephesians 2:4 -10, 1 John
44 " QY:t Ct LjLjagFLjY_ w. " uYuUgu
and mercy.

Use scriptural references (including Matthew 9:35 -36

/I Mark 6:32 -34) to provide a reasoned explanation of
GgUOY: Ul GLiuGgFYIr 0OCcaoTYuuUguy._
expressed fully through the person of Jesus.

Religious Knowledge and Deep Understanding The
mystery of God is ultimately beyond human language,
concepts and stories. God is neither male nor female,
but is pure spirit transcending all creation. Human
beings have an understanding of God through their
experience of the created world.

Skills

Identify and explain how the mystery of God can be
named and understood through the experience of the
created world.

Evaluate the possibilities and limitations of human
language and concepts in expressing the mystery of
God.

Religious Education Curriculum P

170

A

reading through scripture passages from the
Prophets (e.g. Isaiah 49:1-7,8-13, Jeremiah 31:113)
GFnYndLLOLjLjGFt YUt GY_t no LjN
personified; choosing one of the images and

creating a visual response to the text

using a Biblical concordance or web tool (e.g.

Bible Gateway), search for references in New
Testament writings (e.g. Ephesians 2:4-10, 1

John 4: 4-12, Colossians 3:12) thateveal _t n 0 LjY
unending love and mercy

creating a spoken, written or multimodal text that
presents a reasoned explanation of the Christian
'OCGOTYuUguY _t n dwegré cevedréilYoy F
the Israelites and expressed fully in the person of
Jesus

viewing and analysing selected visual images of
God and completing a retrieval chartusing the
thinking hats (white, red, black and yellow) to
articulate a personal response to the images

creating a virtual gallery of images depicting a
variety of male and female images of God;
presenting their virtual gallery together with
commentary on why they selected each image
and why the artist has captured God in the way
they have

reflecting on the limitations of the visual text
through an analysis of the effect

of a selected image on their peers (e.g.
engagement of audience, aesthetic and emotional
appeal)
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Religious Knowledge and Deep Understanding The
religions of the world contribute valuable insights into

the idea of Godorthe 1 2 G UOI 6 R

The core beliefs and practices of the major world
religions (Christianity, Islam, Judaism, Hinduism and
Buddhism) reflect this mystery of God/Other which is
beyond human understanding.

Skills
Identify the core beliefs of the major world religions
and the religious practices that reflect these beliefs.

Interpret how the importance of the founding figures is
reflected in the celebrations of the world religions,
including Islam, Buddhism or Hinduism.

Explain how the diversity of the beliefs and practices
of the major world religions reflects the human
UFnOl LiggFndFt Yt TY tnYt 1l YuUC

investigating the core beliefs of the major world
religions through retrieval charts and online
resources

researching religious practices of the major

world religions that reflect

their understanding of God e.g. prayer (all), daily
practice (all), liturgical year (Christianity), food
laws (Islam, Judaism, Buddhism, Hinduism), purity
laws (Islam and Judaism)

researching in groups a key figure from one
of the world religions (e.g.Mohammad,
Buddha, Krishna)
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Religious Knowledge and Deep Understanding The
Eucharist draws on historical and scriptural

foundations, including Last Supper (1 Corinthians 11:23 -
TT  UYYFnYLGgLI GTGLOAYiI UOYGH LU
of service and love (John 13:1-20), and those who share
auovYGuLUg!l GLjuY gl OYLJOFuYt Gut
the world. The Eucharist is a means of reconciliation

and forgiveness of sins as expressed through prayers

and actions in the Mass (e.g. penitential rite, eucharistic
prayer and prayers before communion, sign of peace).
Eucharist is the primary and indispensable source of
nourishment for the spiritual life of believers.

Skills
Analyse and summarise some of the key historical and
scriptural foundations for the Eucharist.

Explain some ways in which those who share the
Eucharist commit themselves to carry t+ FY z Ol
mission in the world.

Explore the prayers and actions in the Mass that
express reconciliation and forgiveness.

Prepare a case for the Eucharist as the primary and
indispensable source of nourishment for the spiritual
life of believers.
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creating a concept map (e.g. using Spider
scribe) that identifies prayers and actions in
the Mass expressing reconciliation and
forgiveness of sins

investigating scriptural passages that form the
foundations of the Sacrament of Eucharist, such
as Last Supper (1 Corinthians 11:2328) and Road
to Emmaus (Luke 24:13-35)

creating and designing a brochure (print or
multimedia) or movie that explains how the nature
and purpose of service -learning opportunities in
the school respond to the challenge of the
Eucharist
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Religious Knowledge and Deep Understanding The
001 LUSLjYgUUuUt I GUuAYUGLYLjLI (
GUOYCHETOYt TYzOLjGLQYUUOYLt B¢
followers, and the ministry of the apostles in union

with Peter.i UOY: UGl LUGLjYgUuuUt | Guy
the college of bishops with the pope as the head, is a
service directed to the teaching, pastoral support and
COgnOl LjUGs Yt TYgccvyadulLjyaoal ¢
mission in the world. Authoritative teaching to the

wht COY: UGl LUYLt 8@0LjYTI t+ @YU Lj
magister - teaching, instruction, advice).

Skills

AOLjLl Gr OYuUOYFguul OYt TYuuo?®
on its scriptural origins, including Matthew 18:15 -20.

GhsCgUFYnGTTOI OFUYGGALJjYUF Y
is exercised.

A

debating different understandings of authority
(e.g. as expressed in families, communities,
school, church)

reading a papal encyclical (or extract) and
identifying key teachings and their implications
for members of the Church

using an example of a mission statement (e.g. the
school, the Catholic Education Office, the
Archdiocese), identify key teachings of the
mission statement and the practices that follow
from these teachings
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Religious Knowledge and Deep Understanding In a time
of great challenge and change (c.1918CEto the
present), the Church had to respond philosophically
and theologically

to unprecedented threatsto both human ecology
and environmental ecology from  science,
technology, materialism, consumerism and

political ideologies.

The: Ul | Ipkildsepifical and theological responses
involved rethinking and reforming its cultural influence,
political influence, social structure, roles and
relationships, economic power and evangelising
mission.

Recurring broad patterns of historical change (namely:
Construction: Searching for Unity, Order and Authenticity;
Deconstruction: Challenges to Unity, Order and
Authenticity; Reconstruction: Restoring unity, order and
authenticity) are evident in the story of the Church in a
time of challenge and change

(c.1918 CEto the present) as it was forced to question its
nature and role in the world.

Skills

Sequence significant events and developments in the
Church (c. 1918 CEto the present) within a chronological
framework.

Analyse the causes and effects of these significant
events and developments in the Church and explain their
relative importance.

Develop, evaluate and modify questions to frame an
historical inquiry about significant events or
developments inthe Church (c. 1918CEto the present).

Explain different interpretations (including their
own) ofthe : Ul | lpastd]¥18CEto the
present), using historical terms and concepts, and
acknowledging sources of information.
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A using inquiry questions such as:

How did the changing nature of global conflict
during the twentieth century impacton religious
beliefs about war and peace?

What was the impact of World War Il on the
Church, with particular emphasis on the
Australian home front? What were the
consequences for the modern Church, with
an emphasis on the Australian Church?

How was the Church (with an emphasis on
the Australian Church) affected by significant
global events and changes in this period?

A using historical terms and concepts including:
Post- imperialism, independence movements,
nationalism, capitalism, communism, atheism,
scientific rationalism, sectarianism, human rights,
freedoms, civil rights, Mabo decision,
reconciliation, the Stolen Generation, the Apology,
world war, secularism, materialism, Holocaust,
aUt guQvYit o Wnigeaiich Y¥huclear
holocaust, Armageddon, disarmament, peace
movement, passivism, conscription, encyclicals,
ecumenical councils, ecumenism, Vatican I,
spirituality, religious spirituality, ecological
stewardship, ecological conversion, Catholic
social justice, scientific advances, multi -
culturalism, multi -faith
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Christian Life

Religious Knowledge and Deep Understanding
Conscience is a judgement of reason that guides and
provokes a person to do good and to avoid evil in a
given context. Each person is obliged to follow their
conscience which requires careful and lifelong
formation.

Conscience formation for Christians entails not only
consideration of facts, but is guided by prayer and
reflection on the Word of God, the life and teaching
of Christ, the withess and advice of others, and the
authoritative teaching of the Church.

Judgements of conscience need to be reviewed. This
interiority (i.e. moral mindfulness) is necessary as life
often distracts people from any reflection, self -
examination or introspection.

Skills

Explain how the formation of conscience for
Christians is guided by prayer and reflection on the
Word of God, the life and teaching of Christ, the
witness and advice of others, and the authoritative
teaching of the Church.

Articulate and justify a response to a contemporary
moral issue, guided by key considerations in the
formation of conscience for Christians.

CLMF14

using different examples of moral dilemmas,

LiOt GYUt GYgVYs Ol Ljt FoLjyat 1 g«
and without the assistance of the careful and

lifelong formation of conscience

comparing different approaches to dealing
with moral issues (e.g. utilitarian, rights,
common good, virtue) in order to identify
valuable ethical considerations (e.g. facts,
Catholic Church teaching)

exploring connections between the core beliefs
of some major world religions and their
approaches to moral decision making (e.qg.
Buddhism and the Noble Eightfold Path)
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Christian Life

Religious Knowledge and Deep Understanding
Assisted by the Holy Spirit, the Church draws on the
teaching of Jesus and its living tradition to respond
to emerging moral questions about economic
structures and development.

Catholic social teaching proposes principles for
reflection, provides criteria for judgment and gives
guidelines for action.

The principles of Catholic social teaching, especially
participation, economic justice, global solidarity and
development, preferential option for the poor,
stewardship, and subsidiarity, provide guidelines for
just economic order and development.

Christians believe that human work shares in
_tnolLjYL !l O¢g uWakOeWapledieadtzfieisdnm Y
to use their talents to serve the human

community. Employment without discrimination

GFnYTHI YgYBULUYGGt OYGLYOgLL

Skills

Explain different viewpoints, attitudes and
perspectives about particular examples of
economic order and structure (e.g. access to
employment, conditions of labour, discrimination
in the workforce) through the development of
cohesive and logical arguments, informed by the
principles of Catholic social teaching.

Articulate their own understanding of the nature and
purpose of human work, informed by the principles of
Catholic social teaching.

CLMJ11

exploring the principles of Catholic social
teaching, using a 'Y chart to share
understandings

interpreting and applying a principle of Catholic
social teaching, using a Concept Spiral Strategy

collaboratively prepare a submission to a
government body arguing a just response to a
contemporary issue that incorporates the
principles of Catholic social teaching, especially
participation, economic justice, global solidarity
and development, preferential option for the poor,
stewardship and subsidiarity
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Christian Life

Religious Knowledge and Deep Understanding Believers
pray for justice, for peace and for the environment,
including The Prayer of St Francis, The Canticle of
Creation and The Magnificat.

The Prayer of St Francis is a prayer for peace. In a

world often troubled by war and violence, it calls us

Ut YI OYGFLjul GSOF U LpvidIov& Thie | G Ljt
Magnificat (Luke 1:46-, . p YU LjY &gl Ao LjY Ljt
bt noLjYLjgCdzgudt FYgFnYBULjudGLC
Creation is a prayer of praise for the creator God.

Skills

Participate with respect in a variety of personal and
communal prayer experiences, including prayers for
justice, peace and the environment.

Analyse and explain the features of prayers from the
Catholic and wider Christian traditions, including The
Prayer of St Francis, The Magnificat, and The Canticle
of Creation (e.g. language, vocabulary, images,
purpose, context, structures, patterns, style).

CLPS24

Religious Knowledge and Deep Understanding

Meditative prayer uses silence and stillness to assist
believers to listen and talk to God. Believers use a

range of practices (including praying with the help of
nature) for preparing the body and the mind for

meditative prayer, and for engagingin the 0 Gt | b Yt
80nduguldt FonY~OLUG!t Wedifatve g u (
prayer in the Christian tradition. All forms of vocal and
meditative prayer are intended to lead believers to
contemplation. Contemplative Prayer is the simple
awareness of the presence of God. Itis prayer without
words or images. Centering Prayer provides a way of
enriching and nurturing the spiritual life of believers.

Skills

Participate respectfully in meditative prayer, including
Lectio of Nature.

Identify and use practices that assist preparing for
and engaging in meditative prayer, including
praying with the help of nature.

Explain how Centering Prayer nurtures the spiritual life
of believers in a contemporary context.

CLPS25
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exploring the lyrics of hymns that incorporate the
words of The Magnificat from Scripture (Luke 1:46-
55)

researching the background to the lyrics and the
composers of contemporary music that reflect
Christian justice, peace and respect for the
environment

experiencing a diverse range of prayer

experiences within and beyond Christian

traditions (e.g. meditative prayer, traditional prayer,
silence, spontaneous prayer, cultural prayer)

learning about different ways to pray, including
praying with nature, Lectio of Nature, and Dadirri

using scheduled times during the day to
gradually lengthen times of stillness and silence

creating and leading others in a meditative
prayer experience, including Lectio of Nature
and Centering Prayer

investigating the purpose

and context of some forms of meditative and
contemplative prayer (including Centering Prayer
and Lectio of Nature) as ways

of enriching and nurturing the spiritual life of
believers
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Year 10 Achievement Standard

By the end of Year 10, students describe how the mystery of God can be named, encountered and

FQuuldl YUaFnOl Lttt nAYi UOAYNnOLjLI G OYUt GYUUOBGFLiYGas!| OLjLiYgF ¥
revealed in creation. They differentiate between the core beliefs and practices of the major world

religions (Judaism, Christianity, Islam, Hinduism and Buddhism) and describe and identify how these

from a range of sacred texts for a modern Australian context. They use evidence from Old Testament

and New Testament texts to differentiate between representations of God by various human authors in

different historical, social and cultural contexts and evaluate their relevance for a modern Australian

context. They analyse perspectives in a range of Christian spiritual w  ritings searching for the mystery of

God amid world events and the course of human history.

Students evaluate and draw conclusions about the ways in which the Church hasresponded to a range
of emerging threats to human and environmental ecology. They consider the significance of various

Lit 01 LOLjYuUguYtudnOYuUOY: UGl LUOGLjYgLUGY FYGFYUUOYGH I CnQYGF
Church, the principles of Catholic social teaching and the reasoned judgements of conscience. They
create responses to acontemporary moral question using evidence from these various sources to
support their responses. Students consider the significance of various sources that nourish the spiritual
life of believers including the Eucharist, the Peace Prayer of St Francis, The Magnificat, the Canticle of
Creation, contemplative prayer, centering prayer and meditative prayer including Lectio of Nature and
individual and communal prayer for justice, peace and the environment. They participate respectfully in
a variety of personal and communal prayer experiences including meditative prayer; prayers for justice,
peace and the environment; and meditative prayer practices including praying with the help of nature.
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The Senior Secondary curriculum builds on the prior learning from Prepto  Year 10 in Brisbane Catholic
Education Religious Education Curriculum, allowing students to use, consolidate and expand on what

they have learned. The four interrelated strands of Sacred  Texts, Beliefs, Church and Christian Life also
underpin the senior secondary curriculum, identifying core content that is to be taught and that students
should learn.

i UOY 1 LUl GLUt s YQGLUt sYt TYQI GLI gFO6LYBOLjLjgt OYt FYUuUOYOFUUd
schools in the Archdiocese of Brisbane, students in Years 11 and 12 must study an accredited course in

Religious Education. Catholic educators, holdinsacr On Y Ul G Ljit YaUOY: UGl L U6 LjYad LjLjdt F Y
LudnOFuULYUgdzOYgLLOLjLjYut YGFLCULGdzOQYOnLOCCOFuY!I OCG¢t Gt OLjY

The curriculum for students in these years of schooling provides them with increased opportunities to
make decisions about pathways through school and beyond. Arange of choices from specialised courses
GLYs | tdzinOnYut Yo0OOu Wtejasisn OF i Ljo YFOOn LjYg Fn

The Religion Curriculum P -12 enables students in the senior secondary years to develop a deeper
understanding of the Catholic Christian tradition and an empathetic understanding of the major world
religions, as well as a grasp of the impact of religiouste achings on the lives of believers. The approach
taken respects learners and promotes critical thinking,  opening up the possibility for a richer
appreciation of self and others.

Study of Religion - General Senior Syllabus 2019

Rationale

Study of Religion is the investigation and study of religious traditions and how religion has influenced,

gFnYLt FUGFUOLjYut YGFTCUOFLOQYs Ot 5 CO0LjYCGdzOLIAY LjYl OCGt Gt F
expressions exist within each tradition. Religi ous beliefs and practices also influence the social, cultural

and political lives of people and nations. Students become aware of their own religious beliefs, the

religious beliefs of others, and how people holding such beliefs are able to co-existin a pluralist society.

Throughout the course of study, students engage with an inquiry approach to learning about religions,
their central beliefs and practices, and their influence on people, society and culture. As a result, a
logical and critical approach to understanding the  influence of religion should be developed, with
judgments supported through valid and reasoned argument. This contributes to the development
of arange of transferable thinking and processing skills that will help students to live and work
successfully in the 21st century.
QCAA(2019) Study of Religion 2019: General Senior Syllabus, p.1

Overview

Study of Religion investigates religious traditions and how religion has influenced, and continues to
GFTCUOFLOQYs Ot 5 CO0LjYCUdzOLiAYaulnOFuLjYlI OLt 80YgGgl OYt TYuuC
others, and how people holding such beliefs are  able to co -exist in a pluralist society.

Course

Study of Religion is a course of study consisting of four units. Subject matter, learning experiences
and assessment increase in complexity from Units 1 and 2 to Units 3 and 4 as students develop
greater independence as learners. Units 1 and 2 provide foundational learning, which allows students
to experience all syllabus objectives and begin engaging with  the course subject matter. Students
should complete Units 1 and 2 before beginning Unit 3. It is recommended that Unit 3 be completed
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before Unit 4. Units 3 and 4 consolidate student learning. Only the results from Units 3 and 4 will
contribute to ATAR calculations.

Each unit has been developed with a notional time of 55 hours of teaching and learning,
including assessment.
QCAA(2019) Study of Religion 2019: General Senior Syllabus, p.3

Religion and Ethics - Applied Senior Syllabus 2019

Rationale

A sense of purpose and personal integrity are essential for participative and contributing members
of society. This Applied syllabus provides for a course of study that encourages students to explore
their personal values and life choices and the ways in which these are related to their beliefs.

Religion and Ethics helps students understand the personal, relational and spiritual perspectives of
human experience. A search for meaning assists students from different cultural, social, linguistic

and economic backgrounds to learn about and reflect on the richness of religious and ethical
worldviews.

In the context of this syllabus, religion is understood as a faith tradition based on a common
understanding of beliefs and practices; spirituality refers to a transcendent reality that connects a
person with humanity and the universe. The term ethics  refers to a system of moral principles; the
rules of conduct or approaches to making decisions for the good of the individual and society. In a
religious sense, beliefs are tenets, creeds or faiths; religious beliefis  belief in a power or powers that
influence human behaviours. Religion and Ethics focuses on the personal, relational and spiritual
perspectives of human experience. It enables students to
investigate and critically reflect on the role and function of religion and ethics in society. Within this
syllabus, the focus is on students gaining knowledge and understanding, on developing the ability
to think critically, and to communicate concepts and ideas relevant to their lives and the world in
which they live.

QCAARO019), Religion and Ethics 2019: Applied Senior Syllabus V.1, p

§Q USBU0D ZT pue TT JeaA

Overview

Religion & Ethics focuses on the personal, relational and spiritual perspectives of human
experience. Students investigate and critically reflect on the role and function of religion and ethics
in society.

Course -
Religion and Ethics is a four -unit course of study. Units 1 and 2 of the course are designed to allow
students to begin their engagement with the course content, i.e. the knowledge, understanding and

suonduos

skills of the subject. Course content, learning experiences and assessment increase in complexity
across the four units as students develop greater independence  as learners. Units 3 and 4
consolidate student learning. The minimum number of hours of timetabled school time, including
assessment, for a course of study developed from this Applied syllabus is 55 hours per unit. A

course of study will usually be complet ed over four units (220 hours). A course of study for Religion
and Ethics includes: three core perspectives of human experience v personal, relational and
spiritual integrated in a minimum of four and a maximum of eight electives. Each perspective of the
core must be covered within every elective topic selected and integrated throughout the course.
While the relative emphasis on each perspective may vary in different electives, each perspective
must be covered within every elective selected.
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Compass ¢ Certificate 111 / IV in Christian Ministry and Theology

Rationale

The Catholic Church employs 2% of the Australian workforce in health, education, social services, aged
care and day care. The Compass course provides a nationally accredited  Certificate 11l in Christian
Ministry and Theology (10741NAT)or Certificate IV in Christian Ministry and Theology (10742NAT)designed
to equip learners to work effectively in a Catholic context or agency by providing a sound understanding

of Catholic ethos, beliefs and values. Students who may at some point wish to gain employment within

the Catholic sector will find this qualif ication relevant for their personal and professional development.

The difference between Compass (Certificate lll)and Compass Plus (Certificate V) is that Compass Plus
requires greater depth and breadth of understanding. Learners at this level are expected to be able to
discuss, interpret, compare and reflect critically on course content beyond the expectations

set at Certificate Il level. Successful completion of this qualification contributes towards the
Queensland Certificate of Education (QCE) and the ATAR calculation. The Certificate 1V may
also provide a pathway to higher education.

Overview

Compass and Compass Plus provides an understanding of contemporary Catholic beliefs and practices
and how these shape individuals and communities. Students reflect on their own beliefs and ethics, and
the beliefs and values of the Catholic Church. They dev elop critical thinking, teamwork and other 21st
century skills. Compass Plus students also develop their leadership skills.

Course

The subject is offered in Catholic colleges, typically over two years involving face -to-face training.
Delivery options can be tailored to suit local cohorts. The course covers four modules: Spirituality Today,
The Story, Choices, and The Edge. These explo re spirituality and religion, key elements  of Catholic
spirituality, the Bible and its interpretation, ethics and frameworks for making ethical decisions, Catholic
Social Teaching, contemporary ethical and social issues, and the role of worldviews and faith in
contemporary Australia.

Each semester covers a module of work and is accompanied by comprehensive resources.
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Years Eleven and Twelve

Sacred Texts

Religious Knowledge and Deep Understanding
Old Testament texts need to be understood in
their proper historical and cultural contexts.
Application of Biblical criticism (exegesis) to
Old Testament texts enables a deeper
understanding of the intentions of the human
authors, and the recurring themes in the texts
(e.g. covenant, liberation, preferential option
for the poor, restoration, eschatology,
parousia, judgement, hope, and redemption).

The intention of the human author is important
in determining the nature of the truth revealed
in the text (e.g. historical truth, factual truth,
religious truth).

Old Testament texts are used by the Church to
form and inform individuals, communities and
traditions; assist personal and communal prayer;
and provide insights into life and guidance for
living (e.g. helping people to respond to global,
ethical and justic e issues and challenges).

Skills

Apply Biblical criticism to explore the
particular political, cultural, literary, social and
geographical contexts of Old Testament texts.

Examine recurring themes in Old Testament
texts in order to evaluate their capacity to
impact on Australian culture and lifestyle.

STOT17

Study Of Religion Syllabus (2019)
Sacred texts and

religious writings

Sacred texts

(Unit 1: Topic 1)

What is the significance of sacred

texts for individuals, communities
or traditions in Abrahamic faiths?

What approaches or methods
of reading and analysing sacred
texts are available?

Religion and Ethics (2019)
Dimensions with key ideas and
questions

Sacred stories (Elective 11)

Personal perspective:
Core 1: Who am I?

Key figures from Christian sacred
texts (E.g. Jesus, disciples) who
inhabit the story of my life.

Relational perspective: Core 2:
Who are we?

Historical, cultural, social

and political dimensions of
communities in Christian sacred
texts.

Spiritual perspective:

Core 3: Is there more

than this?

Stories of founders and followers
in Christian sacred texts (E.g.
Jesus, disciples, early Church)

Compass / Compass
Plus (Certificate Il &
IV in Christian
Ministry and
Theology)

The Story

Discuss the
nature of the

Bible and its
contents.

Recognise some key
events and persons in
the biblical narrative.

Identify the relevance
and application of the
Bible today. Identify
key aspects of biblical
interpretation.

Apply methods for
interpreting biblical
texts and
competently use
basic theological
reference material.
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Religious Knowledge and Deep

Understanding

The Reign of God is the focus of

zOLjULO6YCUGTOYgFnYuog
UGI LUOYs 1 OgLUONnYzOL

teaching. New Testament texts need

to be understood in their proper

historical and cultural contexts.

Application of Biblical criticism

(exegesis) to New Testament texts

enables a deeper understanding

of the audiences and intentions of

the human authors (e.g. the use of

common sources by the human

authors of synoptic Gospels).

The intention of the human author is

important in determining the nature

of the truth revealed in the text (e.g.

historical truth, factual truth, religious

truth).

New Testament texts are used by the
Church to form and inform individuals,
communities and traditions; assist
personal and communal prayer; and
provide insights into life and guidance
for living (e.g. helping people to
respond to global, ethical and justic e
issues and challenges).

Skills

Use Biblical criticism to analyse and
draw conclusions about similarities,
differences and contradictions in the
synoptic Gospels (e.g. considering
GUOYFguul OYt TYOgLUY
community, theological perspectives,
major themes and choice of source
material).

Examine stories about Jesus and

his teachings and actions in New
Testament texts (e.g. infancy

narratives; miracles; Beatitudes;
parables; passion, death and
resurrection stories) in order to

OnsCt |l OYUt GYz OLju Ljo ¥
be used to evangelise, and to critique
Australian culture and lifestyle.
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Study Of Religion Syllabus (2019)
Sacred texts and religious writings
Sacred texts (Unit 1:Topic 1)

Explain the origin and meaning
of sacred texts of Christianity
for tradition, community and
individuals.

Identify and compare literacy
styles of written and oral
expression in gospels and other
New Testament texts.

Religion and Ethics (2019)

Dimensions with key ideas and
guestions

Sacred stories (Elective 11)

Personal perspective:
Core 1: Who am 1?

Use stories of founders and
experiences of followers to inform
and form personal and family
values and beliefs.

Relational perspective:
Core 2: Who are we?

Historical, cultural, social

and political dimensions of
communities in Christian sacred
texts.

Spiritual perspective: Core 3:1s
there more than this?

How are sacred texts used by
the adherents of Christianity
for preaching and teaching, for
highlighting values and shared
traditions, and for framing ritual
experiences?

Compass / Compass Plus
(Certificate 11l &1V in
Christian Ministry and
Theology)

The Story

Recognise some aspects of
the context of the New
Testament.

Understand the historical
background to the time of
Jesus and explore the ways
in which the earliest
Christians remembered
Jesus and told his story.

Discuss the identity and
mission of Jesus Christ.

Describe how each Gospel
presents its own portrait of
Jesus.

Understand the nature of
OgucCcoLjycouuol Ljy
strategies for their

interpretation.
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Sacred Texts

Religious Knowledge and Deep
Understanding

Contemporary Christian spiritual
writings reflect the signs of the times
in the light of the Gospel and use a
variety of mediums and modes of
communication to reveal the mystery
of God and of life.

Skills

Identify and describe how the
mystery of God and of life is revealed
through the message, mediums and
modes of contemporary Christian
spiritual writers.

STCW12

Study Of Religion Syllabus (2019)
Sacred texts and religious writings
Sacred texts (Unit 1:Topic 1)

How are sacred texts used and
interpreted?

Evaluate and draw conclusions
about the impact of sacred texts
on people, society and culture
(E.g. mystery of God and life).

Explain why and how some texts
are recognised as sacred.
Analyse perspectives related to
how sacred texts answer ultimate
guestions.

Religion and Ethics (2019)

Dimensions with key ideas and
guestions

Spiritualities (Elective 13)
Personal perspective:

Core 1: Who am 1?

What does spirituality mean to
me?

Relational perspective:

Core 2: Who are we?

Are spirituality and materialism
compatible?

Spiritual perspective:

Core 3: Is there more than this?
What messages have people
presented about personal faith

and religious topics through the
visual arts, drama, music and film?

Ethical perspective: Unit 3: Topic 2

Use examples from contemporary
Christian writers and identify ways
in which religious traditions inform
personal ethics.

Compass / Compass Plus
(Certificate Il & IV in
Christian Ministry and
Theology)

Spirituality Today

What can we learn from
writers on Christian
spirituality?

What impact does a

5 Ol Ljt FoLjYiagt oY
have on their spirituality?
Reflect on your own
images of God, and on
images of God in books
and art.

The Story

Draw meaning from the
Bible and communicate
it in relevant and
meaningful ways to your
peers. Reflect on
writings of Saint Paul
and Pope Francis.
Choices

Explore a contemporary

Social Justice Statement from
the Australian Catholic

9 G LjUt 5 Ljé Y: aspd O
example of a way to analyse

an ethical and social issue and
to become familiar with
Catholic social teaching as it is
applied in Australia.

The Edge

Research one Christian

LisdGl GautgCYGI Guo
understanding and response

to the meaning of life.
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Religious Knowledge and Deep
Understanding

Christians believe that Jesus freely
O08ll gLOnY _t nolLj
work of salvation which was
accomplished through his

5 gLjLjit FYgFnYnoguU
obedience unto death on behalf

of all people brought about the
forgiveness of all sin.

Christians believe redemption is
that freedom from sin and
freedom for life which God
graciously gifts to the human
person through Jesus Christ.

Skills

Analyse the connections between
the passion and death of Jesus
gFnYuUOY: Ul GLjuGGF
work of salvation.

Identify and describe the Christian
belief that the paschal mystery of

Jesus Christ provides ultimate
meaning for human existence.
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Study Of Religion Syllabus
(2019)

Religion and ritual
Lifestyle rituals (Unit 2: Topic 1)

Explain how core beliefs of
religious traditions are
manifested in lifecycle rituals.

Religious ethics

Ethical relationships
(Unit 3: Topic 2)

Evaluate and draw conclusions
about the extent to which
religious ethics influence
individual decision -making
processes.

Religion rights and the
nation-state

Religion and human rights
(Unit 4: topic 2)

Identify the ways in which religion
describe human life through
sacred texts and religious writings
of Christianity, revelation,
resurrection, salvation and human
dignity.

Religion and Ethics (2019)

Dimensions with key ideas
and questions

Meaning and purpose (Elective 6)

Personal perspective: Core 1:
Who am 1?

How do | account for and respond
to the good and bad in my life?

Relational perspective:
Core 2: Who are we?

How do individuals, society and
religions respond to good and
evil, truth and beauty?

Compass / Compass Plus
(Certificate 111 & 1V in Christian
Ministry and Theology)

Spirituality Today

Who is God? How does the
Bible depict God? Define the
terms Trinity and Incarnation
and understand their
significance for Christian
spirituality.

The Story

Discuss the identity and mission
of Jesus Christ.

Compare the crucifixion narratives
of the Gospels. Describe how
each Gospel presents its own
portrait of Jesus.

The edge
GnsCt Il OYuuoy
Nicene Creeds as

expressions of the faith of the
Church.

5t Lju
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Religious Knowledge and Deep
Understanding

Christians believe that the nature

of God is revealed in the Old

i OLjug®OFunRYi UOYni
CUtY 8i QYdLjYUFnOlI
sense that God is the fullness of
being, every perfection, without
origin and without end.

Christian tradition expresses the
riches of the divine name in a
variety of

terms such as goodness,
abounding in steadfast love,
trustworthiness, constancy, truth
and faithfulness.

Skills

Use appropriate textual evidence
to explain the nature of God as
revealed in Old Testament
writings (e.g., God is great - Isaiah
40:1217; God is one-
Deuteronomy 6:4; God abounds in
steadfast love and faithfulness -
Exodus 34:6; God alone IS -
Exodus 3:13 15).

Explain how the variety of
terms for God used in

Christian tradition influences the
ways in which Australians
understand the nature of the
divine.

BETR15

Study Of Religion Syllabus
(2019)

Sacred texts and religious
writings

Abrahamic traditions
(Unit 1: Topic 2)

Differentiate between and
analyse ways in which adherents
within the Abrahamic traditions
read, interpret and analyse sacred
texts.

Religion and Ethics (2019)

Dimensions with key ideas and
questions

Australian scene (Elective 1)

Personal perspective: Core 1: Who
am I?

What is my religious/belief/
spiritual heritage?

Relational perspective: Core 2:
Who are we?

How do Australians view
religious beliefs and
spiritualities?

Indigenous Australian
spiritualities (Elective 5)

Spiritual perspective: Core 3: Is
there more than this?

How do Aboriginal and Torres
Strait Islanders explain the
origin and destiny of
individuals?

Compass / Compass Plus
(Certificate 11l & IV in Christian
Ministry and Theology)

Spirituality Today

Who is God? How does the Bible
depict God?

Consider a range of biblical texts
describing God. Discuss the
image of God and its impact on
faith.

The Story

Explore how God is described in
the Old Testament. Are there any
images that could easily be
misinterpreted if they were used
without a broader understanding
of God and the whole context of
the Bible?

Consider which of the images of
God are most relevant for young
people today. Research how
another religion depicts God/the
divine.
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Religious Knowledge and Deep
Understanding

Christians believe that God is the
source of all existence.

God is revealed in the person of
Jesus and through all of creation.
Knowledge and understanding of
God require both human reason
and faith.

Skills

Explain what can be known about
God as revealed through all of
creation (e.g. loving Creator,
providence, immanence,
transcendence).

Compare different ways

humans come to a

knowledge and

understanding of God

(e.g. through the person of Jesus,
through the work of the Spirit,
through human reason; through

faith, through
experience).
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Study of Religion Syllabus (2019)
Religion and ritual
Lifecycle rituals (Unit 2: Topic 1)

Explain ways lifecycle rituals flow
and respond to ultimate
questions. (E.g. What does it
mean to be human?)

Religion, rights and the nation- state

Religion and human rights (Unit 4:
Topic 2)

Identify the ways in which
religious describe human life,

through sacred texts and
religious writings.

Religion and Ethics (2019)

Dimensions with key ideas and
questions

Meaning and purpose (Elective 6)

Personal perspective:
Core 1: Who am 1?

CUguyTgLut | Ljy Ug dzO
meaning and purpose?

Relational perspective:
Core 2: Who are we?

What factors influence a

Lt 89U FGuAd6LiYLiOg! L
meaning?

Spiritual perspective:

Core 3: Is there more than this?

How might belief in religion inform
5 0t sCOoOLjYpuOLjuYTH
purpose?

Compass / Compass Plus
(Certificate 11l & IV in Christian
Ministry and Theology)

Spirituality Today
CUguYidaoasgLuYnt OLjY
image of God have on their
spirituality?

Choices

The teaching of Jesus and the

Church and the formation of
conscience.

Identify sources for Catholic
teaching on conscience.

Explore approaches to moral
reasoning and ethics.

Apply a framework for ethical
decision - making

Catholic social teaching.
The Edge

Become aware of how suffering
affects the way people make
sense of the world.

Explore the meaning of life and
the big questions in life.
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Religious Knowledge and Deep
Understanding

Christians believe that faith is an
authentic and free human act
made possible by grace. Faith
seeks understanding; it is not
contrary to reason.

Skills

Describe the characteristics of a
Christian understanding of faith
(i.e. faith as a grace; faith as a
human act; faith and
understanding; freedom of faith;
necessity of faith; perseverance
in faith).

Make connections between the
Christian understanding of faith
and the personal, relational, and
spiritual dimensions of human
experience.

BEHE12

Study of Religion Syllabus (2019)

Religion, rights and nation-state

Religion and human rights (Unit 4:

Topic 2)

Communicate in a created
response, what the rights are for
human beings in relation to faith.

Examine and interrogate sources
regarding the influence of
religion in shaping
understandings of human life and
perspectives on religious rights
and human rights.

Religion and Ethics (2019)

Dimensions with key ideas and
questions

Religion and contemporary culture
(Elective 8)

Personal perspective:
Core 1: Who am I?

How do I understand religion and
culture?

How is my understanding of
religion shaped by culture?

Relational perspective:
Core 2: Who are we?

What is the relationship between
religion, spirituality and culture?

Spiritual perspective:
Core 3: Is there more than this?

How and when is religion seen as
central to or separate from
culture?

Compass / Compass Plus
(Certificate 111 & IV in Christian
Ministry and Theology)

Spirituality Today

Describe the role spirituality
plays in the school community.
Explain the purpose of ritual and
how rituals impact upon
community.

Explain the role of community in
Catholic spirituality. Explain the
role of sacraments in Catholic
spirituality.

Identify a variety of ways in
which Christians practice their
spirituality.

Explain some of the key features
of other faith traditions.

The Edge

How do other religions name,
describe and understand God?

How do other religions see the
world?

Religion in Australian society §
has it shaped Australian identity?
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Religious Knowledge and Deep
Understanding

Christians believe that God
created the human person in the
image of God; as body animated
by a spiritual soul. The body and
soul are truly one. According to
Catholic teaching, the human
soul is individually created for
each

person by God, infused at the time
of conception, and is immortal.

Skills

Express the Christian
understanding of the human
person as made in the image of
God and animated by a spiritual
soul.

Apply Catholic teaching about
the human soul to a
contemporary issue (e.g.
reproductive technology,
euthanasia).
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Study of Religion Syllabus (2019)

Sacred texts and religious
writings

Sacred texts (Unit 1: Topic 1)

Analyse perspectives related to
how sacred texts answer
ultimate questions.

Religious ethics

Ethical relationships (Unit 2: Topic
2)

Identify the ways in which
religious traditions inform
personal ethics?

Religion and Ethics (2019)

Dimensions with key ideas and
questions

Ethics and morality (Elective 2)

Personal perspective:
Core 1: Who am 1?

What motivates my moral
choices?

Social justice (Elective 12)

Relational perspective:
Core 2: Who are we?

| OYgCCYs Ot 5 COG LjY
Good and evil (Elective 3)

Spiritual perspective:
Core 3: Is there more than this?

How have religions and beliefs
systems engaged with concepts
of good and evil?

Compass / Compass Plus

(Certificate 11l & IV in Christian
Ministry and Theology)

Spirituality Today
CUguYidoasgLuYnt OLjY
image of God have on their
spirituality?

Choices

The teaching of Jesus and the

Church and the formation of
conscience.

Identify sources for Catholic
teaching on conscience.

Explore approaches to moral
reasoning and ethics.

Apply a framework for ethical
decision - making

Catholic social teaching.
The Edge

Become aware of how suffering
affects the way people make
sense of the world.

Explore the meaning of life and
the big questions in life.
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Religious Knowledge and Deep
Understanding

The major world religions have
a role in the quest for meaning
and purpose in the lives of
individuals and communities.
Religious traditions, while
distinct and different, share
some distinguishing elements
(e.g. attitudes, beliefs

and practices) that have
developed over time.

Skills

Research and examine
distinguishing components of a
religion (e.g. core beliefs, sacred
texts, rituals, key figures, sacred
space).

Examine and discuss ways in
which the spiritual writings of a
religious tradition

inform and form individuals,
communities and traditions.

Analyse the connections between
ethical frameworks of a religious
tradition and responses to
contemporary issues.

Explore ways in which religious
traditions express their beliefs
through ritual and daily living.

BEWR12

Study of Religion Syllabus (2019)

Sacred texts and religious

writings

Sacred texts (Unit 1: Topic 1)
Demonstrate an understanding of
how sacred texts inform ritual,
moral codes and relationships.
Religious ethics

Social ethics (Unit 3: Topic 1)
Identify ethical teachings in sacred

texts, religious writings and rituals
of major world religions.

Differentiate between the major
world religions through the ways
religious beliefs and practices
influence decision - making
process relating to a social
ethical issue.

Religion and Ethics (2019)

Dimensions with key ideas and
questions

World religions (Elective 9)
Personal perspective: Core 1: Who
am 1?

What religious viewpoints, symbols
and practices can | recognise
around me?

Relational perspective: Core 2: Who
are we?

What are the significant beliefs and

practices of the major religions of
the world.

Spiritual perspective: Core 3: Is
there more than this?

How do world religions answer big
questions about life?

Compass / Compass Plus
(Certificate 11l & IV in Christian
Ministry and Theology)
Spirituality Today

Explain the purpose of ritual.

Explain some of the key
features of other faith traditions.

Explore the significance of food
and how food reflects the
relationship between believers
and their God.

The Story

Identify aspects of the divine
in other world religions.
The Edge

Identify core aspects of a

Catholic Christian worldview.
Consider an Australian

Indigenous

worldview. Become aware of how
world religions understand
God/the divine. Investigate the
role of religion in Australian society
and how it has influenced
Australian identity.
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Religious Knowledge and Deep
Understanding

Christian rituals embody beliefs that
are expressed in structured actions
or codified norms/rites. In  the
Catholic Church, the Sacraments of
Commitment (Marriage and Holy
Orders) give expression to the
creative love of God, and call
believers to a Genuine relationship,
service of others, and building up of
the Christian community.

For Christians, marriage is a
covenant expressed as an intimate
partnership of life and love between
man and woman, intended by God
in creation. Christian marriage
presumes Genuine freedom and
understanding by both persons. In
major Christian churches, the call to
a ministry of word, liturgical and
community leadership is ritualised
through a variety of ceremonies and
rites (e.g. ordination, endorsement
and election). In the Catholic Church,
through the Sacrament of Holy
Orders, bishops, priests and
deacons are ordained to make

L:JI_GLjQéI:jVSI G OLju Ut t
GuUOd! YLjOI dziL OYgFnY

people. Christian funerals express
solidarity of the living and the dead
(Communion of Saints). They
combine prayer for the forgiveness
of sin and for a merciful judgement;
hope in resurrection; and gratitude
for the blessings that came to others
through the life of the deceased
person.

Skills

Analyse some Christian rituals (e.g.
Marriage, Holy Orders, funerals)
using models of ritual analysis, to
draw conclusions about the beliefs
being expressed, and how they
meet the spiritual and emotional
needs of believers.
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Study of Religion Syllabus (2019)
Religion and ritual
Lifecycle rituals (Unit 2: Topic 1)

Explain how core beliefs of
religious traditions are
manifested in lifecycle
rituals.

Analyse a lifecycle ritual using
recognised theories of scholars.

Religion and Ethics (2019)

Dimensions with key ideas and
questions

Religious ethics
Spiritualities (Elective 13)

Personal perspective:
Core 1: Who am I?

How does spirituality influence
my life?

Religious citizenship (Elective 10)

Relational Perspective:
Core 2: Who are we?

How do religions and ethical
rituals (E.g. weddings, arts
festivals and sporting events)
allow people to relate to each
other?

How do communal rituals and
ceremonies that mark life

events (E.g. birth, marriage etc.l p Y
contribute to spirituality?

Spiritualities (Elective 13)

Spiritual Perspective:
Core 3: Is there more than this?

How do different belief systems
view life events?

Compass / Compass Plus
(Certificate 11l & IV in Christian
Ministry and Theology)

Spirituality Today

Describe the role spirituality
plays in the school community.
Explain the purpose of ritual
and how rituals impact upon
community.

Consider the underlying
meanings and values associated
with ritual.

Explain the role of community
in Catholic spirituality.

Explain the role of sacraments
in Catholic spirituality.

Identify a variety of ways in
which Christians practice their
spirituality.

Consider the concept of
sacramental vision.

Make a recommendation on how
spirituality could be supported at
your school.
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Religious Knowledge and Deep
Understanding

In major Christian traditions, some
rituals are prepared according

to formal principles and rubrics.
These rituals are referred to as

liturgy.

Liturgical adaptation is provided
for in Christian traditions to enable
expression of the cultural diversity
of believers and encourage their
active participation.

Skills

Investigate examples of Christian
liturgy (e.g. Eucharist, marriage,
funerals) in order to identify some
formal principles and rubrics
applied.

Critique examples of Christian
liturgy for their capacity to express
the cultural diversity of believers
and encourage their active
participation.

CHLS17

Study of Religion Syllabus (2019)
Religion and ritual

Calendrical rituals (Unit

2: Topic 2)

Identify calendrical rituals in world
religions (including Easter).

Explain using sacred texts and
religious writings, the reasons
for religious calendrical rituals
occurring at a particular time.

Religion and Ethics (2019)

Dimensions with key ideas and
questions

Spiritualities (Elective 13)

Relational perspective: Core 2: Who
are we?

How do groups organise roles to
facilitate religious expressions?

Spiritual perspective: Core 3: Is
there more than this?

How does spirituality help us
understand our place in the

world?

Indigenous Australian spiritualities
(Elective 5)

Spiritual perspective: Core 3: Is
there more than this?

What are the main aspects of
Aboriginal and Torres Strait
Islander rituals and ceremonies?

Compass / Compass Plus
(Certificate 11l & IV in Christian
Ministry and Theology)

Spirituality Today

Explore the idea of ritual and
consider the underlying meanings
and values associated with ritual.
GnsCt Il OYuUOY: guuUt
teachings on the sacraments

And the sacraments as channels
t TY  igracé.Lj

The sacraments and Vatican |l

Explore rituals in your school: How
do these rituals impact the
relationships between staff and
students?

How do these rituals convey the
values of the school? Design a
ritual of welcome for a new class
member.

Compare rituals of the Catholic
Church with those of other
Christian traditions.
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Religious Knowledge and Deep
Understanding
Christians believe they are called
through Baptism (Latin vocéation -
OLgCCUOFtopYUt YULjO
profession, family life, Church
and civic commitments in the
service of God and for the sake of
the greater common good. In the
Christian tradition, the response to
GUGLYLgCCYAt FOo LjY
choosing from the following
four main states of life: that
of a single person; a married
person; a celibate member of
a religious congregation (sister,
brother, priest); an ordained
minister (e.g. priest, deacon). For
Catholic Christians, Sacraments of
Commitment (Marriage and Holy
Orders) are particular expressions
of vocation and discipleship.
Christians believe the Holy Spirit
empowers them to live out

Ul GLju6LjYadLjLjigt FY

Skills

Investigate how and why
Christians (individuals or groups,
past or present) have used their
gifts in the service of God and for
the sake of the common good
(e.g. social, political or ethical
reform; defence of human rights;
action for social justice; ecological

stewardship).
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Study of Religion Syllabus (2019)
Religion, rights and the nation-state

Religion and human rights (Unit 4:
Topic 2)

Evaluate and draw conclusions

about the significant of religion and

the extent to which it has an
GFTCUOFLOYt FYLjt L GOt
religious and human rights issues.
Religion and Ethics (2019)

Dimensions with key ideas and
questions

Heroes and role models (Elective 4)

Personal perspective:
Core 1: Who am I?

What might | learn from Christian
heroes and role models for me to
flourish?

Relational perspective:
Core 2: Who are we?

How do Christian heroes and role
models influence the ways in which
people behave with each other?

Spiritual perspective:

Core 3: Is there more than this?

ft GYgl OYUOI t OLjYgFn®
stories used by the adherents of
particular religions for preaching and
teaching, highlighting values and

shared traditions and to frame ritual
experiences?

Compass / Compass Plus
(Certificate

Il & IV in Christian Ministry and
Theology)

Spirituality Today

Explore faith and spirituality in the
workplace. Are faithand spirituality
relevant to work,

business and public life? Can faith/
spirituality be good for business? If
so, how?

Choices

Explore a contemporary Social
Justice Statement from the

GLjul gCiagFY: guUt Cd
Conference as an example of a way
the church lives out its vocation in
public life responding to social
issues.

Participate in service learning and
complete a community service
journal.

The Edge

Understand the role of worldview
and the personal implications of
worldview.

Identify the relevance of your own
beliefs and worldview on your life.

Answer the four big questions: Why
are you? What do you believe? Why
do you believe what you belief?
What is your strategy to live out your
beliefs?
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Religious Knowledge and Deep Understanding
Christians believe they are called through Baptism
(Latinvocatio -0 L g CCOFt 6pYut YiLOYi
profession, family life, Church and civic

commitments in the service of God and for the sake

of the greater common good. In the Christian

tradition, the response oG UG LjYL g CCYAt FC
involves choosing from the following

four main states of life: that of a single person;

a married

person; a celibate member of a religious

congregation (sister, brother, priest); an ordained
minister (e.g. priest, deacon). For Catholic Christians,
Sacraments of Commitment (Marriage and Holy
Orders) are particular expressions of vocation and
discipleship.

Christians believe the Holy Spirit empowers them

Ut YCGdzOYt GauY: Ul dvajid.o LjY ©d LjLjd
Skills

Investigate how and why Christians (individuals or
groups, past or present) have used their gifts in the
service of God and for the sake of the common

good (e.g. social, political or ethical reform; defence

of human rights; action for social justice; ecolo gical
stewardship).

CHPG12

Compass / Compass Plus (Certificate Ill & IV in Christian
Ministry and Theology)

Spirituality Today

Explore faith and spirituality in the workplace. Are faith
and spirituality relevant to work, business and public life?
Can faith/spirituality be good for business? If so, how?

Choices

Explore a contemporary Social Justice Statement from
uuoy
example of a way the church lives out its vocation in
public life responding to social issues.

Participate in service learning and complete a
community service journal.

The Edge

Understand the role of worldview and the personal
implications of worldview.

Identify the relevance of your own beliefs and worldview
on your life.

Answer the four big questions: Why are you? What do
you believe? Why do you believe what you belief? What
is your strategy to live out your beliefs?

YEAR
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Religious Knowledge and Deep
Understanding

Awareness of history is an
essential dimension of any
study about religion. Historical
knowledge is fundamental to
understanding and appreciating
the purpose, meaning and
significance of religion in the
lives of individuals and
communities.

Skills

Investigate patterns of belief

and religious traditions, and the
ways in which these contribute to

shaping and interpreting 5 Ot 5 C

lives and experiences, past and
present.

Examine and account for
significant continuity and change
in religions in a variety of historical
and cultural contexts.
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Study of Religion Syllabus (2019)
Religion and rituals

Calendrical rituals (Unit 2: Topic 2)
What historical events inform
calendrical rituals in world
religions, including Christianity and
Aboriginal spiritualities and Torres

Strait Islander religion (E.g. coming
of the light)?

Religion, rights and nation -state
Religion and the nation - state
(Unit 4: Topic 1)

Analyse the ways religion has

interacted with the nation state
through historical examples.

Religion and Ethics (2019)
Dimensions with key ideas and
questions

Australian scene (Elective 1)

Personal perspective: Core 1:
Who am I?

What has shaped my concept of
being Australian?

Relational perspective: Core 2:
Who are we?

In what ways do religions, beliefs
and spiritualities contribute to
Australian identities?

Peace and conflict (Elective 7)
Relational perspective: Core 2:
Who are we?

Are wars ever just?

Australian scene (Elective 1)
Spiritual perspective: Core 3: Is
there more than this?

In what ways have significant
moments of Australian life been

influenced by religion, beliefs and
spiritualities?

Compass / Compass Plus
(Certificate 11l & IV in Christian
Ministry and Theology)
Spirituality Today

Explore Vatican Il as a turning
point in Catholic history.
Explore the relevance of the
Church in Australia today.

The Story

Recognise key events in the
history of Israel.

Compare images of God in the
Old Testament.

Reflect on the Bible and its
relevance today.

Apply methods and resources
for interpreting Biblical texts.

Explore the world of the New
Testament.

The Edge

Investigate the role of religion
in Australian society and how
it has influenced Australian
identity.
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Christian Life

Religious Knowledge and Deep
Understanding Christian moral
teaching provides guidelines and
limits regarding ethical and moral
responses to global issues and
challenges, such as justice,
tolerance, reconciliation, peace,
ecology, nonviolence, respect and
appreciation for others.

Skills

Analyse and appraise the
contribution of Christian moral
teaching to global issues and
challenges.

CLMF15

Study of Religion Syllabus (2019)
Religious ethics
Social ethics (Unit 3: Topic 1)

How do ethical theories provide
guidelines and limits to decision
making?

Differentiate between major
world religions through the ways
major religious beliefs and
practices influence decision
making processes in regard to a
social ethical issue.

Religion and Ethics (2019)

Dimensions with key ideas and
guestions

Peace and conflict (Elective 7)

Personal perspective: Core 1: Who
am 1?

How might a peace -maker be a sign
of strength and/or weakness?

Relational perspective:
Core 2: Who are we?

How can we live peacefully in a
multi -faith and divers community?

Spiritual perspective: Core 3: Is there
more than this?

How might religious differences be
manipulated to cause conflict?

Compass / Compass
Plus (Certificate Il & IV
in Christian Ministry and
Theology)

Choices

Define the terms ethics and
conscience. Identify a range
of approaches to ethical/
moral reasoning. Apply a
framework for ethical
decision -making to ethical
issues. Explore
contemporary Catholic
moral teaching on ethical
and social issues.

The Edge

Understand the role of
worldview and be able to
articulate some key elements
of the worldview of others.
Understand some of the
significant philosophical
worldviews. Explore the

big questions of human
existence. Compare your own
values and beliefs with those
of others.
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Christian Life

Religious Knowledge and Deep Study of Religion Syllabus (2019) Compass / Compass Plus
Understandlng Christian - Religious ethics (Ce.rt|f.|cate .III. &1Vin
teachings about good and evil Christian Ministry and
(e.g. the concepts of sin, Ethical relationships (Unit 3: Topic 2) Theology)
freedom, conscience, grace, Identify ways in which religious Choices
M h.umar'1 d|g.n|ty and traditions inform personal ethics. _ _
integrity, identity, rights and _ Define the terms ethics and
responsibilities, consequences) Evaluate and draw conclusions conscience. Identify the ways in
inform the personal, relational about the extent to which which Catholic tradition informs
and spiritual dimensions of .reli-gi-ous ethic.s.influenc.e responses to social and ethical
human existence. individual decision making issues.

processes and responses to The Ed
Skills ethical issues within a religious ¢ =age
Examine Christian teachings tradition. Explore the big questions of human
about good .anq e.V.I| and critically Religion and Ethics (2019) eX|ste_nce. Become awarg of hF)W
analyse their significance for suffering affects the way in which
personal integrity and the good Dimensions with key ideas and people make sense of the world.
of community. guestions
CLME16 Good and evil (Elective 3)

Personal perspective: Core 1: Who
am 1?

How do | contribute to
experience of good and evil in
my life and the lives of others?

Relational perspective: Core 2: Who
are we?

How do ethics, morals and values
in society relate to good and evil?

Spiritual perspective: Core 3: Is
there more than this?

How do religions and belief
systems engage with concepts of
good and evil?
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Christian Life

Religious Knowledge and Deep
Understanding Catholic social
teaching proposes principles for
reflection, provides criteria for
judgment, and gives guidelines
for action in response to social
justice issues (e.g. world peace,
environmental protection,
political freedom, capital
punishment, human rights,
poverty, suffering, education,
employment).

Skills

Examine and appraise the
influence of Catholic social
teaching on life and societal
issues.

CLMJ12

Study of Religion Syllabus
(2019)

Religious ethics
Social ethics (Unit 3: Topic 1)

Analyse the influences of
religious ethics on people,
society and culture in response
to a socio - ethical issue.

Religion, rights and nation-state

Religion and human rights (Unit 4:
Topic 2)

Analyse religious perspectives on
human rights and distinguish other
perspectives on human rights,
informed by various declarations,
documents and acts.

Religion and Ethics (2019)

Dimensions with key ideas and
questions

Social justice (Elective 12)

Personal perspective:
Core 1: Who am 1?

How can | contribute to a just
world?

Relational perspective:
Core 2: Who are we?

How can we respond to injustices
in our local, national and global
contexts?

Spiritual perspective:
Core 3: Is there more than this?
How do religions work to

achieve changes in social
systems?

Compass / Compass Plus
(Certificate 11l & IV in
Christian Ministry and
Theology)

Choices

Identify key themes of Catholic
Social Teaching. Use themes of
Catholic Social Teaching to
analyse contemporary ethical
and social issues.
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Christian Life

Religious Knowledge and Deep
Understanding

Prayer in the Christian

tradition nurtures the spiritual
life of believers. Vocal prayer,
meditative prayer and
contemplative prayer are
ancient examples of this.

Skills

Analyse and appraise the
significance

of prayer in the Christian tradition
(vocal, meditative and
contemplative) in the lives of
individuals and communities
(e.g. spiritual and emotional
needs, devotional life, personal
search for meaning, cultural
identity, personal and
communal wellbeing).

CLPS26

Study of Religion Syllabus (2019)

Religion and ritual
Lifestyle rituals (Unit 2: Topic 1)

Explain ways lifestyle rituals flow
from and respond to ultimate
questions.

How do lifecycle rituals help
people make meaning?

Religion and Ethics (2019)

Dimensions with key ideas and
questions

Religions of the world (Elective 9)

Personal perspective:
Core 1: Who am 1?

How has religion impacted my life?

Relational perspective:
Core 2: Who are we?

What are (world religions)
significant beliefs and practices?

Spiritual perspective:
Core 3: Is there more than this?

How do religious faiths influence
spiritual journey of individual
adherence?

Spiritualities (Elective 13)

Personal perspective:
Core 1: Who am I?

How does spirituality influence my
life?

Relational perspective:

Core 2: Who are we?

Do mainstream religious
expressions of spirituality meet
the needs of people in the
modern age?

Spiritual perspective:

Core 3: Is there more than this?

How does spirituality help us
understand our place in the world?

Compass / Compass Plus
(Certificate 11l & IV in Christian
Ministry and Theology)

Spirituality Today

Identify a variety of ways in which
Christians practice their spirituality.
Recognise different types of
Christian spiritualities. Make a
recommendation on how
spirituality could be supported at
your school.

Click here to go back

to Table of Contents

199 Religious Education ArcHDIOCESE OF BRISBANE







Section Three

RELIGIOUS LIFE OF THE SCHOOL P12

Introduction

The Religious Life of the School P-12is focused on the second dimension of Religious Education,

Lt @8t FCAYI OTOI I OnYut YgLYwuOGgLUGFt YsOt sCOYut YI Relgio@CGt Gt 0
Life of the School P-12provides a lens through which a school may audit and further develop its religious

life.

Structure of the Religious Life of the School P -12

The Religious Life of the School P-12 comprises four interrelated components:  Religious Identity and
Culture; Evangelisation and Faith Formation; Prayer and Worship; and Social Action and Justice. Each of
these components, while mutually reinforcing, provides a significant focus on adistinctive aspect of the
religious life of the school. Each component is further sub  -divided into three elements as the graphic
organiser below indicates:
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Religious Identity & Culture

From the first moment that a student sets foot in a Catholic school, he

or she ought to have the impression of entering a new environment, one
illumined by the light of faith, and having its own unique characteristics.
The inspiration of Jesus must be translated from the ideal into the real. The
Gospel spirit should be evident in a Christian way of thought and life which
permeates all facets of the educational climate

(Religious Dimension of Education in a Catholic School, 1988, n.25) .

Jesus Christ is central to understanding Christianity. Catholic and ecumenical schools introduce
students to a view of the world founded on scripture and the ongoing tradition of the Church and
embedded in the religious identity and culture of the school. This worldview is expressed through its
beliefs, values and practices, quality relationships, the aesthetic, social and physical environment and
its organisational structures and procedures. These expressions are shaped and developed in such a
way as to maximise their positive impact upon the religious and spiritual formation of all members in

the school community. The knowledge and skills of staff and students in dance, drama, digital
technologies, music and visual arts are utilised to effectively communicate and promote elements of

the religious identity and culture of the school.

The school derives its identity and culture from its Catholic Christian character. The school is called to
F'OYgY!l OgCYgFnYCldztiFt YOns | OLjLjGt FYiworlaa UOY: UG LUG LjYs gLjat | g

The complexity of the modern world makes it all the more necessary to
increase awareness of the ecclesial identity of the Catholic school. It isfrom
its Catholic identity that the school derives its original characteristics and
GULjé T Lju | @eéndine linSuroer lofdhg Ghurch, a place of real and
specific pastoral ministry (The Catholic School on the Threshold of the
Third Millennium, 1997,n.11).

i gdLQYgyYul G6OYuoOLuvYt TYGUOYLLUtt COLYgUUUOFuUGLYGnOFuUGuUuAYgF
present in the school and the school is present in the Church.

i OOYLUGlI I GLGCUGBYANGAORYgCCYuUOYgLUGdzGiudGOLYJFnYOns Ol GOFLOL
as wholepersonspy YU LjY g CLjt YOFYOns | OLjLjGt FYt TYUGUOYLLUt t CoLjYl OCGt Gt
so in the ways in which areas of learning are presented and timetabled, classroom pedagogy is

experienced, student engagement in learning is promoted, assessment and reporting processes occur

and student wellbeing is nurtured.
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and valued in a particular community and what things are excluded or ignored. As Elliot Eisner (1994) has

reminded us, the explicit or formal curriculum is a small part of what a school actually teaches. Revising

the content of this explicit curriculum does nothing to address the implicit curriculum.

The implicit curriculum of the school is what it teaches because of the

kind of place itis. And the school is that kind of place [because of] various

gssltgLUOLoUt 6uOgLUGFt ZuU06bGFNOt TO1 OGYI nodLjALji 086
organizational structure it employs to Lji Lji g G Fo6 G u Ljo Ond Lju OFL O3> 0 U06 s UA Ljd L
LUOGI gLuOl GLiuGLLot TouUOOLLUtt CosCgFuulUO6TUI FGuial O
it creates. These characteristics constitute some of the dominant

Lt ©s5t FOFULj0ot TOuUOOLjLUt t CulLjo GidsCiLduolLill dLuCiaxXxo =
intuitively recognized by parents, studentLjiP 6 § Fn 0 t OgL UOI LjZz o OLguLjOouUOAG ¢
salient and pervasive features of schooling, what they teach may be among

the most important lessons a child learns (p.36).

Catholic and ecumenical schools need also to be cognisant of what Eisner refers to as the null
LalldLractanYCUguyYl OCGt Gt GL)YCOgnOIl LjIYgFnYuOgLUOI LjYL Ut t LjOY
and culture is no less important than what they choose to include.

A Catholic perspective can be infused into all areas of learning to promote a school identity, which is

informed by Catholic intellectual and aesthetic traditions. For example: aspects of Catholic social

teaching make an important contribution to studies of business and economics; Catholic poets and

writers can assist the study of literature; hymns and religious music can assist studies in music and

performance; the sciences are informed by scripture and Church teaching, particularly in areas such as

bioethics and the origins of the universe. Thus, all areas of learning contribute to the religious identity

and culture of the school. It canno t be leftto the classroom religion program to be the only learning area

auUguYLt FUul GraaoLjyYut YuUOYLidultitet CoLjYlI OCGt Gt GLjYGnOFUuGUAYgFnD

There are three elements of the religious identity and culture of the school. They have been identified
gLWY n OdzOCt s (i F éthosi dndctidrjsm) bulld@ig ajiientic Christian community; and creating a
sense of the sacred.
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Ethos and Charism

The ethos and charism of the school express the assumptions, beliefs and values that the Catholic
Christian community shares. They are reflected in what is done, how itis done and who is doing it. A
school communicates its distinctive identity through its ethos and charism, which find expression in its
religious values, culture, rituals and practices.

Christ is the foundation of the whole educational enterprise in a Catholic or
ecumenical school. The fact that in their own individual ways all members
of the school community share this Christian vision, makes the school

¢: guUt ClLodos | Gdfipthis rAa@rigrobecbnie ithe Edaicationgis
norms since the school then has them as its internal motivation and final
goal (The Catholic School, 1977, n.34).

Ethos

In a Catholic Christian educational context, ethos refers to the gospel values and Church traditions

O8I OnnOnYGdFYUUOYOdzOl AngAYCGTOYgFnYLUCUU!I OV TYUUOYLLUL T C
educational and faith formation of its students, the  quality of personal relationships fostered , and

Christian attitudes and responsibilities modelled and explicitly taught.

The embedding of this ethos needs to take into account arange of factors: the ecclesial, political,
economic, social and historical contexts; the nature of the local community; the parents, teachers and
students at the school community; and the interrelationships between these different factors. A
significant challenge for the contemporary Catholic and ecumenical school is how to communicate a
Catholic Christian ethos and charism to community members who may have little connection with
Church traditions.

Charism

The word charism, in the tradition of the Church, refers to spiritual gifts used for the service of the whole
community. These gifts or graces of the Holy Spirit are given to individuals and groups for the sake of
others. In letters to the early Christian communities, St Paul lists gifts or charisms of the Holy Spirit (1
Corinthians 12:4-11, 1 Corinthians 12:2730, Romans 12:6-8, Ephesians 4:11, Galatians 5:2223). Paul also
insists that the virtue of charity is above all other charisms (1 Corinthians 13:13 ).

A Catholic Christian school draws upon this rich heritage of spiritual gifts to formulate its own unique
way of being and giving service to all. The central influence on the charism of any school is the person
of Jesus Christ. All charisms seek to provide a pathway through which a school =~ community might
interpret and give voice to the centrality of Jesus Christ. Schools draw inspiration and direction from the
Ljiut | GOLjYt TYUt GYuUOG!I YTHUFnGFt YI OCGt Gt GLjYLY Ft1 Ot gudt FQYs
history exemplified particu lar gifts of the Spirit in living out the gospel of Jesus Christ. Therefore ,ina
Catholic Christian educational context , charism can be viewed as a spiritual energy that permeates a
particular school based on significant people, values and stories.
P~
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Authentic Christian community

The Catholic school aspires to be an authentic Christian community that builds quality relationships
modelled on the vision and values of Jesus. An authentic Christian school =~ community supports the
dignity of each person, practises Christian hospitality and proclaims its values through word and action.

Catholic schools must be seen as meeting places for those who wish to express Christian valuesin
education.

The Catholic school, far more than any other, must be a community whose aim is the transmission
of values for living. Its work is seen as promoting a faith -relationship with Christ in whom all values
find fulfilment. But faith is principally assimilated th rough contact with people whose daily life
bears witness to it. Christian faith, in fact, is born and grows inside a community (The Catholic
School, 1977, n.53).

The writings of St Paul provide sound guidance to the early Christians in building and sustaining

GUUUOFUGLYLt ©8UFGUGOLYI gLOnYt FYUUOYdzgCuOLjYt TY: Ul GLiuprYOg
that mark an authentic Christian community and have a contemporary relevance for building community

in Catholic schools:

Building Peaceful Relationships
wat YUUOFQYCOUYULYJCGYALYLIOOBYUUOYGGALYGUGLUYCOgnYUut Ys0¢
gFt uuUOl i YAGt BgFLY, ., W _ un

Caring For The Marginalised o . . oL . . L }
wk TYt FOYsgl uvYdlLjyual UQYQCCYU UOYs gl tLjYLjUg!l OYdulLjYsg

Rejoicing In The Achievements Of One Another
wk TYt FOYs gl uYGLYUt Ft Gl OnQYgCCYuUOYs gl uLjyYLjUg!l OYGulLjYBt A1 V¥

Seeking And Offering Forgiveness
w9OYbUGFNnYgFnYLt @5 gLjLjGt FguoOYut Yt FOYgFt aUOI QYTtH I tddziFt YO
(Ephesians 4:32).

Supporting And Encouraging One Another
@herefore, OF Lt Gl gt OYt FOYgFt uUOI YgFnYI GGCnYOgLUYt aUOI Yisi YA,

The Catholic School on the Threshold of the Third Millennium (1997) reminds us that the Second Vatican
Council affirmed the community dimension of the Catholic school. The Catholic school is more than just
a place for academic learning; it seeks to be a pl ace of complete formation through a strong sense of
interpersonal relationships.

Sense of the Sacred

A physical environmentthat uses intellect, art, design and space to engage the senses contributes to
the religious identity and culture of a community. The aesthetic, social and physical environmentis a
powerful means by which a school community  creates values and reflects a sense of the sacred.

Attending to the aesthetic aspects of the school setting can make a significant contribution to the

religious and spiritual formation of young people. As the school seeks to foster what is good, beautiful

and true, it communicates its beliefs and its faith  through its total environment. The various areas of the
curriculum, especially the humanities, make explicit this aesthetic dimension.

Above all, a Catholic school is to be a place that affirms life in all its beauty and diversity, ensuring that
the creative energies and output of students and staff are valued. Through its aesthetic character the
school proclaims its understanding of the  link between the faith it proclaims and the community it
serves.
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The Catholic tradition has a long -held practice of connecting the design and care of buildings and their
surrounds to the religious and spiritual formation of people. Art and architecture are more than merely
functional within this tradition. Buildings and their surrounds have the capacity to inspire and to
symbolise the beliefs and the hopes of a community. In this way they contribute to the nurturing of

faith.

Catholic schools also endeavour to develop a social environment in which teachers, students and
parents know they are valued as persons of worth and dignity, created in the image and likeness of
God. A sense of _t n prégence in the social environment of the school is fostered when people
experience Christian hospitality, when they gather for prayer and worship and when they are supported
in celebrating the everyday moments of life.

It is helpful to bear in mind, in harmony with the Second Vatican Council, that this
community dimension in the Catholic school is not a merely sociological category;
it has a theological foundation as well. The educating community, taken as a
whole, is thus called to further the objective of a school as a place of complete
formation through interpersonal relations (The Catholic School on the Threshold
of the Third Millennium, 1997, n.18).

A balanced Religious Education program promotes both conceptual and aesthetic knowledge. In a
general sense, the classroom learning and teaching of religion is focused on conceptual knowledge and
in the religious life of the school there is a focus on aesthetic knowledge, but both ways of knowing are
important components of both domains.

The aesthetic comes to us in a number of ways. The aesthetic connection with spiritual understandings
is one of the most potent. In fact, for many commentators, the spiritual dimension of life and a sense of
being connected with something larger than ourselves is at the heart of the aesthetic experience as well
as the spiritual experience.

When The Ans isintegrated into both the classroom teaching of religion and the religious life of the
school, students are able to engage with material of a particular art form i.e. the material of movement, of
paint, of the digital pixel. Haseman (2013)refers to thisas 0 LjO F Lj@ F ti 4j& O oH& fadvanded the view
that itis not a conceptual thing, because when learners start to work sensuously, another part of the brain
is activated and other forms of knowing come into play. The best of this work leads to moments of
revelation by being truly present: | am working this; | am so consumed by this; my brain, my body, my
imagination, my memory and my feelings are all connected with this.
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Evangelisation means bringing the Good News to all strata of humanity, and through its
influence, transforming humanity from within and making it new (On Evangelisation in
the Modern World, 1975, n.18).

Toevangelise is first of all to bear witness, in a simple and direct way, to God revealed
by Jesus Christ, in the Holy Spirit;to bear witness that in his Son God has loved the world
- that in his Incarnate Word he has given being to all things and has called every man
and woman to eternal life (On Evangelisation in the Modern World, 1975, n.26).

Atthe end of § § U U U QdSpelljJesus commissioned hisfollowers to wt and make disciples of g CCYF gu Gt F L
(Matthew 28:19).The term used by the Church to describe this activity is evangelisation.

The : Ul | Lubdérsfanding of evangelisation includes both proclamation of the gospel message to all

people and its challenge to each individual to inner transformation in response to the gospel proclaimed.
AGFLOY, .. " YgFnYuUOYVYI Redorgptg@Wissiorzd QF W@Ig @ CIKB®G ¥jddzg Ft OCG Ljg U
become part of Catholic vocabulary. McGrath (2012) observes that although John Paul Il employed the

term before 1990, it has resulted in at least three dimensions of meaning:

The first meaning is contextual and refers to baptised Catholics whose lives are disconnected from the

Church. The second dimension of meaning refers to its  attributes. As early as 1983, John Paul Il called for
GYWFOGYOdzg FtYP OGN FWHim LiY gl nt G1 QYa0uUt nLiYgFnYOns | OLjLjGt Fi Y
for all pastoral activity, one that links mission and communion (G F YgCCYu Ul OOYo LjGut gudt FLj6Y
(2012, p.285).

When individuals and communities express in a simple and direct way who they are and what they do
because of their relationship with Jesus Christ, they are engaging in the work of evangelisation.

The Catholic school participates in the evangelising mission of the Church and is a privileged
environmentin which Christian education is carried out. In this way Catholic schools are at once places
of evangelisation, of complete formation, of enculturati  on, of apprenticeship in a lively dialogue
between young people of different religions and social backgrounds (The Catholic School on the
Threshold of the Third Millennium, 1997, n.11).
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Catholic schools are both educating and evangelising communities. They are evangelising
communities to the extent that they give an authentic voice to the religious dimension of life through
the lens of a community of faith. Catholic schools evangelise through their particular culture, through
the life witn ess of members and through the curriculum. These are means through which a school
community invites all of its members into a conversation motivated and inspired by the good news of
Jesus Christ.

Catholic schools invite people to move towards commitment to, and involvementin, a Christian

community. This occurs through the process of evangelisation. People are invited to share in a more

Lt FLLGYOGLYgFnYnOOsOFOnYGgAYuUOQY :ewflthé lije; degtirand + o0uG FGduAo Ljy On
resurrection of Jesus.

Within the context of the Catholic school, faith formation describes how its members are immersed in
the shared beliefs, language, symbols, liturgy and activities of the Catholic Christian tradition. While
schools recognise that they make a contribution to the faith formation of individuals, faith formation is

a lifelong process. The role of the Catholic school in faith formation is to nurture both those who are
already actively engaged with a faith tradition and those who are yet to engage in a journey of

explicit, active faith.

Evangelisation and faith formation are focused in an explicit way on the call to hear the gospel of
Jesus Christ, to respond to itin daily life and to deepen personal understanding and  faith.

Three elements of evangelisation and faith formation are: living the gospel; spiritual formation;
and witness to the wider community.

Living the Gospel

Living the gospel of Jesus Christis a call to openness that invites each person to experience a change
of heart through engaging in the world as an active Christian. A school fosters this call in its individual
members by creating an environment that encourages and invites them to discipleship and ministry.

The Catholic school loses its purpose without constant reference to the
gospel and a frequent encounter with Christ. It derives all the energy
necessary for its educational work from Christ and thus creates in the
school community an atmosphere permeated w ith the gospel spirit of
freedom and love (The Catholic School, 1977, n.55).

A Catholic school assists its members to live the gospel of Jesus Christ when it helps them to develop
a personal relationship with Jesus; use scripture as aguide and inspiration for living; and create an
environment where the attitudes and actions of Jesus provide a model and standard for the
community.

It is imperative therefore that the Church proclaim the Gospel to the young
in ways that they can understand, ways that can enable them to grasp the
hand of Christ who never ceases to reach out to them, especially in their
dark times (The Church in Oceania, 2001, n.44).

In living the gospel of Jesus Christ, the Catholic school seeks to be a place that recognises the
sacramentality of everyday moments in the school day and the everyday lives of its members. The 208
school seeks to model a culture of hope and joy that provides  a powerful expression of the good
news of Jesus.
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Spiritual Formation

Spiritual formation in a Catholic school occurs within the context of the Catholic Christian faith tradition.
Such formation isorientated to the spiritual growth of each individual and the spiritual flourishing of the
school community. Spiritual formation is sensitive to the faith background and life journey of individuals
within the community. School communities recognise moments and opportunities for formation and find
ways to nurture the spirituality of each individual in ways that respect their religious background and their
informed conscience.

Christian spirituality is[grounded] inthe life of the Triune God, focused on Jesus Christ, situated in the
Church, and ever responsive to the Holy Spirit. It is also visionary, sacramental, relational and
transformational (McBrien, 1981,p.1058).

Spiritual formation contributes to the journey of aperson towards wholeness. At the heart of Christian
spirituality is the image ofthe Triune God, understood as a community of love. For the Christian,
spirituality centres on loving relationships and the building of Christian community. Catholic Christian
spirituality has arich heritage, reflecting avariety of spiritual traditions from diverse historical periods,
cultures and faith communities that continue to be relevant to the search for meaning today.

Spiritual formation in an Archdiocesan school invites students to see the realities of our world in new and
life -giving ways. It calls them to recognise the presence of God in daily life. Catholic school communities
create experiences which assist students to live in healthy relationships, sensitive to the needs and gifts of
others, based on the beliefthat to be human and to be Christian is to live in community. Such spiritual
formation istransformational, leading to aricher connection with the presence of the Spiritwho heals,
reconciles, renews, gives life, bestows peace, sustains hope, brings joy and creates unity.

Witness to the Wider Community

Christians are called to give witness to the beliefs and values of the Catholic Christian Tradition and

proclaim the good news of Jesus Christ. The Catholic school, as part of the evangelising mission of the

Church, witnesses to the wider community through its physical presence and authentic proclamation of

the gospel in word and action.

KFYlI OLjst FndFt YUt YUUOYLJCCYGFY8guuUOGOL)Y_+t LjisOCYA™ ™ W _ uYi
the Archbishop of Brisbane, Mark Coleridge (2013) proclaimed:

More clearly and urgently than ever Jesus is saying this to the Church now - not just to some
in the Church but to the whole Church, including young people. Young people are not just
the missionaries of the future; they are the missionaries of now. Just as Jesus called the rich
young man to follow him, he is calling young people now. Just as St Paul chose the young
Timothy to be one of the leaders of his missionary team (Acts 16:%3),s0 young people are
being chosen now.

The Greek word for witness, martusQ Y t § dzZOY U LiYu UOYGFt CGLijUYGt I nYo@gl Al 6QVYe
LuTTOI LY Tt I YUUOYLjgbOYt TYUUOG!I YTgGUuUOYt I YGFYnOTOFLOYt TYLjt
that the believer gives testimony to their faith in Jesus Christ and his gospel in all their thoughts, words

and deeds, even at the cost of personal sacrifice, indifference or hostility on the part of others.

Catholic and ecumenical school communities are called to be counter  -cultural in witnessing to Christian
beliefs and values. Such witness will at times challenge the dominant social culture and come at some
cost to the school community. In seeking to witness to the broader community, schools face the
challenge of relating to those who do not necessarily share the understandings and | ife - patterns of
Christians. Christian witness challenges school communities to negotiate the tension of maintaining
Ul GLiGGGFYGFUuUOt !l GUAYGUGCOYOFt gt GaFt Yl OLjsOLuTUOCCAYGGuUYUU
of their journeys in faith.

209 Religious Education Curriculum P -12 ARCHDIOCESE OF BRISBANE




The school, by its very physical presence within the local community, can provide a positive witness to

gospel values. The care and maintenance of facilities, the presence of religious iconography and

symbols, the conduct of students and staff and the scho + COLjYLgs gLGUAY Ut YOgbOYLt FFOLI
agencies all contribute to its evangelising witness.

Prayer & Worship

Prayer cannot be reduced to the spontaneous outpouring of interior impulse: in order
to pray, one must have the will to pray. Nor is it enough to know what the Scriptures
reveal about prayer: one must also learn how to pray. Through a living transmission
within the believing and praying Church, the Holy Spirit teaches the children of God
how to pray (Catechism of the Catholic Church, 1994, n.2650).

Prayer
Ol gAOI YULjYuUOY!I gaLiGFt Yt TYt FOOLYBGFnYgFnYUOgI uYut Y _t nnpVi
life. In the Christian tradition prayer fosters a personal and living relationship with God as Trinity.

Worship

Worship is described as the adoration of God that may be expressed through praise, thanksgiving, self-
offering, sorrow and petition. Worship of God is described as private when it occurs anywhere and at any
time. Liturgy is public worship centred on Christ. Worship can be expressed through bodily gestures or
postures, in rites and ceremonies (The Essential Catholic Handbook, 2004, p.267).

Prayer and worship as integral to the life of all Catholic and ecumenical schools and have the potential

to nourish the spiritual growth of all members of the school community. Prayer and worship provide the
context and the resources for individuals and gr oups to celebrate their life and identity as members of

the school and to nurture their relationship in faith with God and with one another. Staff require ongoing
support and formation in understanding prayer and worship in the Catholic and broader Christi an
tradition and in developing the knowledge and skills needed to promote experiences of prayer and

worship with students. Teachers also draw upon student understanding and skills about genre, purpose,
context and meaning in assisting them to write appropriate texts for prayer and worship experiences. In
particular, knowledge and skills relatedto  The Arts (e.g.dance, drama, media arts, music and visual arts)
enhance the quality of prayer and worship experiences.

The life of faith is expressed in acts of religion. The teacher will assist students to
open their hearts in confidence to Father, Son, and Holy Spirit through personal and
liturgical prayer (The Religious Dimension of Education in a Catholic School, n.83).

Prayer and worship create a sense of purpose and identity within the school community by drawing its
members into an understanding of their shared humanity, linking them with the Church throughout the
world and sending them out to share the good news. Thre e elements of prayer and worship are:
Christian prayer; celebrating liturgy and sacraments; and ritualising everyday life .
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Christian Prayer

Prayer, as the raising of the mind and heart to God, contributes to the faith growth of individuals and the
building of Christian community. Schools draw on the richness of the Catholic tradition, the wider
Christian tradition and their own particular char ism to nurture the prayer life of the school.

There is no other way of Christian prayer than Christ. Whether our prayer is

Lt ©8UFgCo6 t 1 6501 Ljt FgCPoO dad LgCo6t 1 6GFuldl Gt PodGuoUgLj6GLIL
UUO6FgD80c0o6t TozOLjULX6i UOoOLjgLI OnoUudgFaGauAot TozOLjlLje Gl
Holy Spirit teaches us to pray to God (Catechism of the Catholic Church, 1994,

n.2664).

The Church invites the faithful to regular prayer: daily prayers; the Liturgy of the Hours; Sunday Eucharist;
and the feasts of the Liturgical Year.The Catechism of the Catholic Church identifies three expressions of
prayer: vocal prayer, mediative prayer, and contemplative prayer.

In vocal prayer a person, or a group, gives voice in an external way to the interior prayer of the heart

T+ CCt GUGFt YzOLjUL6YOngOsCOYt TYsl gAOI Yut Y_+t naYglOnidguiddzOyYs|
imagination, emotion and desire. This may include re adings, reflection, journaling, silence and stillness.

At the heart of contemplative prayer is the simple act of being with God; recognising in stillness and

LiG COFLOY t noLiYGFnGOCCUGFt Ysl OLJOFLONR

Pray without ceasing. In all circumstances give thanks, for this is the will of God for
you in Christ Jesus (1 Thessalonians 5:1718).

The essential forms of prayer in the Christian Tradition are: blessing and adoration; petition and
intercession; and thanksgiving and praise. All of these forms are present in the Mass. Sources of Christian
prayer include: scripture; Liturgy of the Church; the theological virtues of faith, hope and love; the

created world; and our relationships and life experiences.

Prayer may take place in many different contexts and settings. In celebrating a significant feast day or
liturgical season in the life of the Church, it may be appropriate to gather for a prayerful school

assembly. Meditative and contemplative prayer might be best experienced in a school prayer room or
chapel. Reflective walks or keeping ajournal may be more appropriate in outdoor settings or retreat
venues. Members of the school community are supported in recognising the religious dimension in the

everyday moments of life through the practice of daily classroom prayer.

When the school community gathers in prayer, it draws on the breadth of the Christian tradition to build
an understanding that its prayer is joined with the prayer of the whole Christian community; the people
of God. Schools draw on their charism as an add itional resource for prayer.

Staff and students need opportunities to engage in prayer daily. In the course of their years in Catholic
and ecumenical schools, students will experience avariety of formal and informal expressions of prayer,
appropriate to their age and development.
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Celebration of Liturgy and Sacraments

Liturgy and sacraments are part of the formal, public prayer and worship of the Church. The Church
encourages full, conscious and active participation in liturgy. Schools celebrate the Liturgy of the Church
through celebration of the sacraments, Liturgy ofthe  Word and Liturgy of the Hours.

Liturgy

The original meaningofthe word wC G Ul | t Ai YGGLYgYs Ul CGLYGH I bYt | YLjOI dzi L OY
Christian understanding the word liturgy referstit Yo UOYs gl udLidsgudt FYt TYauUoyvYs Ot 5C
tni YAzt UF Y, “TostapentYli OnONAQFF n G Ft Y TYwCGU U t Ai WarghipCln OLjY L
proclamation of the gospel and acts of charity (Catechism of the Catholic Church, nn.1069-1070).

Therefore, aschool L+ 881 F (calefratioh of liturgy both reflects and influences what it proclaims,

who it is and what it does.

Sacraments

Sacraments are signs of grace, instituted by Christ and entrusted to the Church through which the life of
God isbestowed. There are seven sacraments in the Catholic Church: Baptism, Confirmation, Eucharist,
Penance, Anointing of the Sick, Holy Orders, and Matrimony. The purpose of the sacraments is to

sanctify, to build up the Body of Christ and to give worship to God. Sacraments are  signs and they also
instruct. Sacraments pre-suppose faith and nourish and express faith (Code of Canon Law, 1983,1123
1131).

Schools form their members for conscious and active participation in liturgy and sacraments. Conscious

and active participation in liturgy and sacraments is in itself formative . Formation includes opportunities
for instruction about the nature, purpose and structure of liturgical celebrations and of appropriate ways
of participation. Such formation assists community members to understand that liturgy also leads to

action in the world.

Celebration of the liturgical life of the Church includes opportunities for celebration of the sacraments,
Liturgies of the Word and the Liturgy of the Hours. To enable fully conscious and active participation in
liturgy, it is important that schools refle ct on the nature of their communities and the age and
background of participants when selecting the appropriate form of liturgical celebration.

Careful preparation and planning are essential to good liturgy. The more students are familiarised with the
words, actions and gestures, symbols, structures and environments of liturgies, the more they are able to
come to a more conscious and active participation.
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Ritualising Everyday Life

In Christian communities, rituals combine words, actions and symbols to make meaning of the mystery of
life in the light of the gospel. Christians believe that all creation is good and isinfused with the presence of
God. School communities affirm the sacredness of everyday life by recognising and celebrating God in the
created world, in relationships with others and in events and experiences.

No theological principle or focus is more characteristic of Catholicism or more

central to its identity than the principle of sacramentality. This principle reflects the

LOFUl gCo6: guUt CldLoLt FdziLudt FouUguo _tndd0nidguldLjo _t nLjC
presence and grace coming to meet us through the ordinary of life - through our

minds and bodies, through our works and efforts, inthe depth of our own being and

through our relationships with others, through the events and experiences that come

our way, through all forms of human art and creativity, through nature and the whole

created order, through everything and anything of life (Groome, 1996, p.112).

As well as the celebration of formal liturgies and  prayer, school communities celebrate prayer rituals to
mark the everyday patterns of life, rites of passage and moments of grief and loss, joy and celebration.
These prayer rituals have a recognisable structure and may use elements and symbols similar to those
of the prayer and liturgy of the Catholic tradition. However, they provide opportunities for increased
freedom and flexibility in their design and celebration; they can be led by community members; draw on
themes and experiences identified by students and the community; and incorporate secular elements.
Catholic and ecumenical schools draw on their religious character and liturgies to inform and enhance
rituals and celebrations that have a predominantly secular character.

Social Action & Justice

What does the Lord require of you? Toact justly and to love tenderly and to
walk humbly with your God (Micah 6:8).

Three major themes run through scripture and Catholic  Social Teaching. A core theme is that each
human person is made in the image and likeness of God and has an inalienable human dignity and
worth. Derived from this core theme are two further themes. These are the rights and duties that

are proper to human persons and the freedom and responsibility that underpin these rights and
duties. In more recent times there is growing awareness of the application of these three themes

Themes of Catholic Social Teaching
Ten themes of Social Justice give expression to the human worth and dignity of each individual made
in the image and likeness of God. These are:

A Respect for the human person;
Preferential option for the poor;
Political and economic rights;
Promotion of the common good;
Subsidiarity;

Political participation;
Economic justice;
Stewardship;

Global solidarity;
Promotion of peace.

A
A
A
A
A
A
A
A
A
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Dimensions of Justice

A Catholic Christian understanding of justice has emerged from the Biblical tradition. This rich Biblical

understanding portrays a just society as one marked by the fullness of love, compassion and peace.

Catholic social teaching makes a distinction between three dimensions of basic justic ~ e: commutative

justice, distributive justice and social justice. Commutative justice calls for fundamental fairness in

50t 5 COOLYNOgCUGFt LiYGGauUYt FOYgFt uUOI AYAGLjUlI GrauddzOYBULjudL
and power in society be evaluated in light of its effects on those whose basic material needs are unmet.

Social justice obliges people to be active and  productive participants in the life of society and insists that

society has a duty to enable them to participate in this way (Economic Justice for All, 1986, n.68-71).

An additional, essential element of justice in a Catholic or ecumenical school is the application of the
principles and processes of restorative justice. These are evident when school communities search for
solutions that promote, reconcile and rebuild rig  ht relationships with God and with one another.

Social action is the striving to bring authentic moral values to the organisation of society and to the social
institutions - educational, economic, political - by which society functions (Catechism of the Catholic
Church, 1994, nn.2426-2436).

Social action brings into sharp focus z O Ljuidiph for the coming of the Kingdom of God where sinfulness,
brokenness and injustice are transformed and peace and harmony are restored. For Catholics, social
action finds its foundation in the scriptures, particularly the Gospels and int UOY: Ul | L Ueadhivigit L G g C

Applying social action and justice requires two important dispositions: empathy (the capacity to stand in
the shoes of another) and solidarity (the capacity to walk with another). Catholic and ecumenical schools
work to build these dispositions in students through programs for service - learning, social justice
programs and outreach experiences. Social action and justice in schools have a particular connection
with knowledge and skills from the social sciences. Foundational to  the social sciences are: notions of
continuity and change; democratic process; participation; stewardship; sustainability; peace; justice;
cultural diversity; inclusion; power; resources and social systems. Schools plan, implement and reflect

upon experiences of social action and justice, drawing on the social sciences, scripture and Catholic

social teaching.

The Religious Life of the School P-12identifies three elements of social action and justice; justice in the
school community; action for justice; and reflection on action for justice.
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JustJustice in the Local Community

The school practises justice within its own community through policies, structures and practices that are
consistent with the themes of Catholic social teaching. Respect for the dignity of the human person
underlies Catholic social justice themes.

Belief in the inherent dignity of the human person is the foundation of all Catholic
social teaching. Human life is sacred, and the dignity of the human person isthe
starting point for a moral vision for society. This principle is grounded in the idea
that the person is made inthe image of God. The person isthe clearest reflection
of God among us. This teaching rests on one basic principle: individual human
beings are the foundation, the cause and the end of every social institution
(Mother and Teacher, 1961, n.219).

A just school is faithful to Catholic Social Teaching when its policies, structures and practices promote
the dignity of all members of the community. Of central importance isthe establishment of positive
relationships and decision -making processes that respect the dignity of individuals and promote the
common good. These are reflected in significant areas of school life such as enrolment procedures,
decisions about curriculum, sch ool fees and levies, academic reporting and behaviour  support.

The practice of justice within a school community needs to respect the principle of subsidiarity. This
principle holds that decisions are best made and enacted at the lowest appropriate level. Within a
Catholic or ecumenical school this means that all thos e affected by policies, practices and decisions are
appropriately engaged in processes of developing and implementing them. Therefore, a school
community develops policies, structures and practices that promote participation and inclusion.

The¢s | GFLGs COO6t T obejtepepted: ¢ ¢pnrbutithk of @ @ighiejtorler
should not interfere with the life of a community of a lower order, taking over its

T 0 F L U6 ¢afelgPheed it should, rather, support the smaller community and
help to coordinate its activity with activities in the rest of society for the sake of the
common good (The Hundredth Year,1991,n.48).

Action for Justice

The Christian vocation entails action for justice, peace and ecological stewardship. This is based on the
dream of Jesus to establish the Kingdom of God. School communities act for justice when they
demonstrate a commitment to the poor and marginalised, ac  tively work for peace and practise
stewardship of the earth.

A consistent theme of Catholic social teaching is the option or love of preference
for the poor. Today, this preference has to be expressed in worldwide dimensions,
embracing the immense numbers of the hungry, the needy, the homeless, those

without medical care, and those without hope (On Social Concern, 1987,n. 42).

The school seeks to look beyond itself and engage with activities that promote consciousness of issues
of poverty in the world. Poverty takes many forms and is not just restricted to the hungry and homeless. A
Christian understanding of poverty encompasses a poverty of spirit aswell asmaterial poverty. Thus, the
poor might include those who are marginalised by the dominant culture, those who lack emotional
support or those who suffer discrimination because of their difference.

Within a Christian world view, peace in the world begins with a conversion of heart in the individual.
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Respect for and development of human life requires peace. Peace is not merely the

absence of war, and itis not limited to maintaining a balance of powers between

adversaries. Peace cannot be attained on earth without safeguarding the goods of

persons Peace cannot be attained on earth without safeguarding the goods of

persons, free communication among people, respect for the dignity of persons and

peoples, and the free communication among people, respect for the dignity of

persons and peoples, andthe g LjLjtin Gt GLjo s 1 gLudGLOo6t ToTl guol FauAxe O00¢g
Ul gFpUGGCCGUASG T TOot 1 nOl Xa6 OOGL OO G Ljo pCatéehiset | b6+ T o6 BU Lju (L
of the Catholic Church, 1994, n.2304).

Catholic and ecumenical schools seek to structure their physical, emotional and relational
environments in ways that promote peaceful relationships and support the development of
peacemaking skills. The making and maintaining of peace in a school community is an ongoing
challenge. However, inz + U fGosp¢l, Jesus reminds his followers that peace will prevail in spite of
difficulties.

| have told you these things, so that in me you may have peace. In this world you will
have trouble. But take heart! | have overcome the world (John 16:33).

For Christians, stewardship is the conviction that every gift of nature and grace comes from God and that
the human person is not the absolute owner of hisor her gifts or possessions but rather the trustee or
steward of them. These gifts are given in trust for the building of the Kingdom of God.

In Laudato Si, an encyclical written by Pope Francis,we are reminded not only as a Catholic audience but
also as an entire global audience to address the growing and distressing concern about what is happening
to planet Earth (2015).

There is a growing sensitivity to the environment and the need to protect nature, along
with a growing concern, both genuine and distressing, for what is happening to our

5 C'¢g FQDitighab is not to amass information or to satisfy curiosity, but rather to become
painfully aware, to dare to turn what is happening to the world into our own personal
suffering and thus to discover what each of us can do about it. (#19)

A true ecological approach always becomes a social approach; it must integrate
guestions of justice indebates on the environment, so as to hear both the cry of the earth
and the cry of the poor. (#49)

Christians are called to appreciate the spiritual and theological significance of all creation. In doing so,

they exercise stewardship of the planet and its resources. Christians are called to care for all creation

gFnYut YONOI LGLOYLt GFnYat 1l gCYBlUnt OBOFULjYglt imovai UOY U LjOY!t T
imperative to take into account the welfare of future generations aswell as those deprived of a fair share

ofthe Gt | Cresoukges in these times. Catholic social teaching calls each individual and each

community to show concern for the common good and to work for peace and justice in the world.
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The most profound motive for our work is this knowing that we share in creation.
Learning the meaning of creation in our daily lives will help us to live holier lives. It will
fill the world with the spirit of Christ, the spirit of justice, charity, and pe ace (On Human
Work, 1981, n.25).

Catholic and ecumenical schools are encouraged to incorporate service  -learning into their curriculum.

Service-COg |l FUGFt YU Fdza CdzOLjYnOOs OFGFt Yt FOOLjYUFnOIl LiigFnGFt Yt TY
Christian service and how Christian service is exerci sed in a practical way as a respse to identified social

issues and areas of need. Christian service includes active engagement in outreach and immersion

experiences that benefit both those engaging in Christian service and those receiving such service.

Critical reflection on experiences of Christian service in the light of the gospel and the social teaching of

the Church is an integral dimension of service - learning in a Catholic Christian school.

Reflecting on action for justice

Christian action for justice requires critical reflection and prayerful discernment in the light of the gospel
and Catholic Social Teaching. School communities consciously plan for and implement these reflective
elements into their justice initiatives through an action -reflection process.

The process of reflection is an integral part of lifelong learning. In an everyday sense, reflection is a
DCHtBUGFtYIgLbOYE FYOns Ol GOF L OLjY Ljtrefiaptigisia méar©af dofstiti€ting o Yu U0 an
bFt GCOnt OYgrlt GuvYt FOLjQ eahi abdut redndidYin d GadaliFséhtok context, students

are supported to engage in a process of critical reflection by analysing, reconsidering and questioning

their experiences in the light of the gospel and Catholic  Social Teaching.

For these reasons the Church must incorporate into all levels of her
educational system the teaching of social justice and the Biblical and ethical
principles that support it (Economic Justice for All, 1985, n.342).

Reflection on action for justice leads to aricher and deeper understanding of how such experiences
respond to the challenge of the gospel and social teaching of the Church.

Service-learning, related to the age and stage of student development, assists students to reflect upon
the rights and duties that are proper to human persons and the freedom and responsibility that underpin
these rights and duties to become reflective, se If-directed learners.

Religious Life of the School P -12 Elaborations

Each of the four components of the Religious Life of the School P-12 (Religious Identity and Culture,
Evangelisation and Faith Formation, Prayer and Worship, Social Action and Justice) has further been
sub-divided into three elements. For each element, elaborations have been developed to provide

guidance and support for school communities as they engage students and par ents in the religious life

of the school. These elaborations can be used to critique current practice with a view to further

enhancing the spiritual and faith development of students. Elaborations of the Religious Life of the School
P-12 align with the content descriptions ofthe  Religion Curriculum P-12and are coded accordingly.

Schools should ensure a range and balance of elaborations from across all four components are
represented in the Religious Education curriculum.
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Ethos and charism cg

Ethos and charism of the school express the Catholic identity and the
assumptions, beliefs and values that the school community shares. They
are reflected in what is done, how itis done and who is doing it. A school
communicates its distinctive identity through its religious values, culture,
rituals and practices.

= D
I .
I
= e
Promoting elements associated with the Living the vision and —
ethos and charism of the school (e.g. mission ICE2 Communicating the ethos and Q—
particular values, key scripture _ _ charism ICE3 CD
passages, sayings or concepts) ICE1.1 Integrating the Archdiocesan _ o
Vision and values for Researching and communicating :
Integrating the Catholic intellectual and Catholic Education into the history and heritage of the '-l'_
aesthetic perspectives across all school vision and mission school to enhance understanding
learning areas of the taught curriculum statements ICE2.1 of its ethos, charism and Catholic
ICE1.2 identity ICE3.1
Reviewing and critiquing ) ) - m
Using symbols associated with the school practices in the light Exploring the intellectual tradition
LiL Ot + COLjYLUG! GLiOYGF Y ditiliséh6ouisibnaaC d G u 1t FeRne fhe gghos and charism of
affirming membership and a sense of mission statements ICE2.2 the school and how this applies to
belonging ICE1.3 classroom learning ICE3.2
. ) . Dlsplayl.ng promlner?tly.the Developing programs for staff ( )
Incorporating prayers associated with school vision and mission . L .
et L o e e oY . inductian into the charism of the C
GUOYLjL Ut t CoLiYL UG 0 Ljd Ydfafetndnt¥ i tiveréeaidl OYt T Y U ,
. . . school and its contemporary —
community (e.g. Congregation engaging modes (e.g. L o o
. . . . application ICE3.3
foundation day, Prayer of St Francis, translations into other C
Prayers to Mary) ICE1.4 languages, electronic Communicating the distinctive —
Ve.rsior]sl Chlld friend|y |dent|ty and nature Of the SChOO| m

Qelgprating days of religious versions) ICE2.3 to the wider community (e.g.
significance to focus upon values 3 o _ newspaper articles, school website,
9 ':j Lit LGg E' Or:_‘ YG D U Y\U uo Y LBiviag QU@{@ [leb\ﬁgﬂiﬂdd *td-jY_@_] F&clal media, community service)
LUGIHAGLBYAONt AY At UFn Ol ¢d¢dmmfirhentftofed-t FY cp3a
Day, Feast Day)ICE1.5 holders within the school
community (e.g. Blessing of
support staff, Office
Professionals Day, World
Teachers Day) ICE2.4 Giving honour to the ethos and
charism of the school through the
use of iconography, sculpture and

OltotudFtYuUOYLjandt t CoLjY
ethos through newsletters, staff
prayers and visual displays ICE3.5

Connecting school devotional practices
for the contemporary cultural context
(e.g. Indigenous students, rural
community, ecumenical enrolment)
ICE1.6

Promoting a positive sense of continuity sacred art ICE3.6
and development related to the ethos
and charism through the incorporation of
historical material in school gatherings,
celebrations, anniversaries and special
occasions (e.g. photographs, artefacts production, a visual art display, a 218
from the past, elements of traditional dramatic presentation of persons
prayers and devotional practices) ICE1.7 and events embodying school

ethos and charism) ICE3.7

Utilising student and staff skills in
the arts to communicate significant
elements of the ethos and charism
of the school (e.g. a media
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|ldentity & Culture

igious

Rel

Authentic Christian

community gco

Authentic Christian community builds quality relationships modelled on the vision and values of Jesus.
An authentic school community supports the dignity of each person, practises Christian hospitality and
proclaims its values through word and action.

Respecting

dignity and diversity ICC1

Developing policies, structures
and practices to provide equity for
all students ICC1.1

Recognising the diversity of
student achievement within and
beyond the school community
ICC1.2

Celebrating the cultural diversity
of the school (e.g. multicultural
festivals, musical presentations
at school gatherings by various
cultural groups, displays of
Indigenous art) ICC1.3

Implementing and evaluating
behaviour support policies and
practices in the light of the vision
and values of Jesus ICC1.4

Providing companioning programs
for students who are new, atrisk
or marginalised (e.g. social skills
programs) ICC1.5

Infusing the gospel into leadership
programs for students and staff
ICC1.6
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Building quality relationships
ICC2

Welcoming, encouraging and
supporting the participation of
families in the life of the school
ICC2.1

Developing a community

culture that is committed to
reconciliation, quality relationships
and promoting intercultural
understanding 1CC2.2

Presenting, through drama, dance,
music, visual art and media,
traditional stories from various
cultural groups 1CC2.3

Recognising and celebrating the

0dz01l AngAvYoat 80F U LjY

lives (e.g. announcing births,
celebrating birthdays, recording of

moments in daily life of the school)

ICC2.4

Building a culture of care and
concern across the school (e.g.
parent care & concern group,
providing meals for a bereaved
family, doingan extra playground
duty for a stressed colleague)
ICC2.5

Acknowledging connections with
the wider church community by
partnering with the parish and
local church through prayer,
liturgy, social events and outreach
ICC2.6

I TYs Ot 5

Practising Christian hospitality [ICC3

Developing a shared understanding of
the Christian underpinnings of
hospitality and welcome 1CC3.1

Promoting a spirit of Christian hospitality
and social courtesy to all visitors ICC3.2

Maintaining, inviting, clean, uncluttered,
and clearly signed public spaces [ICC3.3

Practising with students , social
courtesies (e.g. greeting people,
introducing a visitor, welcoming a guest
speaker) ICC3.4

Developing resources that welcome

and orient new families to the school
0,0 L&Y .

(e.g. welcome CD, handbook, website)

ICC3.5
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Sense of the sacred (cs

Sense of the sacred uses the intellect, art, design and reflective spaces to engage the senses. It
contributes to the religious identity and culture of a community. The aesthetic, social and
physical environment is a powerful means through which a school ¢ ommunity creates and
values a sense of the sacred.

Creating a sense of the sacred
ICS1 Enhancing the religious
culture 1CS2 Resourcing for a sense of the

Engaging students in the prayerful
gaging pray sacred ICS3

use of local prayer sites, sacred Providing professional learning

spacgs and physical structures (e.g. opportunities on the power and Planning for the acquisition of

Iab)./rlnths, peace gardens, local potential of the aesthetic in quality art, artefacts and

parish church) ICS1.1 creating a sense of the sacred iconography for classrooms and
ICS2.1 school environments 1CS3.1

Reviewing the appropriateness of

existing religious art and Providing professional learing for ~ Using the natural environment to

iconography 1CS1.2 staff on religious art and enhance a sense of the sacred (e.g.
iconography 1CS2.2 reflective walks, rainforest areas,

Establishing and maintaining sacred
peace/prayer gardens) 1CS3.2

and reflective spaces in classrooms

Establishing practices and
and around the school ICS1.3

procedures for movement from Identifying and sourcing suitable
Providing opportunities for students secular psychological space resgurces for cregting an aegthetic
G4 YOS CHI OV _t oLy DPAIPETYE Pye] and gy ervronment forfiuray andial (e,
art and other media (e.g. engage an celebration (e.g. use of bells, musw, symbols, materials, artefacts,
artist-in- residence, hold an chimes, silence, ritual action) images) ICS3.3

e e .. N (& _ N
onudraaat vyt TYLJUUIJJé%%j Lio YI OCdt dat aLjy Exploring ways that the creative arts

ainyny 7% Anuap| snolbijoy

artwork) 1ICS1.4 Incorporating student art and can be used to enrich the religious
religious iconography into school  life and culture of the school (e.g.
reception areas and communal poetry in liturgies of the word, drama
spaces to reflect the liturgical in Easter celebrations, creative use of
seasons and life of the school multimedia in prayer rituals) 1CS3.4

community 1CS2.4 ) .
Supporting and resourcing staff to

create meaningful prayer spaces and
experiences in classroom settings.
ICS3.5
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Living the gospel calls for openness that invites each person to
experience a change of heart by engaging with the world as
Jesus did. A school fosters this call in its individual members by
creating an environment that encourages and invites them to

discipleship and ministry.

Creating a Christ -centred
environment EFG1

Evaluating the effectiveness of

the ways in which Jesus Christ is
presented and interpreted in the
life of the school (e.g. through
artwork, stories, public gatherings,
school website) EFG1.1

Planning for prayer and worship in
the school that is Christ -centred

and strongly connected to the

Cycles of the Liturgical Year EFG1.2

Making connections between

the life, death and resurrection of
Jesus Christ and contemporary
people and events (within and
beyond the school community)
EFG1.3

Creating a culture of hope,
optimism, joy and inclusion that
reflects the life of Jesus Christ
through routines and practices
(e.g. hospitality, forgiveness and
outreach to the marginalised)
EFG1.4
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Embedding the gospel
practices and processes
EFG2

Using restorative justice processes
to develop a Christian culture of
forgiveness and reconciliation
EFG2.1

Establishing policies practices and
structures that promote inclusion
and a sense of belonging to a
Christian community EFG2.2

Providing opportunities for

staff, students and parents to
understand how traditions and
practices in the school community
connect with the gospel of Jesus
Christ EFG2.3

Supporting staff programs on
Christian ministry and vocation
EFG2.4

Celebrating the Good News
EFG3

Identifying and using scriptural
texts to promote and support the
Christian values of the school
EFG3.1

Recognising and ritualising the
rich tapestry of students, staff and
families through personal and
public recognition EFG3.2

Introducing elements of Christian
joy and hope into the celebrations
of school life EFG3.3

Familiarising the community with

a range of Christian writings and
writers who celebrate joy and

hope in life and present the gospel
message in engaging ways EFG3.4
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Spiritual formation in a Catholic school occurs within the context of
the Catholic Christian Tradition. Such formation is orientated to the

spiritual growth of each individual

and the spiritual flourishing of

the school community. Spiritual formation is sensitive to the faith

background and life journey of individuals within the

community.

School communities recognise moments and opportunities for
formation and find ways to nurture the spirituality of each individual
in ways that respect their religious background and their informed

conscience.

Planning formation for
students EFF1

Adapting spirituality and faith
formation frameworks to enhance
the spiritual formation of students
(e.g. BCE Catholic Identity
Framework related to the charism
of Religious Institutes) EFF1.1

Providing faith formation
experiences for potential student
leaders (e.g. retreats,

pilgrimages, meditation and prayer
experiences, online discussion
forums) EFF1.2

Supporting and resourcing staff to
collaboratively plan and facilitate
retreat and reflection experiences
for students EFF1.3

Seeking out opportunities to
integrate formation experiences
into class and year level camps and
trips EFF1.4

Responding to diversity EFF2

Incorporating data from the
religious profile of students into the
planning of spiritual formation
experiences (e.g. students from
diverse Christian denominations,
students from religions other than
Christianity) EFF2.1

Celebrating the religious unity and
diversity within the school
community by inviting
representatives of other faith
communities to participate in
specific events EFF2.2

© Brisbane Catholic Education (2026).

Seeking creative expressions
EFF3

Providing opportunities for
students to develop and express
spiritual awareness through the
arts (Dance, Drama, Media Arts,
Music, Visual Arts) EFF3.1

Exploring creative ways of
promoting an awareness of the
spiritual dimension of life (e.g.
podcasts, blogs, books, articles,
websites, discussion circles, a

CiFLUUGBOYLjs0gbOI Lio 7L+ I

discussions) EFF3.2

Utilising resources and developing
activities that enrich and nurture

an appreciation of the wide variety
of spiritual charisms within the
Christian tradition (e.g. Benedictine,
Franciscan, Marist, Josephite,
Edmund Rice, Presentation and
Mercy) EFF3.3

elaborations

Evangelisation & Faith Formation
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Witness to the wider community calls Christians to give witness to the
beliefs and values of the Catholic Christian tradition and proclaim the Good
News of Jesus Christ. The Catholic school, as part of the evangelising
mission of the Church, witnesses to the wider community through its
physical presence and authentic proclamation of the gospel in word and

action

Celebrating
with others EFW1

Building collaborative
relationships with

the parish and local
Church in planning joint
celebrations (e.g. Social
Justice Sunday, Mission
Week, NAIDOC, National
Migrant and Refugee
Week) EFW1.1

Inviting students to
participate in retreat
experiences and
reflection days with
students from other
Catholic schools EFW1.2

Inviting representatives
of other Christian
Churches to participate
in school celebrations
(e.g. Easter celebrations,
Week of Prayer for
Christian Unity) EFW1.3

Providing opportunities
for students to plan
for and participate

in ecumenical and
inter-faith experiences
connected to the
curriculum EFW1.4

Utilising online reflection
experiences and other
suitable resources for
students EFW1.5
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Reaching out EFW2

Supporting parents, staff
and students seeking

to become Catholic
through participation in
parish RCIA programs
EFW2.1

Developing ways of
meeting the pastoral
needs of students and
families (e.g. regular
Make a Meal sessions for
families in need, prayer
circles, support groups,
home visits) EFW2.2

Teaching students how
to witness to the values
that the school espouses
at external events and
activities (e.g. respectful
behaviour in public
settings, gratitude and
graciousness, positive
participation, considering
the needs of others first)
EFW2.3

Brainstorming ways
the school might be a
presence in the lives

of members of the
local community (e.qg.
aged care residents,
parish groups, service
organisations) EFW2.4

Religious Education Curriculum P

Making connections
EFW3

Inviting clergy and parish
staff to participate in the
everyday and significant
events of the school
EFW3.1

Encouraging students to
participate and take on
leadership roles in the
youth ministry of their
local parish or diocese
EFW3.2

Engaging with

and promoting

parish, deanery and
Archdiocesan initiatives,
events and gatherings
EFW3.3

“© anbahe',(:atholi;: Education. (2026):

Communicating the
Message EFW4

Articulating explicitly the
connections between school
policies, structures and
practices and Christian values
and principles EFW4.1

Communicating to

the school community
information about parish and
Archdiocesan events (e.g. Mass
times, Sacramental programs,
youth initiatives, faith
development programs)
EFWA4.2

Communicating explicitly
the school values

and beliefs through
newsletters, local media and
social media EFW4.3
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Christian prayer ewr

Christian prayer raises the mind and heartto God or requests good things from God and contributes
to the faith growth of individuals and the building of Christian community. Schools draw on the
richness of the Catholic tradition, the wider Christian tradi
nurture the prayer life of the school.

Drawing on
the tradition PWP1

Teaching and using a variety of
traditional prayers and devotions
for individual and communal use
(e.g. Our Father, Memorare , Glory

Be, Rosary, Eucharistic Adoration)

PWP1.1

Identifying appropriate times and
occasions for different forms (e.g.
prayers of praise, intercession)
and expressions (e.g. vocal,
meditative, contemplative) of
prayer PWP1.2

Preparing and disseminating a
calendar to ensure a prayerful
perspective in celebrations of
liturgical seasons (e.g. Lent),
feasts (e.g. Mary Help of
Christians) and significant events
(e.g. ANZAC Day)PWP1.3

Providing or creating a school
prayer book that includes a range
of prayer forms (e.g. blessing and
adoration; petition and
intercession; thanksgiving and
praise) PWP1.4

Evangelisation & Faith Formation

Nurturing prayer life PWP2

Modeling and explaining gestures used
in prayer celebrations (e.g. Sign of the
Cross, sign of peace, blessings, prayer
postures, a gesture created for a
specific occasion) PWP2.1

Scheduling time to allow for the
preparation of students to enhance
their participation in prayer experiences
PWP2.2

Teaching students how to identify and
use scriptural texts in prayer and
worship PWP2.3

Using predictable patterns in prayer
and

worship across the school PWP2.4

Involving students in the creation of
prayers for use in school celebrations
PWP2.5

Establishing a culture and climate that
values and emphasises a sense of the
sacred during communal prayer times
PWP2.6

Developing creative ways of building a
culture of prayer within a school
community (e.g. a prayer website, an
intentions book, a prayer blog, a prayer
garden, sacred spaces, sensory stimuli)
PWP2.7

Accessing professional learning
opportunities for staff to broaden and
deepen their understandings about
prayer, its purpose, meaning and
expression PWP2.8

Making effective use of the arts (Dance,
Drama, Media Arts, Music, Visual Arts)
to enhance prayer experiences PWP2.9

tion and their own particular charism to

Prayer & Worship

Providing a variety of
experiences PWP3

Immersing students in diverse
experiences of prayer (e.g.
traditional prayers and
devotions, meditation and
contemplation, silence,
labyrinths and mandalas,
praying with scripture, litanies
and mantras, using The Arts as
a stimulus for prayer) PWP3.1

diysiop\ ® 19Aeld

Providing opportunities for
students to engage with
different approaches to
meditation (e.g. Christian
meditation, Ignatian
meditation, Lectio Divina,
guided meditation) PWP3.2

Incorporating appropriate
symbols when developing
prayer experiences (e.g. flame,
water, oil, colour, shape,
natural elements, religious
symbols, seasonal symbols)
PWP3.3

Providing voluntary
opportunities for prayer

PWP3.4
224




Prayer & Worship

Celebration

and sacraments

of liturgy

(PWL)

© Brishane Catholic

Education (2026).

R

Celebration of liturgy and sacraments are part of the formal, public prayer and worship of the Church.

The Church encourages full, conscious and active participation in liturgy.

Schools celebrate the

Liturgy of the Church through celebration of the sacraments, Liturgy of the Word and Liturgy of the

Hours.

Developing
skills in liturgy PWL1

Providing professional learning
opportunities for staff, students
and parents about the principles,
structures and planning of liturgy
PWL1.1

Providing formation for staff,
students and parents to undertake
appropriate roles of ministry

within the liturgy (e.g. Eucharistic
ministers, readers, music ministers,
preparing the sacred space)
PWL1.2

Utilising planning templates in
preparing for liturgical celebrations
PWL1.3

Negotiating with clergy clear,
agreed expectations about
the celebration of liturgy and
sacraments within the school
PWL1.4
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Promoting participation
in liturgy PWL2

Developing clear expectations
about procedures and practices
for the reverent celebration of
liturgy (e.g. entering and leaving,
responding, movement and
gestures, receiving communion)
PWL2.1

Preparing students for full and
reverent participation in liturgies
(e.g. practise readingand reflecting
on scripture, rehearse music,
explain and practise particular
actions and movements) PWL2.2

Arranging the physical
environment and provide
resources conducive to full

and active participation in
liturgy and sacrament (e.g.
seating arrangements, physical
environment, texts of responses,
songs and actions) PWL2.3

Encouraging and supporting
student participation in parish,
deanery or Archdiocesan liturgies
and gatherings PWL2.4

Seeking creative ways

students may contribute to the
enhancement of the church or
sacred space in which a liturgy is
to be celebrated PWL2.5

Celebrating Sacraments
PWL3

Identifying and providing
opportunities for the celebration
of the sacraments of Eucharist
and Penance within the life of the
school PWL3.1

Supporting students and
families engaged in sacramental
preparation and celebration
through recognition and prayer
PWL3.2

Promoting and supporting the
Rite of Christian Initiation of Adults

(RCIA) in local parishes PWL3.3
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Ritualising everyday life ewr)

Ritualising everyday life occurs through rituals combining words, actions and symbols that make
meaning of the mystery of life in the light of the gospel. Christians believe that all creation is good
and is infused with the presence of God. School communities affirm the sacredness of everyday life
by recognising and celebrating God in the created world, in relationships with others and in events

and experiences.

Ritualising
Life events PWR1

Ritualising rites of passage (e.g. transition to secondary
school, induction into leadership, engagements,
retirement, welcoming new staff/ new students, births

in the community) PWR1.1

Using or designing commissioning and blessing rituals

to respond to life events (e.g. beginning and end of

year, outreach activities, 8§t G UOI Ljod Y» gu UOI
excursions, tours and representative activities) PWR1.2

Recognising opportunities to ritualise and prayerfully
support members of the community facing issues of
grief and loss (e.g. Light a Candle website, school
newsletter, memories book, messages of sympathy,
prayer rituals) PWR1.3

Identifying and sourcing appropriate rituals, spaces,
symbols and resources that may assist staff and
students prepare for and respond to critical incidents
and traumatic events PWR1.4

Looking for opportunities to include elements of hope,
joy and celebration in ritualising everyday events in the
lives of students (e.g. educational, pastoral, sporting
and cultural achievements, personal moments of awe
and wonder, discoveries) PWR1.5

Utilising knowledge and skills in the arts (Dance,
Drama, Media Arts, Music, Visual Arts) to ritualise life
events PWR1.6

Promoting simple rituals for familiesto usein the home PWR1.7

Using prayer

rituals in the school PWR2

Including prayer rituals in the day -to-day procedures
and routines of school life (e.g. lighting a candle to
begin meetings; saying the school prayer/motto at
gatherings; times of silence and reflection before
decision -making) PWR2.1

ng YAQ ﬁ Q @
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Promoting the use of sacred spaces by individuals
and groups to experience silence and stillness in the
everyday (e.g.chapel, prayer room or reflection/peace
garden) PWR2.2

Making use of symbolic and ritual actions that are
reminders of the sacredness of every individual (e.g.
sprinkling with water, blessing with oil, sign of peace,
placing of hands) PWR2.3

Incorporating simple ritual into classroom prayer,
assembly prayer, staff and parent gatherings PWR2.4

Planning prayerful reflective practices as part of
learning and teaching (e.g. reflecting on daily learnings,
celebrations of learning, rituals related to the focus of
learning) PWR2.5

Incorporating rituals of reconciliation and
into classroom practice, behaviour support
and the life of the school PWRZ2.6

forgiveness
strategies

Designing appropriate and meaningful rituals for use on
retreat/reflection days (e.g. affirmation, reconciliation,

awe and wonder, valuing self) PWR2.7
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Inviting parental involvement in prayer rituals (e.g. a

father sharing a story of parenting duringa ~ gt UOI 6 LjY
Day Liturgy; proclaiming the Word; parents anointing

children) PWR2.8

Prayer & Worship



Social Action & Justice

Justice in the school community

(SJ9

The school practises justice within its own community through policies, structures and practices that are
consistent with the themes of Catholic social teaching. Respect for the dignity of the human person
underlies Catholic social justice themes.

Respecting

the dignity of all SJS1

Promoting communication and
interaction between members

of the school community that
respect the rights and dignity of
all (e.g. student reports, telephone
conversations, conflict resolution,
mediation, classroom interactions,
behaviour support, staffroom
conversations) SJS1.1

Identifying marginalised groups
within the school community and
developing ways to demonstrate
welcome and support SJS1.2

Implementing induction programs
to support new students and
families from diverse backgrounds
SJS1.3

Reviewing policies, structures

and practices in the light of

the diversity within the school
community (e.g. cultural, social,
religious, economic factors). SJS1.4
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Praying for justice SJS2

Integrating a justice focus into
school liturgies, classroom prayer
and prayer assemblies (e.g. draw

on resources from Caritas, Catholic
Mission, St Vincent De Paul) SJS2.1

Identifying structures and
practices that provide
opportunities to encourage a
prayer response to justice issues
(e.g. newsletter, assembly prayer,
meetings, foyer displays, email,
noticeboards, classroom prayer)
SJS2.2

Using social media to encourage
others to pray about current issue
of injustice at local, national and
global levels SJS2.3

Building a just
community SJS3

Auditing policies, structures and
practices in the light of Catholic
themes of social justice (e.g.
behaviour support, inclusion
practices, enrolment policy,
engaging students in decisions)
SJS3.1

Supporting the principle of
subsidiarity in key decision -making
SJS3.2

Establishing just processes

of discernment and critical
judgement when making decisions
SJS3.3

Applying Christian stewardship to
the resources and environment

of the school (e.g. audit paper,
water and electricity use, monitor
care of equipment and facilities,
implement environmentally
sustainable practices) SJS3.4

Developing and accessing school -
wide programs that focus on
improving and maintaining quality
relationships (e.g. peer mentoring
programs, buddy programs) SJS3.5
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Action for justice (i)

Action for justice is integral to the Christian vocation. Action for justice, peace and ecological
sustainability is based on the dream of Jesus to establish the Kingdom of God. School communities
act for justice when they demonstrate a commitment to the poor and marginalised, actively work

for peace and practise stewardship of the earth.

Applying Catholic social teaching

SJAL
Caring for the
Drawing on Catholic social teaching and environment SJA2 Learning through service
scripture when developing a rationale SJA3
and principles for social justice activities Fostering environmentally friendly . , )
SIALL practices (e.g. recycling paper, Providing structured immersion
composting, worm farm, installing experiences for students and staff
Critically reviewing and monitoring the school water tanks) SJA2.1 to give valuable insight into the
complexity and expense of experiences lives of others (e.g. street retreats,

b TTOI OnpYIr AYuUOYLjL Ut + ®ising dndreness pf egolpgical O Lj ivisjéng-care facilities, overseas
model as one who 0 & | § dzOCLjY Cii titPHee(R-¢ ychadljofupsyinspiring  immersion programs) SJA3.1
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overseas trips, formals, excursions, speakers, regular updates in __ . _
fundraisers) SJA1.2 school communication, Designing and creating aCtIVItIES.
establishing an energy efficiency that promote better understanding
Implementing policies and practices working party, student debates) between generational groups (e.g.
within the school that nurture a with reference to Church visiting an aged care residence,
generosity of spirit (e.g. staff club teachings SJA2.2 interviewing an older person,
support for a local charity, adopting a Grandparents Day) SJA3.2
charitable cause, encourage random Engaging with local environmental ) _
acts of kindness) SJA1.3 projects as part of the curriculum Supporting and encouraging
SIA2.3 student -initiated justice projects
Promoting peaceful relationships within that contribute to the wellbeing of
and beyond the school community (e.g. others locally and globally SJA3.3

design retreat/ reflection experiences

on a peace theme, celebrate World

Peace Day, celebrate the lives of peace -
makers, incorporate non -violent
principles into school policies and
procedures) SJAl.4

Enlivening and renewing existing

service and justice activities (e.g.

g YO BULjU G-In-D DG jlif i Ozl 19D Q ¥
guest presenters at school boards

and staff meetings, conducting a

justice hypothetical SJA3.4

Promoting the resources and activities

of Catholic justice and peace agencies

for prayer and action (Caritas, Catholic

Mission, St Vincent de Paul, Australian

Catholic Bishops Social Justice 228
Commission) SJA1.5
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Social Action & Justice

Reflection on action

for justice v

Reflection on action for justice requires critical reflection and prayerful
discernment based upon the scriptures and Catholic social teaching. School
and implement these reflective elements
-reflection process.

communities consciously plan for
into their justice initiatives through an action

Promoting critical discernment  SJR1

Reviewing and critiquing the relevance and
adequacy of current actions for justice in the
school community SJR1.1

Critically reflecting on everyday practices within
the school community that fail to uphold the
dignity of individuals (e.g. demeaning language,
aggressive behaviour, misuse of power) SJR1.2

Using school publications to challenge the
school community to critically reflect on current
social issues SJR1.3

Encouraging peaceful and just relationships
by providing opportunities for community
members to regularly reflect on their attitudes
and behaviours SJR1.4

Making reference to Catholic Social Teaching

in areas of learning relating to social issues

such as economic development, employment,
consumerism, and scientific developments  such
as cloning SJR1.5

Incorporating reflection about the vocation  of
the Christian inthe world into the briefing and
debriefing of students engaged in immersion
and outreach programs SJR1.6
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Building a

culture of reflection SJR2

Encouraging reflective processes that promote
reconciliation (e.g. conflict resolution, restorative justice
processes, mediation) SJR2.1

Providing times and opportunities to assist prayerful
reflection on justice issues and initiatives (e.g.
journaling, meditation, artistic expression, song writing)
SJR2.2

Ensuring that prayerful reflection is part of the regular
practice of service and action (e.g. Examen prayer,
meditation on scripture, journaling) SJR2.3

Building a reflective component into the celebration

of significant events related to socialissues and justice
(e.g. Aboriginal reconciliation, Social Justice Week,
World Environment Day, International Day of Peace)
SJR2.4

Utilising the power of story to assist reflection on social
justice issues and themes SJR2.5

Locating and using resources provided by Catholic
agencies to promote student reflection on issues of
justice, peace and ecological sustainability SJR2.6

Utilising the writings and reflections of prominent
advocates for social justice as a focus of reflection on
actions undertaken, making reference to Catholic social
teaching SJR2.7

Teaching students to use an action -reflection process
(e.g. See, Judge, Act) in response to life and societal
issues SJR2.8

Utilising The Arts (Dance, Drama, Media Arts, Music,
Visual Arts) to build a culture of reflection on issues of

justice SJR2.9
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APPENDIX A

Explicit Teaching about Prayer

Religion Curriculum P -12

Explicit Teaching about Prayer is a resource that supports the Religion Curriculum P-12.It depicts the year
level at which particular prayers and meditative prayer practices are explicitly taught, as identified in the
content descriptions of the Prayer and Spirituality sub strand, and their development across the year
levels. Further information and teaching ideas can be found on the Religious Education Curriculum P-12
online site.

Teaching about prayer in a Catholic or ecumenical school is complemented by opportunities for staff

and students to engage in prayer on a daily basis. In the course of their years at school, students will
experience a variety of formal and informal expressions of prayer, appropriate to their age and
development. Examples can be found in the Prayer and Worship component of the Religious Life of the
School P-12.

PREP YEAR ONE YEARTWO

Prayers for forgiveness,
including acts of contrition and
Penitential Act

Meditative prayer practices,
including centred breathing and
attending to posture

Hail Mary
Grace

Meditative prayer practices,
including closing eyes, and
praying with beads and music

YEAR ONE | YEAR THREE
YEAR THREE YEAR FOUR
YEAR FOUR YEAR FIVE
YEAR FOUR YEAR FIVE
YEAR FIVE YEAR SEVEN
YEAR SEVEN YEAR EIGHT
YEAR SEVEN YEAR EIGHT YEAR NINE
YEAR EIGHT YEAR NINE YEAR TEN

YEAR NINE YEAR TEN YEAR ELEVEN

YEAR TEN YEAR ELEVEN | YEARTWELVE

YEAR ELEVEN YEAR TWELVE

YEAR TWELVE

Religious Education Curriculum P -12 ARCHDIOCESE OF BRISBANE




YEAR THREE

YEAR FOUR
YEAR FIVE

YEAR SIX

YEAR SEVEN

YEAR EIGHT
YEAR NINE

YEAR TEN

YEAR ELEVEN
YEAR TWELVE

Formal prayers,

Meditative prayer,
including Ignatian
Meditationand Lectio
Divina
Meditative prayer
practices, including
silence and stillness
and praying with icons
and images

YEAR EIGHT
YEAR NINE
YEAR TEN

YEAR ELEVEN

YEARTWELVE

Christian Life

YEARFOUR

Prayers of blessing

Prayers of petition and
intercession

Litanies

Meditative prayer
practices, including
praying with the help
of colour and
mandalas

YEAR FIVE
YEAR SIX
YEAR SEVEN
YEAR EIGHT
YEAR NINE
YEAR TEN
YEAR ELEVEN

YEAR TWELVE

The Liturgy of the
includingAmen, ~t | noLjY Hours
Prayer and Hail Mary

Meditative prayer,
including Augustinian
Prayerand Franciscan
Contemplative Prayer

Meditative prayer
practices, including
centred breathing and
attending to posture

YEAR NINE
YEAR TEN
YEAR ELEVEN
YEAR TWELVE

YEAR FIVE

Marian prayers,
including Hail
Mary, Litany of
Mary of Nazareth
and Rosary

Meditative
prayer, including
MERIES
Meditative prayer
practices,
including praying

with Rosary beads

YEAR SIX
YEAR SEVEN
YEAR EIGHT
YEAR NINE

YEAR TEN

YEAR ELEVEN

YEAR TWELVE

Prayers and writings of
Christian spiritual
fathers and mothers

Prayers for forgiveness
and healing, including
Penitential Act

Meditative prayer,
including Christian
Meditation

Contemplative Prayer

Meditative prayer
practices, including
praying with labyrinths

YEAR TEN
YEAR ELEVEN
YEAR TWELVE

YEAR ELEVEN

YEAR SIX

~t 1 nolLjyol
Meditative prayer,
including The Examen

Meditative prayer
practices, including
prayer journaling

YEAR SEVEN
YEAR EIGHT
YEAR NINE

YEAR TEN
YEAR ELEVEN

YEAR TWELVE

Prayers for justice, peace
and the environment,
including The Prayer of
St Francis, The Magnificat
and the Canticle of
Creation

Contemplative Prayer
Centering Prayer

Meditative prayer,
including Lectio of
Nature

Meditative prayer
practices, including
praying with the help of 232
nature

YEAR TWELVE































































































































































































































